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INTRODUCTION

The province of Sindh has a rich history that goes
back from many centuries. located in the south
eastregion of Pakistan. It is the second
largest province of Pakistan. Sindh comprises of
five regions, twenty nine districts and 121 talukas
(towns). Sindh is the first province to have
formulated a policy in Early Childhood Care and
Education.

After devolution of powers to the province,
significant progress has occurred in the area of
Early Childhood Care and Education. The Sindh
Education Sector Plan (2014-2018) recognizes the
need of this critical stage of life acknowledging
that investment in the early years can “help
children and families engage early in child
survival, protection, development and transition

from pre- school to primary and post primary
education”.
The vision of the first provincial policy in ECCE
(2015) ensured:
“The provision of responsive, high-quality,
accessible and inclusive early childhood care
and education for all children and families
living in Sindh with trained and qualified early
childhood personnel in a developmentally
appropriate environment.”
Several policy goals and objectives were also
formulated to guide the realization of this vision.
Recognizing the importance of the early years and
endorsing that every child should have the
opportunity to grow in an environment that
values children, provide conditions for a safe
and secure environment, and respects
diversity. The Sindh Government broadened its
scope to include children from the age of 0-8
years.
The policy reiterates that the province of Sindh
would work beyond Early Childhood Education
and the element of ‘care’ would have a place of
centrality. ECCE would therefore encompass
‘synergy between health, nutrition, safety,
learning, culture, creativity, artistry, musical

appreciation and technology for children and their
families.

The current ECCE curriculum for Sindh province is
based on the National Curriculum for Early
Childhood Education (2007). It is also nested
within the policy guidelines as stipulated in the

Policy for Early Childhood Care and Education
Sindh.

The Curriculum is aligned with the Aims of
Education 1:

To educate Pakistanis to be:

* Seekers of truth and knowledge who can apply
both for the progress of society;

e Creative, constructive, communicative, and
reflective individuals;

* Disciplined, productive,
enlightened citizens;

* Capable of effectively participating in the
highly competitive global, knowledge-based
economy and the information age; citizens
committed to creating a just civil society that
respects diversity of views, beliefs and faiths.

moderate and

It also builds on International evidence that early
childhood is a vital period in children’s learning
and development.

Significance of Early Childhood Care and
Education

Educational research suggests that early
experiences of a child has a profound effect on
attainment at later stages in life. Therefore, it is
important to invest in children’s education to
provide positive and enabling experiences right
from an early age. Quality early childhood
programs not only help in brain development but
also contribute to the physical, emotional and
social development of a child.

The effects of what happens during the pre-natal
period and during the earliest months and years
of a child’s life can last a lifetime. This is because
the kind of early care a child receives from
parents, pre-school teachers and caregivers
determines how a child learns and is related to
school and life in general. It is during early care

that a child develops all the key elements of
emotional intelligence, namely confidence,
curiosity, purposefulness, self-control,
connectedness, the capacity to communicate and
co-operativeness.




Emotional Intelligence is also crucial for
educational success. Children who have higher
levels of emotional intelligence are more likely to
remain in education, whereas, those with
emotional difficulties tend to drop out.

The early years are also critical for the acquisition
of concepts, skills and attitudes that lay the
foundation for lifelong learning. These include the
acquisition of language, perception-motor skills
required for learning to read and write and basic
numeracy concepts and skills.

Intervention in the earliest years helps to reduce
the social and economic disparities and ethnic
and gender inequalities that divide our society.
While all children benefit tremendously from
early intervention; children from disadvantaged
and underprivileged rural and urban communities
urgently need investment in early childhood care
and education programmes. It is only through the
provision of quality early childhood programmes
that inter-generational cycles of poverty, disease,
violence and discrimination will end.

Research indicates that over 90% of a child's brain
development happens before a child starts formal
education. Therefore ,experiences and

interactions during these first five years, when the
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brain is most "flexible", can influence a child's
health, behaviour and learning skills for a
lifetime. A three-year old child has twice as many
connections as an adult. A ten year old child
has nearly the same brain as the average adult
(Kolb & Fantie, 2009).

It is evident that the early years when experience
is shaping the brain is crucial. It is during these
formative years that the foundations of learning
are also set. A person’s ability to learn and the
attitude towards learning stem from experiences
during the early years. A stimulating and receptive
context can set a young child on the path of
discovery, openness to the outside world and the
capacity to integrate information. The brain is
never as elastic again as it is in childhood, in
terms of receptivity and vulnerability. Adults are
capable of assimilating new knowledge, but can
never rival the child’s brain in mastering of new
skills and its discovery of learning. Early childhood
experiences are the building blocks of this
development and the child is the architect of
her/his own brain, piecing together the puzzle
and reacting to the outside world.




Care and nurturing in the formative years:

Care and nurturing in the formative years is very
crucial. It is scientifically proven that period O to age
3 is a sensitive period for brain development,
providing care in children's initial period of birth will
impact in their positive well-being. This period is
considered 'Critical period of formative years' which
lay down critical elements of child's health, well-
being and productivity, which will last throughout
his/her childhood, adolescence and adulthood. A
new-born baby’s brain contains almost all the
neurons it will ever have. By age 2, massive
numbers of neuronal connections have been made
in response to interactions with the environment,
and especiallyinteractions with caregivers.

Scientific  findings from  neuroscience and
developmental psychology show that these
caregiver-child interactions are highly beneficial for
early childhood development, and have long-lasting
effects. Starting from the first months, quality time
with the baby — including smiling, touching, talking,
storytelling, listening to music, sharing and reading
books, and engaging in play — builds neural
connections that strengthen the child’s brain.
Hence, the Sustainable Development Goals (SDGs)
have special concentration on  young children’s
development, because it is an important key to the
transformation that the world seeks to achieve by
2030.

Play and children’s development:

Play is an essential and integral part of children's
development which contributes in the holistic
development of children i.e. social, emotional,
cognitive, psychical growth and language
development. Children become aware of their own
as well as others' feelings. They get an opportunity
to understand others' perspective and feelings of
win and loss, rather play teaches them how to cope
with the pain and fear of failure.

Through play, children develop many skills such as
problem solving skills, language skills, creativity and
imagination. They learn to distinguish between
appearance and reality and get opportunity to
practice different kinds of thinking.

Play encourages children to interact with others and
acquire social skills to develop rapport with others.
They learn to understand others' perspectives and
multiple perspectives. They get the opportunity to
solve social problems and suggest alternatives to
diverse problems.

Play is instrumental in teaching children how to
develop control of their bodies. It develops in them a
sense of physical confidence and positive self
concept. Children develop eye-hand coordination and
learn to judge distance.

Assessment of children’s development:

Assessment is a tool to gather information and
provide these to parents and families, to
educators about children's holistic development
and growth. The assessment of young children is
too important for determining children's learning
and progress; assisting in instruction and
curriculum  decisions; identifying  program
improvement and staff development needs;
serving as a basis for reporting to parents and
families and assessing children to assess their
own progress (Katz, 1997).

Assessment strategies which are open-ended,
extended over a period of time and are
performance oriented are most suitable to young
children. Some appropriate assessment strategies
in early childhood include observations, portfolios
and checklists etc.




Doing observations:

The broad aim of observation is to gather
information to assess children's learning and to plan
an appropriate curriculum.  Observations can be
recorded using different material such as a note
book; a folder; small cards etc. Teachers can create
a schedule of when and how many children will be
observed in a day and they must ensure that all
children are included in the schedule that they are
observed regularly; determine a way to record
observations which is simple and accessible.

Checklists:

Checklists are a list of statements regarding skills,
specific knowledge and concepts which teachers

can use to assess children's learning and
development. These statements also include
children's attitudes and dispositions , their

interests, choices made etc. These checklists can be
made using pictures and/or simple words and
statement which facilitate teachers in recording
children's engagement on any scheduled day.
Further deliberation will be made while training
potential teachers across the province.

Portfolios:

Portfolios help teachers and children to keep track
of children's development, their progress and/or
achievement in relation to the learning standards
of the curriculum. Portfolios are usually maintained
in individual file folders in which meaningful
collection of children's work is kept, e.g. stories
they have read and scribbled/written, drawings,
numbers, their photographs and presentations etc.
Further deliberation will be made while training
potential teachers across the province.




Philosophy and Values In ECCE

Every child should have the opportunity to grow in an
environment that values children, provide conditions for a
safe and secure environment, and respects diversity.

The Sindh Government’s priority is ‘leaving no one behind,
focusing primarily on educational access for girls and
women, people with disabilities, disadvantaged ethnic
groups, and other marginalized populations’.

The philosophical and value statements that the Sindh
Government endorses for ECCE is:

Children need to be cared for in a manner that is
harmonized with their experiences. An inclusive early
childhood environment is therefore essential in this
endeavor catering to early experiences and consolidating
the macro and micro context of children’s lives. The macro

context refers to the external environment and

opportunities for young children and their families while the
micro context refers to the home environment and personal
experiences of the child and family

Recognition of multidimensional impact of early childhood
education to alleviate poverty, uplift economy and spiral
growth towards improved quality of life for all.

The underlying philosophy guiding this curriculum framework
is that children are both the present and the future of the
nation; they have needs, rights, and intrinsic worth that must
be recognized and supported.

Children must receive appropriate nurture and education
within and outside their families from birth onward if they
are to develop optimally. Attention to the health, nutrition,
education, care and psychosocial development of children
during their early years is essential for the future well-being
of nations and the global community. It is important to bear
in mind that children, just like adults, need to be respected
as capable, thinking and feeling individuals with unique
personalities.

Central to the values of the curriculum based on the
Convention on the Rights of the Child (CRC) is the core value
of the CRC of the human dignity of the child.
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Learning Through Play

Play is an integral part of this curriculum
framework. Children learn through play
and it is through play that children:

* Develop conceptual understanding

* Enhance dispositions such as curiosity
and creativity

* Make connections between
experiences and new learning

* Construct knowledge and
understanding thus contributing to
their own learning and that of others

» Explore possibilities and create a sense
of meaning

prior

Educators can encourage a play-based
pedagogy by:

* Ensuring that children are provided
periods of uninterrupted time in which
they can engage in active learning,

explore their environment, make
discoveries and set their own
challenges.

* Providing opportunities to work with
other children

» Being supportive adults who are able
to understand and extend children’s
natural interests.

o Providing opportunities for
through play

learning

The framework reiterates the need for
educators to respect and work with each
child’s unique qualities and abilities.

Related to this basic value, the
Convention consists of the four
following overall principles:

* Non-discrimination

* The child’s best interest

* The child’s right to life and full
development

* The child’s views given due weight




Philosophy and Values of ECCE curriculum

Statement of
Belief

e Whole child is important

e Learning is holistic not
compartmentalized

e ntrinsic motivation s
valuable

e Child’s sense of dignity,
autonomy & self discipline
is important

e Children learn through
active learning.

® Focus on what child “can
do”.

» Potential emerges under
favorable conditions.

e Significant adults are
important

e Education- an interaction

between child, environment

and people.
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Principles
Children learn best when:

* The environmentis secure
and enabling

e Partnership between home
and school is valued.

e They are respected.
¢ They are motivated to be
independent active learners

e Given opportunities to
make choices/ decisions.

e Activities match their pace
and are varied

* Experiences are relevant to
theirinterest

® The programis holistic.

Philosophy
and Values

Statement of
Outcomes

e Children develop
holistically

¢ Children develop critical
thinking skills

e Children demonstrate a
respect for beliefs of all
religions.

e Children develop a sense of
citizenship

e Children have a sense of
independence and are
equipped with life-long
learning

e Children demonstrate self-
initiated play and decision
making.




Principles Underlyinga Quality of ECCE

Children learn best when:

The environment provided is secure and enabling.

Adults appreciate and build on their previous experiences.

Adults are interested in them and ensure interaction.

A partnership between home and school is valued.

They are valued and respected.

They are motivated to be independent active learners.

They are given opportunities to make choices and decisions.
They are given opportunities to take responsibilities for their own learning.
Activities are planned to match theirindividual pace.

The experiences offered are relevant to theirinterests and needs.
The learning is integrated in daily routine.

A Statement of Beliefs
The principlesgiven below carry important implications for practice:

The whole child is important; social, emotional, physical, cognitive and
moral developments are interrelated.

Learning is holistic for the young child and it is not compartmentalised
under subject headings.

Intrinsic motivationis valuable because it results in child-initiated learning.
The child’s sense of dignity, autonomy and self-discipline are of critical
importance.

In the early years, children learn best through active learning thatis learning
by doing.

The starting point of children's education is what children can do instead
what they cannot.

There is potential in all children which emerges powerfully under favourable
conditions.

The adults and children to whom the child relates are of central importance.
The child’s educationis seen as an interaction between the child and the
environment, which includes people, as well as, materials and knowledge.

A Statement of Outcomes
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The ECCE outcomes are as follows:

Children develop holistically, which includes physical, social, emotional,
cognitive and moral development.

Children develop critical thinking skills

Children develop and show respect for the beliefs and practices of all
other

religions.

Children develop a sense of citizenship in community, country and the
world.

Children have a sense of independence, self-reliance and a positive self-
image

and are equipped with life-long learning skills.

Children demonstrate self-initiated play and decision making.

Children develop positive relationship with adults and children




Holistic Development
through Early Learning

One of the guiding principles of holistic
development is that it is the unfolding and the
process of learning that is more important than
the product. It is the approach to, and process of
learning that stimulates a willingness to learn
rather than the simple ingesting of facts and
figures. Pushing children to absorb facts and
knowledge will not increase their desire to learn. It
will, in fact, be to the detriment of the child’s later
development and ability to learn effectively.
Learning by doing and the very basic need to know
are the main motors in stimulating children.

All educators, implementers and policy makers
have a huge responsibility to ensure that children
who enter school at age four, are given a quality
early childhood learning environment. It s
important to have a fair level of understanding
about the different domains of development so
that developmentally appropriate provision can be
made in response to children’s collective and
individual needs.

Development is not a linear process; it is
simultaneous and integrated. However, for the
purposes of explanation and understanding, the
domains have been divided into the following
major areas:

Physical Development: involves the way children
use their muscles, both large and small. The large
muscles are used for activities such as walking,
jumping and lifting large objects. The small
muscles are used for fine motor activities such as
threading beads, writing, drawing, cleaning rice
and working with small objects. Exposure to
activities that help in muscle development help
children in doing small tasks on a daily basis. They
start feeling capable of helping elders and gain
confidence in themselves.

Social and Moral Development: refers to those
processes where children develop relationships
with their culture, with people around them and
with the environment in general. The social setting
and value setting form the core of a person’s
identity; children at a very young age try to figure
out what is good, what is appreciated or
beneficial, based on what they observe in their
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surroundings. A quality ECCE environment
provides opportunities for children to form
positive relationships with other children and with
elders, and to engage in conversations about
social norms and ethical issues.

Emotional Development: refers to the
development of a child’s capacity to experience,
manage and express a full range of positive and
negative emotions. The development of self
esteem is critical throughout the early years and
having  positive experiences in a quality
environment is essential at this stage. Feeling
important, actively taking responsibility, being
listened to and cared for, are essentials for
creating a positive self-concept in children.

Language Development: refers to the process by
which children make sense of the words, symbols
and information around them. Children are born
with the ability to learn language but again, a
quality learning environment is essential to help
them develop optimally. Learning to read and
write the Alphabet and make sense of small
sentences is just one component of language
development. Over emphasis on this component
especially through rote memorization, without
giving children a <chance to process the
information and relate it to their lives, cripples not
only their language development, but also their
cognitive capacities.

Cognitive Development: refers to the
development of mental processes and capabilities;
it focuses on how children learn and process
information. It is the development of the thinking
and organizing systems of the mind. It involves
language, imagining, thinking, exploring,
reasoning, problem solving, developing and
rejecting ideas and concepts, memory, expression
through multiple media and experimenting and
applying what they learn. When they come to
school, children are already equipped with all the
basic thinking and processing skills that they have
learnt as part of growing up. Sound cognitive

development enhances critical thinking and
creativity in human beings. A quality ECCE
environment provides learning  opportunities

where children are given the freedom to explore,
think, imagine, question and experiment as they

develop the ability to create novel ideas and
solutions.




Elements of the Curriculum
Framework

The curriculum framework guides educators in
curriculum decisions and helps in planning,
implementation and assessing quality of early
childhood programmes. The curriculum
framework puts the child and children’s learning
at the core. It entails looking at all the
interactions, experiences, activities, routines and
events, planned and unplanned that occur in an
environment designed to foster children’s learning

and development  (Adapted from Te Whariki)

Embedded within this framework are certain
values, beliefs, goals and outcomes that inform

educators understanding of children as active and
agentic with a capacity to initiate, lead learning
and construct knowledge. The framework
endorses that children’s learning is complex,
dynamic and holistic with physical, social and
moral, emotional, linguistic and cognitive
development interwoven.

The key learning areas and core competencies and
outcomes guide teachers' planning for children’s

learning, enabling themto identify children’s
needs and interests, choose appropriate teaching
strategies and setting up learning environments
that can facilitate learning.




Key Elements of the Provincial Curriculum
for ECCE & Support for Implementation
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An Introduction to the Key
Learning Areas and
Competencies

The Key Learning Areas outlined in this curriculum
contain competencies, or learning goals which
have been outlined for children at the pre-primary
stage of education. These six areas of learning
provide a foundation for Ilater learning and
achievement. It is important to remember that
children progress at different rates, that individual
achievement will vary and that ECCE teachers
must appreciate and recognise the language and
culture of the children.

Children whose achievements exceed the
expected outcomes should be provided with
opportunities which extend their knowledge and
skills. There may be others who will require
continued support for achieving all or some of the
outcomes after entering Grade 1. Care has been
taken to ensure that there is an overlap of
Learning Outcomes between the ECCE and Grade
1 levels, so that children get opportunities for
revision and reinforcement. Children with special
educational needs will continue to need varied
kinds of support throughout school.

This curriculum for the early years has been
divided into the following Key Learning Areas.
Each Key Learning Area has between three to
seven competencies or learning goals. A summary
of Key Learning Areas and competencies is given
on pages....

1) Personal and Social Development

These outcomes focus on children learning how to
work, play, co-operate with others and function in
a group beyond the family. They cover important
aspects of personal, social, moral and spiritual
development, including the development of
personal values and an understanding of self and

of others. They should be interpreted in the

context of the values agreed to by the adults,
including the parents.

2) Language and Literacy

These outcomes cover important aspects of
language

development and provide the
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foundation for literacy. At the start, the language
used in the programme for all six areas of
development could be in mother tongue, based
on local culture and it can then gradually add Urdu
and English (wherever applicable). Children should
be helped gradually to acquire competence in
Urdu, making use where appropriate, of their

developing understanding and skills in other
languages. The outcomes focus on children’s
developing competence in talking and listening
and in becoming readers and writers. The other
areas of learning make a vital contribution to the
successful development of communication and
literacy.

3) Basic Mathematical Concepts

These outcomes cover important aspects of
mathematical understanding and provide the
foundation for numeracy. They focus on
achievement and application through practical
activities and on wusing and understanding
mathematical language.

4) The World Around us

These outcomes focus on children’s developing
knowledge and understanding of their
environment, other people and features of the
natural and “made” world. They provide the
foundation for historical, geographical, scientific
and technological learning.

5) Health Hygiene and Safety

These outcomes focus on children’s developing
physical control, mobility, awareness of space and
manipulative skills in indoor and outdoor
environments. They include establishing positive
attitudes towards a healthy and active way of life.

6) Creative Arts

These outcomes focus on the development of
children’s imagination and their ability to
communicate and express ideas, feelings,
observations and experiences in creative ways.
They include encouraging children to think of new
and innovative ideas which can be expressed
through varied media.




Expected Learning Outcomes
for ECCE

Children learn at their own individual pace
according to their interest levels andlearning
styles. At the young age of 3-5 years, children
should not be forced to learn because this will

impede their learning and cognitive development.

The ECCE Curriculum charts out the learning
outcomes that young children are expected to
attain. However, given the diverse learning styles
and paces, many children may not achieve all the
outcomes in the two years that they are in the
Nursery/Katchi grade. Therefore, the outcomes for
the pre-primary/Nursery/katchi grade are termed
“Expected” and educators and supervisors should

not be overly concerned about children
completing activities or meeting each and every
outcome. It is the process and not the product of
learning that is more important at this stage.

For all the Key Learning Areas and Competencies
there is a list of Expected Learning Outcomes
which start with “By the end of the year, children
will begin to develop the attitudes, knowledge and
skills to...” it is important to reiterate that in the
early years, children learn and develop at their
own pace. It is very likely that many children may
not achieve all the learning outcomes by the end
of the year. This is why the outcomes in the ECCE
curriculum are called expected learning outcomes
and not student learning outcomes, as are in the
curricula for Grades 1-12. As long as the teacheris
providing continuous and varied opportunities for
hands-on learning and children are engaging
enthusiastically, teachers, supervisors and parents
should not be overly concerned.

Examples and Ideas for
Implementation

An additional column containing examples and
ideas for implementation, has been added to this
curriculum to provide some suggestions for
implementation, to teachers, writers of Teachers’
Guides and to those who will develop teaching-
learning resources for this age group.

JRNGRE |y Childhood Education 20

As the term suggests, these are examples and
ideas only, and are not intended as a prescriptive
and exhaustive list of activities for teachers to
follow. Teachers should use these suggestions as a
starting point, and localise the ideas to meet the
needs of the children’s context.

Assessment

The column on assessment provides examples of
how teachers can assess children in ways beyond
paper and pencil tests. Assessment should be an
on-going process. Assessment of children’s
learning and development should always focus on
individual children over a period of time and

avoid making comparisons between children.
Teachers should use these suggestions as
examples of how to assess the expected
learning outcomes and keep the needs of the
child at the forefront.




Key Elements of the Provincial
K Curriculum for ECCE
AGE 3 to 4
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KEY

LEARNING
AREAS

Emotional, Personal & Social
Development

Language and Literacy

Basic Mathematical Concepts

K

Summary of Key Learning Areas and Competencies
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forAge3-4
COMPETENCIES

Children will develop a sense of identity and honortheir own uniqueness and that of others.
Children will develop an understanding of their likes, dislikes, strengths and emotions.

Children will be willingto share and work in collaboration with their peers, teachers, family and
neighbours.

Children will be aware of social skillsin play and other contexts

Children will demonstrate a sense of responsibility for self and others in class, school, home and
neighbourhoods.

Children will learn about and appreciate heritage and culture of their own family, their peers and
neighbours.

Children will engage in conversationwith others and talk confidently about matters of immediate
and personal interest

Children will describe objects, events and their plans for the day.

Children will enjoy listening to stories and poems and make up their own stories and rhymes.
Children will handle books carefully and will enjoy.

Children will understand how to follow booksin different languages.

Children will read new alphabets and recognize first and last sounds of the words

Children will use pictures, symbols, and familiar letters and words to communicate meaning,
showing awareness of some purposes of writing

Children will demonstrate an understanding of the different attributes of objects, such as, colour,
size, weight and texture, and match, sequence and classify objects based on one/two attributes.
They will also engage in pattern seeking and pattern making using different attributes of objects.
Children will develop a basic understanding of quantity, counting from 0-9 and of simple number
operations.

Children will recognize basic geometrical shapes and the position of objects in relation to each other.
Children will develop an understanding of measurement.

Children will develop an understanding of handling



KEY
LEARNING
AREAS

Health Hygiene and Safety The World Around Us

Creative Arts

K

Summary of Key Learning Areas and Competencies
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forAge3-4

COMPETENCIES

Children will develop an understanding of how families are important.

Children will develop an understanding of the people and places around them

Children will recognize the plants and animalsin their environment and explore their basicfeatures
and habitat

Children will observe the weatherand develop an understanding of the seasons and their
significance to people

Children will develop a caring attitude towards the environment

Children will develop an understanding of their rights and responsibilities in order to participatein
society

Children will develop a sense of balance, agility and coordination.

Children will have increased hand-eye coordination and the ability to handle tools and materials
effectively.

Children will develop an understanding of the importance of safe and hygienic practices

Children will express themselves through the use of drawingand colouring

Children will work with a variety of low cost and waste material to create craft projects of their
choice

Children will experiment with a variety of materials to represent their observations and imaginations
in the form of cutouts/models

Children will learn the skills for collage work and printing. They will also use these skillsin a variety of
ways to create theirown art pieces and patterns.

Children will observe, practice and explore various techniques of folding, cutting, tearingand
weaving paper to make objects and patterns.

Children will listen to, identify and appredate a variety of sound pattems, rhythms and rhymes as a
form of expression.

Children will participate with increasing confidence in a variety of dramatic play activities to express
themselves.



Emotional, Personal and Social K
Development

Key Learning Area: Emotional, Personal and Social Development
Competency: 1 Children will understand their own uniqueness and that of others

Expected Learning Outcomes (ELOs)
By the end of the year children will
begin to develop the attitudes,
knowledge and skills to:

Assessment

Ongoing assessment should
be done by following some
of the techniques given as
below:

* Duringcircle time

Examples and Ideas forimplementation

This competency focuses on developing children’s
sense of identity and an understanding that they are
unique as are others.

Teacher can facilitate learning in the following

a) Talk aboutthemselvesand what ways:

makes them special

b) Share characteristics that make

them unique e.g. colour of eyes,

hair, features, gender.

c) Identify characteristics thatare
similar/ different to other
classmates

Ask children to share whatthey like, dislike,

games they like to play, food they like to eat etc.

Encourage children to answer questions such as
‘Who | am’ and ‘how | belongto my family’

Have children talk to their friends and
classmates about their likes/dislikes, the food
they like to eat, games they play etc.

Ask children to make a list of all the things that
are similar or different from their friends. Eg
write the names of all the food items thatis
liked by them and their friends.

children can share
aspects about
themselves and what
makes them special.

* Children can identify
and talk about
characteristics thatare
unique to them. Ask all
childrento observe and
talk about these
characteristics.

* Children can make
simple pictorial graphs
of similarities and
differencesin
characteristics.

Competency: 2 Children will develop an understanding of their likes, dislikes, strengths and emotions.

Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Share whatthey like about
themselves and what they like
abouta friend.

b) Identify different occasions when
they feel happy, sad, loved, angry,

exdted.

c) Choose an activity/work that they

enjoy doing the mostin dass.

d) Expresstheirlikesand dislikes and

talk about their strengths/what
they are good at doing.

Examples and Ideas for implementation

This competency focuses on developing children’s
self-confidence and an understanding of their own
lifestyles and preferences.

Teacher can facilitate learning in the following
ways:

Ask “why” questions so that children can think
abouttheirresponses. For example, if a child
says | wantto be a pilot, teachers should ask her
why she wants to become a pilot-what does she
like about pilots?

Be patient with children so that they have
adequate time to think and then respond. They
should neverbe rushed into answering.

Provincial Curriculum for Early Childhood Care and Education 2017

Assessment

Ongoing assessment should
be done by following some
of the techniques given
below:

e Provide children
with card paperwith
two sections drawn
onit.Ask themto
draw what they like
about themselves in
first section and
draw what they like
about their friend in
the second section.
Ask them to share
their responses and
display their work on
the soft board.
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* Have cut outs with faces
showing happiness,
sadness, anger and
excitement.Provide
scenarios depicting
different emotions; ask
childrento hold up the
cut outs dependingon
the emotionevidentin
the scenario.

* Get childrento share
their
likes/dislikes/strengths.
Record this pictorially
for themto see.

* Observe children’s sense
of who they are and their
connectedness to others
through their talk and
interactions.

Competency 3: Children will be willing to share and work in collaboration with their peers, teachers, family and

neighbors.
Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Show an understandingfor the
feelings of their peers.

b) Cooperatewith peers, teachers
and community members.

c) Workand share materials
amicably in groups.

Examples and Ideas for implementation

This competency focuses on developing children’s
relationship with the people they interact with on a
daily basis.

Teachers can facilitate learning in the following
ways:

* Encourage childrento help each otherin
carrying out small tasks, like handlingand using
class material such as, books, blocks and beads.

* Help children to work and play amicably by
being friendly and respectful towards each
other.

* Help children take turns during dassroom
discussions, and be attentive when peersor
teachers are sharing their views and
experiences.

* Be available to support children resolve
conflicts, usinga problem-solvingapproach.

Provincial Curriculum for Early Childhood Care and Education 2017

Assessment

Ongoingassessment should
be done by following some
of the techniques given as
below:

* Keep achecklistand
record behaviours that
children demonstrate
such as:

* Showing

empathy towards others’

feelings

* Cooperating with others

* Workingand sharing

materials

18
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Development
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Competency 4: Children will be aware of social skills in play and other contexts

Expected Learning Outcomes

By the end of the year children will
begin to develop the attitudes,
knowledge and skills to:

a) Work with others and negotiate
social relationships.

b) Know that wordsand actions can
affect others.

c) Uselanguage to negotiateand
express thoughts

d) Demonstrate that people can have

differing points of view.

Examples and Ideas for implementation

This competency focuses on developing children’s skills
to help negotiate social relationships in a variety of
contexts.

Assessment

Ongoing assessment should
be done by following some of
the techniques given as

below:

Teachers can facilitate learning in the following ways: |*

* Provide opportunities in the classroom for group
work where they can negotiate with peers, take
turns, listen to one another.

* During play practice with children ways of °
negotiating with others throughthe use of
language. Demonstrate to them appropriate words,
phrases they can use.

*  When conflicts arise get children to talk about how
they feel when others use words and actions that
are hurtful.

* Read storiestogether where charactersmay
disagree and have different points of view

Ask children to share
what wordsand actions
make them sad, angry and
hurt. Ask childrento
provide positive words
that they can use.
Observe children to see
how they negotiate and
express their emotions.
Recordyour observations
and work with children if
they are unable to use
language yet.

Get childrento identify
conflicts/differing points
of view from the story.

Competency 5: Children will demonstrate a sense of responsibility for self and others in class, school, home and

neighbourhoods.

Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Manage small tasks at home and

schoolleading to self reliance.

b) Take care of their own belongings
at home, in the dassroomandin

the neighbourhood.

c) Identify andimplement small
tasks leading to a sense of
responsibility for school and
neighbourhood.

d) Recognise thatwater, food,
electridity and paper are very

important, useful resources, that

have to be used responsibly.

Examples and Ideas forimplementation

This competency focuses on developing children’s
confidence and self-reliance, and on developing an
understanding and appreciationfor the responsible
use of scarce resources

Teachers can facilitate learningin the following
ways:

* Encourage a sense of care and responsibilityin
children. Forexample, tuming pages of books
with care; helpingin setting the snacks carefully;
returning materials to the designated place after
use.

* Stand back and let them resolve little problems
independently, until they ask for help. Encourage
them to help other children and adults in the
home, classroom and neighbourhood.

Assessment

Ongoing assessment
should be done by
following some of the
techniques given as
below:

Keep a child profile for
individual children,
record on it tasks that
children are able to
performon their own
and those that require
assistance. Work with
children through the
year to see progress.
Update the child profile
over the course of the
year.
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Development

Expected Learning Outcomes

Examples and Ideas for implementation

* Discussrespectfor others’ property and give
them responsibilityfor:

. Cleaning up after snack time.

. Using materials with care, keeping
tables, shelves and walls clean.

. Using waste bins for throwing litter
and wrappers, after checking for ‘junk’
that can be recycled.

. Taking pride in a clean, green
environment.

. Returning things that do not belongto
them, to an adult.

. Switching off fans and lights when
leavingthe room.

* Talk aboutthe importance of water, food,
electridty and paper. Discussin simple terms
where they come from; how we need these in
our daily lives and how these can be depleted
and ‘hurt’ the earthif we don’t use them
carefully.

Assessment

Observe children during
the daily routine to see
if they are able to care
for their own
belongings and
materialsin the
classroom. Keep a
record of how children
take care of their own
property and that of
the school.

Duringcircle time
children talk aboutthe
importance of food,
electricity, water.
Gauge if they are able
to imagine life without
these resources. Get
them to talk about how
humans are responsible
for depleting resources.

Get children to take
action on how they will
save resources and use
themresponsibly.

Competency 6: Children will learn about and appreciate heritage and culture of their own family, their peers and

neighbours.
Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Talk aboutthe cultural aspects of
their lives, such as, clothing,
lifestyle, food, traditions and
customs.

b) Talk about the spacesin their
culture for sharing family and

community gatherings.

c) Narrate stories heard from
elders.

d) Playlocal games.

Examples and Ideas for implementation

This competency focuses on developing children’s
understanding of life, cultures and history. This
competency aims to develop children’s appreciation
of culturethatis part of their daily lives.

Teachers can facilitate learning in the following
ways:

* Initiate discussions about cultural events which
the children experience directly.

* Talk about their cultural spaces, such as, autag,
katcheri, majlis depending on the local culture.
Discuss how some spaces are used to solve
problems and to meetwith neighbours. Help
them observe and identify the beautiful and
unique patternsin buildings and cultural spaces.

Assessment

Ongoingassessment should
be done by following some
of the techniques given as
below:

Record children’s
stories about their
cultural heritage. Ask
them to share with
othersthe clothesthey
wear, lifestyles, food,
tradition and customs.
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Expected Learning Outcomes Examples and Ideas for implementation

e) Develop basicknowledge about * Encourage themto talk aboutand play their

Pakistani culture (i.e. know about favourite, local games.
the national game, flower, folk
dances, etc). * Invite children’s family members to share

important family events, traditions, dothing,
customs and lifestyles.

* Play ‘do you know’ games with childrenregarding
basicknowledge about Pakistani culture.

Provincial Curriculum for Early Childhood Care and Education 2017

Get childrento
interview elders for
stories that have been
passed on through oral
tradition. Assess
children’s ability to re-
tell narrations of stories
heard from elders.

Ask childrento bring
local games and show
others how itis played.
Gauge children’s ability
of explaining the rules
of the game to others.

Develop board games
such as snake and
ladders on basic
knowledge regarding
Pakistani culture. Get
children to play these
board games to assess
their knowledge.
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LISTENING AND SPEAKING

Competency: 1: Children will engage in conversation with others and talk confidently about matters of immediate and

personal interest

Expected Learning Outcomes

By the end of the year children will
begin to develop the attitudes,
knowledge and skills to:

a) Listenattentivelyin smalland
large groups, as peers and
teachers share their news about
everyday events and special
occasions.

b) Talk abouttheir experiences and
feelings with peers and adults.

c) Showrespectfor avariety of
ideas and beliefs by listening and
responding appropriately.

d) Take turns without interrupting
others.

e) Respond to and verbally express
a range of feelings, such as joy or

sorrow, wonderand anger.

f) Initiate conversation with peers
and adults.

g) Understand and follow
instructions.

h) Use correct pronunciation.

i) Draw on words froman
enhanced vocabulary.

j)  Make eye contact with audience
while speaking.

Examples and Ideas for implementation

All the following competencies require that teachers
startthe Language and Literacy programme in
children’s Mother Tongue, based on local culture
and gradually add Sindhi, Urdu and then English
(whereverapplicable), and also references from the
wider culture. Children need the confidence that
their mothertongue is valued.

The primary function of this competency is to
enhance children’s confidence and ability to
communicate with fluency.

Teachers can facilitate learningin the following
ways:

* Engage childrenin conversationby talkingabout
spedal cultural and national events which are
meaningful for them. Encourage them to talk
aboutthe previous day’s events at school and at
home. Initiate the conversationby sharingown
news, experiences and feelings, taking care that
these are appropriatefor the children. Following
the weekend, ask leading questions or comments
such as, “1 wonder if anyone wentto the
park/field yesterday.

* Establishan environment where children feel
free to talk, by placing self at children’s physical
level. Be available to converse with all the
children through the day. Refer one child’s
guestions and problemsto another.

e Listenactivelyto children and waitfor themto
complete whatthey are saying. Be patient if
children are hesitantto answerand at the same
time help otherchildrento listen and wait, by
holding up a hand, and nodding, assuring them
that they will get a tum. Display appropriate
facial expressions and body language to
communicate respect, joy, sorrow or wonder.

Assessment

Ongoing assessment
should be done by
following some of the
techniquesgivenas
below:

* Observe as children
listen and respond to
others, both verbally
and non-verbally.

* Ask childrento share
their news and talk
about different events,
how they spenttheir
weekend, spedal
occasions such as
birthdays, festivals,
holidays, birth of
siblings etc.

* Keep achecklistto
record children taking
turns, waiting for their
turn, listening
attentively, initiating
conversation with
teachersand peers,
listening and following
instructions to gauge if
they are developing
skills required for
listening and speaking.

* Get childrento talk
about times when they
feel sad, happy, angry,
wonderand joy.



Language and Literacy

Expected Learning Outcomes

K

Examples and Ideas for implementation

Play games where they have to understand and
follow simple instructions.

For example, “Ayesha, touch your head and then
your nose and then clap your hands”.

Repeatthe correct pronunciation of word that
children may have mispronounced, without
tellingthem that they are wrong.

Help children enhance their vocabulary, by
encouraging them to use new words which have
beenintroduced through discussions and stories.
Action poems and songs are a good way toleam
new words.

Assessment

Encourage children to
use new words which
have beenintroduced
through discussions and
stories. Have a word
wall of new words
being used by children.
Record the new words
that children use and
keep samplesin their
portfolios.

Call outinstructions to
children and record if
they are able to follow
these.

Competency 2: Children will describe objects, events and their plans for the day.

Expected Learning Outcomes Examples and Ideas for implementation Assessment
Ongoing assessment

should be done by

This competency is designed to help children to
process and comprehend spoken language and to
communicate their thoughts, needs, interests and following some of the
feelings to others. techniques given as
a) Name thingsin their below:
environment. Teacher can facilitate learning in the following

ways: * Get children to name
and describe things in
their surroundings

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

b) Describe and talk about pictures.

* Take children for a walk around the school and
play a game of naming objects that they seein
the environment. Back in the classroom, * Engage childrenin

picture talk. Provide a

range of picturesand

ask children to describe
pictures.

c) Share their plans for the day.

encourage children to try and recall what they

d) Expresstheirideas with clarity. had seen in the environment.
e) Extend their ideas or accounts by| * Talk about and discuss pictures from children’s
providing some detail about their story books, or pictures that have been cut out

topic.

from old magazines or newspapers.

Encourage children to share which gosha they
would like to workin, and what they planto do
there during work time. Be patientif children are
unable atfirst, to describe their plans. Help them
to communicate by questioning them gently.

During plan-do-review
ask children to share
whatthey plan to do.
Keep a checklistto
ensure thatall children
get the chance to share
their plans.
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Competency 3: Children will enjoy listening to stories and poems and make up their own stories and rhymes.

Expected Learning Outcomes

By the end of the year children will
begin to develop the attitudes,
knowledge and skills to:

a) Respondto stories, songsand
rhymes by joiningin verbally or
with actions as appropriate.

b) Recognize and differentiate
between soundsin the
environment.

c) Appreciate the concept of word
rhymes and syllables.

d) Developa playful interestin
repetitive sounds and words,
aspects of language such as
rhythm, rhyme, and alliteration

Examples and Ideas for implementation

This competency focuses on enjoying stories, poems
and songs and on making up their own stories and
taking partin role play with confidence

Teacher can facilitate learning in the following
ways:

* Tell children traditional stories and tales which
have cultural relevance for them. Occasionally,
use simple props such as puppets and masks and
local toys made by the local kumhar.

¢ Sit with the children on the floor, on a darriso
thatyou are closerand at the same physical level
as them.

* Tell stories without props too, so that children
can rely on and build theirimagination.

* Maintain children’sinterestin stories and poems
by being animated and telling or reading a story
with pleasure. Pause for children’s comments or
guestionsand enjoy their responses. Sing songs
and recdite poemsin a similarmanner with
actions and encourage children to role play.

* Playgames where children have to shut their
eyes and listen for the different soundsin the
environment. Forexample, the sound of a bird, a
cat or dog, arickshaw or a bus. At other times,
make sounds such as dapping, tapping or
stamping yourfootand ask them toidentify the
sound.

* Listento the children as they work and play, and
make up chants and rhymes along with them.
Recite rhyming words, even if all of them do not
make sense and laugh at these together. Develop
a playful interestin repetitive sounds and words,
aspects of language such as rhythm, rhyme, and
alliteration, and an enjoyment of nonsense
stories and rhymes.

Assessment

Ongoing assessment
should be done by
following some of the
techniques givenas
below:

* Get childrento re-tell
different stories, songs
and poems.

* Playdifferentgames
with soundsto see if
children recognize and
can differentiate
sounds. For e.g. assess
if children can
recognize sounds from
the environment of
different birds and
animals, transportation,
musical instruments
etc.

* Ask childrento make up
their own rhythmsand
rhymes. They can share
this during circle time.
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READING

Competency 4: Children will handle books carefully and will enjoy them.

Expected Learning Outcomes

By the end of the year children will
begin to develop the attitudes,

knowledge and skills to:

a) Enjoy lookingthrough books

b)

c)

d)

e)

Hold, open and turn pages of a

book with care.

Predict what comes nextin

stories.

Repeat simple repetitive

sequencesin traditional and
popular children’s stories.

Tell a simple story by looking at

the pictures.

Create or retell a favourite story

in correct sequence.

Examples and Ideas for implementation

This competency focuses on pre-reading skills.
Children will enjoy books and handle them carefully.

Teachers can facilitate learningin the following
ways:

Hold up books for children when reading a story
and show them the pictures. Show enjoyment
and respect for books through actions and facial
expressions.

Get childrento look at the picturesin the story
and share what they think will happen next.

Encourage children to tell the story by looking at

the cover page/pictures. If children make up their

own stories acceptit. If they are retellinga
favourite story and they miss the important
eventsinthe sequence or if the sequence goes
out, help them to remember by questioning
gently and appealingto their sense of reason.

Develop a reading cornerin the classroom and
encourage children to bring books from their
home (if possible) to develop interest and
reading habits among children.

Show children how to hold a book without
spoilingor tearingit and not to use any kind of
pen or markerto scribble on the books. Show
them the value for books. Show them how to
turn the pages with care.

Develop a love of books, love for reading and

respect for books by discussing the importance of

books with them.

Build a sense of anticipation and give childrenthe

opportunity to make guesses as to what will
happen next in the story. Discuss the cover page

with them and ask them to predict what the story

is about.

Assessment

Ongoing assessment
should be done by
following some of the
techniques givenas
below:

Observe the children
while they are
interactingwith the
books to see how they
are handlingit.

Show pictures to
children and ask them
to predict whatthe
storyis aboutand what
they think will happen
in the story. Record
their predictions and
remind them of it as
they come to the end of
the story.

Keep a checklist of
words from the story
books that children can
identify.

Observe if children use
the print rich
environmentin the
class to read different
words that are written
all around. Keep
anecdotal records.

Ask childrento
tell/share their
favourite story or a
story thatthey have
read with their class
mates.
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Expected Learning Outcomes

Competency5: Children will understand how to follow books in different languages

Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a)

b)

d)

Identify the difference between
English, Urdu and/or Sindhi story
books.

Identify the front and back cover
of a book along with the title.

Know that Urdu and/or Sindhi is
read from right to left and English
is read from left to right.

Know the directionto hold a
book and to openit correctly to
read the given text.

Examples and Ideas for implementation

Examples and Ideas for implementation

This competency will help children understand how
to follow books, the different kinds of books and the

K

Involve childrenin repeating sentences that are

continuously repeatedin the story.

orientation of different languages.

Teachers can facilitate learningin the following

ways:

While reading a story book to the children, show
themthe coverpage and read the title. Discuss
whatthey think the story will be about.

While reading the text, move yourfinger from
right to left or from left to right (depends on the
language) and encourage the children to repeat

after you.

Use proper punctuationin terms of giving pauses
and breaks where necessary. Children should
understand where a sentence has ended or if it

has a continuation.

Use picture books with the children first to
developinterestamongthem and to give them
an opportunity to create a story by looking at the

pictures.

Medium of instruction should be in the mother

tongue.

Assessment

Ask children to visit the
reading corner and
selecta book of their
choice by looking at the
pictures.

Assessment

Ongoing assessment
should be done by
following some of the
techniques givenas
below:

Provide books of
differentlanguagesin
the readingarea and
ask children to identify
the front and back
cover.

Encourage children to
think of titles for
different stories by
looking at the picture
on the cover page.

Ask childrento selecta
book of their choice
fromthe reading corner
and share it with their
partner/friends or re-
tell the storyin their
ownwords.

Keep a checklistand
note if children can
open booksin different
languages and follow
the text by movingtheir
fingers across the text.
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Competency 6: Children will read new alphabets and recognize first and last sounds of the words

Expected Learning Outcomes

By the end of the year children will
begin to develop the attitudes,
knowledge and skills to:

a)

b)

d)

e)

f)

g)

h)

Understand that words and
pictures carry meaning.

Identify and name the characters
in astory.

identify letter sounds through
words that have personal
meaning for them.

Recognize letters of the
Alphabet.

Recognize their namesin print.

Identify sight words that are
meaningful for them.

Identify the beginningand ending
sound of words.

Associate initial letter sounds
with names of objects in their
classroomenvironment.

Think of a variety of objects
beginningwith a letter sound.

K

Examples and Ideas for implementation

This competency will help children to read and
recognize familiar words in simple texts. They will
begin to associate sounds with letters of the
alphabet and also to recognize letters of the
alphabet by shape and sound. They will begin to
recognize their own names and other familiar, often
repeatedwords.

Teachers can facilitate learningin the following
ways:

* Provide a print rich environment. Children learn
to read by tryingto make sense of the print they
come across. As children read so support their
efforts by labeling objects and areasin the
classroom.Place plenty of books in the learning
environment for them to look through, and tell
each otherstories.

* Create symbolsfor theirname’sfirst letterand
displayitin the class. Let children find their
nameson the chairs/shelves when they arrive to
keep their belongings. When children are
confidentenough in reading their names, remove
the symbols and let the names be there.

* Play alphabet matching games with the children
to make them familiar with the alphabets. Make
a dice with different alphabets written on it, ask
children to keep on rolling the dice and to pick up
an object from the basketthat matches the
alphabeton the dice.

* Display pictures, sight words, classroom rules and
otherwritten material on the boards thatyou
want children to read on a daily basis. Before
starting the activities, the teachercan read it
along with the children duringlarge group time
so that children can develop a habit of reading.

* Involve childrenin various activities where they
can identify the first and last sound of the words.

Assessment

Ongoing assessment
should be done by
following some of the
techniques given as
below:

Show different pictures
to the children and ask
themto nameit and

then to tell the first and
last sound of the word.

Observe childrento see
if they can read their
names written on the
shelvesand keep their
belongings alongside
their name.

Prepare different types
of board games where
children can be asked
to match the alphabets
with the same
alphabets by reading
them, identify the first
and the last sound of
the words shown to
them andidentify and
read the alphabets
fromthe alphabet
basket.

Read different words
and get children to
identify the beginning
and ending sounds.
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WRITING

Competency 7: Children will use pictures, symbols, and familiar letters to communicate meaning

Expected Learning Outcomes

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

b)

d)

g)

h)

Trace and colour different
shapes, such as circles, squares,
triangles, and rectangles within
designated space.

Hold a crayon or a pencil to
mark, scribble and/or draw.

Trace and copy the letters of
the English, Urdu and/or Sindhi
alphabets.

Coloura simple picture keeping
within a designated space.

Draw pictures to represent
their imagination.

Write the small letters of the
English alphabets in random
order.

Write the letters of Urdu /
Sindhi alphabetsin random
order.

Identify picturesin a story book
and draw them.

Match three or four letter
words with pictures and write
themin the order as they
appearin the story.

Examples and Ideas for implementation
This competency will help children use pictures,
drawings to communicate meaning, showing

awareness of different purposes of shapes, lines
which is considered as pre-writing skills.

Assessment

Ongoing assessment
should be done by
following some of the
techniquesgivenas
below:

Provide a tray with sandinit. Encourage
children to draw lines and patternsin the sand
and then later on paper. They can trace or
copy lines and patterns that have been made
for them.

Get children to hold a pencil, crayon or colour
pendil in any of their hands. (don’t force them
to choose the right hand only)

Provide children with a variety of writing
materials and provide opportunities to
experiment with making marks on slate, paper
or small writing board. Accept children's
scribbling as first attempts at writing.

Gently help them to hold their writing tools.

Encourage children’s efforts to colour within y
designated spacesin a given sketch and
appreciate theirefforts

Provide print rich materialsfrom where
children can copy letters and numbers on the
paper. This can be done while they playin the
different goshas

While children playin the sand area,
demonstrate tracing, drawing or copying skills
and encourage themto do the same.

Observe children as
they trace or colour
different shapes
within designated
space. Provide a
sand tray or sheets
for tracing, copying,
colouringand
drawing. Samples of
written work can be
keptasarecordin
their 'portfolio’.

Keep a checklistand
note down if
children are able to
hold different
writing materials
such as pencils,
crayons. Encourage
them to use writing
materials to express
their ideas.

Keep writing
material in all
goshas and note
down when children
write English, Urdu
and/orSindhi

alphabetsin random
order or scribble
messages and

engage in any kind
of writing activity.

Get childrento

scribble and/ordraw
pictures to present

their ideas and
stories. Keep
samples of children’s
workin their
portfolios.
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Expected Learning Outcomes Examples and Ideas for implementation

* Talk to children abouttheirdrawing and write a
word or sentence, exactly as they sayit, and
then let them trace over it if they want to. They
may return to it anotherday and “read” what
was written. This will help them see that
pictures/scribbles communicate meaning.
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Assessment
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Basic Mathematical Concepts K

Key Learning Area : Basic Mathematical Concepts

Competency 1: Children will demonstrate an understanding of the different attributes of objects, such as, colour, size,
weight and texture, and match, sequence and classify objects based on one attribute. They will also engage in pattern

seeking and pattern making using different attributes of objects.
Expected Learning Outcomes Examples and Ideas for Implementation

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

This competency requires that children begin to use
mathematical language as they explore the
similarities and differences between the attributes
of objects. It focuses on enhancing children’s
thinking skills through pattern identification and
through building relationships.

a) Recognize, name and differentiate
between colours.

Teachers can facilitate learningin the following
ways:

* Introduce colours, beginning with primary
coloursi.e. red, yellow and blue. Use a variety
of objects of different colours and ask the
childrento name the colourand pointto
similar coloursin the environment.

* Encourage children to get objects of a particular
colourto the classroom. Children can also be
taken outside for a ‘colourwalk’.

* Poemsand rhymes on colours can be sungwith
childrene.g

Red, red the apple is red.
The apple is red, red, red.
Yellow, yellow the sun is
yellow,

The sunis yellow, yellow,
yellow.

Blue, blue the sky is blue.
The sky is blue, blue,
blue........

* Encourage childrento experiment with colour

sets.
b) Differentiate betweensize
(Big/small) and weight * Use classroomresourcesto introduce the
(heavy/light) of objects. conceptof big-small and heavy-light. A few ideas

are given below.

c) Arrange objectsand later pictures, ) ' o )
according to their size , goingfrom | ° Provide children with different objects and get

smallest to biggest and biggest to them to examine these; e.g. who has a big bag?

smallest. Who has a small bag? Children can compare
pendl boxes, pictures on the board, windowsin
the classroom. Encourage children to use the
language big and small.

Assessments

Colours:

Place ‘colour cards’ on
the floor. Call out a
coloure.g. ‘red’ and ask
childrento stand near
the colour. Do this with
all colours. Keep a
checklist to identify
children who may be
unable to identify
colours. Work with
them to improve their
recognition. Assess
children again.

While children play, ask
them to open name the
coloursaround. Plan
activities for those
children who are not
picking the correct
colour pencil. Assess
children again.

As children experiment
with colours, ask them
to say the name of the
colour. Repeat this with
all the colours.

Relationships: big-small,

heavy-light, long-short,

soft-hard

Get children to gather
pebbles or leaves. Ask
them to show the big
pebble, the small
pebble, the small leaf,

the bigleaf. Record this
in a checklist.
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d) Arrange objectsand later pictures,
according to their weight, going
from lightest to heaviest, heaviest
to lightest and from tall to short,
short to tall. Same to be done with
other concepts like big/small,
heawvy/light, soft/hard, long/short.

e) Match one object with another
based on similar attributes like
same weight or size.

f) Compare various objectsand
identify those that can be grouped
together (concept of sets)

g) Sortand group objects (classify)
based on a single attribute (for
e.g. colour, size or weight).

Get childrento bring pebbles, sticks, leaves,
pencils and ask them to predictif these will be
heavy or light. Allow them to experiment by
trying to weigh these in the palm of their hands.
Draw two different lines of different sizes on the
ground and ask children to identify the longer
line and stand on it. Repeat the same exercise
with the shorter line. Next, ask children to
compare their pencils with their partner's pendl
and say if their pencil is longor short.

Take children on a ‘nature walk’ to see short
trees, tall trees, heavy rocks, light rocks, big
leaves, small leaves etc.

While children are at play, engage themin talk
aboutobjects thatare thick and thin, heavy and
light, shortand long.

Use a variety of material such as pendils,
erasers, sticks, pebbles, beads to help children
build sorting and grouping skills-(classification).
Give children red and blue beads of the same
size and ask them to sort these in two groups.
Children can be provided a mix of pebbles, sticks

and leaves and asked to sortthese into 3 groups.

Encourage the children to group various objects
and explain the reasons for doing so.

Ask children to compare the given objectsand
identify similarities and differences between
them.

Introduce to children a set of pencils, pebbles,
books and ask them what a set is. Provide
children with pendils and ask them to make a set
of pencils. Encourage children to make their
own sets using any classroom material. Ask
them to start to talk about their sets.

Give one object to each group of children and
ask them to collect other objects of the same
type and make a set.

Observe each child and
note if they are able ta
identify objects that are
tall and short.

During ‘outdoortime’
get children to standin
two lines, one longand
the othershort.
Individually, ask

children to name things
that feel soft and those
that feel hard.
Individually ask children
to show you something
big and something
small, something
long/tall and something
short, something heavy
and somethinglight,
something soft and
something hard.

Classification: Sets and

Function

Give a containerto
each child. Ask themto
make a set of anything
thatis available. Ask
them to explain their
set.

Give a variety of objects
to children e.g sticks,
pebbles, strips of paper,
pendils, and leaves and
ask themto sortthe
objectsin sets.
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h)  Observe patterns,identify and .
extend patterns developed with
various concrete materials.

i) Observe and identify repetitive
patterns and extend the given

Give children the freedom to explore patterns and Patterns and Function:
relationships. Give them the opportunity to come up
with different answers or solutions and accept what
they come up with.

Use the concept of sortingand sequencingin daily

* Use different pattems
and ask children to
followtheme.g. clap,

j)

picture/symbol patterns.

Create own repetitive patterns
using concrete material and
pictures and explain them.
Observe and identify the ‘odd
one out’ from the given set of
concrete material or pictures

and explainthe answer.

class activities, such as, asking children to make
queues according to height, dividing the children
for various group activities, organizing class
materialin boxes and arranging booksin various
piles.

Use low cost materials, such as, beads, sea shells,
ice creamsticks, bottle caps and pebbles for
pattern seeking exercises. Start by showinga few
patterns to children, then engage themin
extending the given patterns usingconcrete
materialand pictures.

* Engage childrenin observing the environment and
identifying various patterns. For example, patterns
on floor tiles (one red tile and one blue tile) patterns
of lines and flowers on various clothes and patterns
of day and night.

Design various interesting activities using simple
everyday material to help children explore
‘Repetitive patterns’. Afew ideas are given
below:

Clap a simple repetitive rhythm e.g. clap, snap, clap,
snap and ask children to joinin. Clap another pattern
e.g. clap, tap, clap, tap and ask the children to join

stamp, clap, stamp.
Observes the ones who
are unable tofollow
and work with them to
understand the
concept.

Ask childrento create
their own patterns

using their body.

Give any 2 types of low
cost materiale.g.
pebblesand sticks to
children. Ask them to
make a repetitive
pattern.

Give children a basket
with 4 similarand 1
different objectsinit.
Ask children to identify
the odd object and
discuss why itis called
odd object and is taken

i out.

* Introduce the word ‘pattern’. Clap many other
rhythms-with a pattern and later withouta pattern.
Ask children to decide which rhythm has a pattern
and which does not.

* Get children to create their own rhythm.

* Encouragethem to explain their pattern.

* Display 4 similarand 1 different objects in front of the
children and ask them to pick the odd object out.

Competency 2: Children will develop a basic understanding of quantity, counting from 0-9 and of simple number
operations.

Expected Learning Outcomes Examples and Ideas for Implementation Assessments
By th d of th hild ill Thi t turina children’ One on one
ythe en e year children wi is competency focuses on nurturing children’s correspondence:

beginto develop the attitudes,
knowledge and skills to:

emerging number concepts through concrete
experiences. It aims to develop an understanding of
basic numbers and simple mathematical
operations.

* Give a pendil to some
childrenand rulers to
others. Ask children to
match a pencil with a
ruler.

* Ask the childrento
explain what they are
doing.

a) Understandone to one
correspondence
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b)

Differentiate between More
than’, ‘Less than’

Some and all from a given set of
objects, and understand that
some is less thanall.

Teachers can facilitate learning in the following
ways:

* Ask the childrento standin two lines. Match the
children of line 1 with that of line 2. Ask them to
hold hands as partners. Say that each childis
matched with a partner.

* Give bottles to some children and the lids to
others. Ask children to match the bottles with
their lids. Say, each bottle has a lid.

* Get some pencils/books/sharpeners and match
them one on one.

* Give two sets of material (such as, cups and
spoons) to children, and ask them to arrange
theminone to one correspondence.

* Read the story of Goldilocks and the three
bears. Emphasize on how each bear was
matched with a chair, bowl and bed.

» Ask girlsand boys to stand facing each other —
Ask “Whatdo you see?” “Are the girls more
than the boys?”, “Are the boys more than the
girls”? “Are they equal”?

Did one line have more children than the other?
Were the children of the 2 lines the same?

* Emphasize on ‘more than’, ‘less than’

* Show children a group of objects and introduce
the vocabulary of "all".

* Bringin some chairs and ask children to sit. Ask
if the chairs were more than the children, or the
children were more than the chairs, or both
were the same.

* Emphasize on and encourage children to say
words like, ‘more than’, ‘less than’.

* Children paste cut-outshapesin two sets. Ask
the children which set has more shapes? Which
set has less shapes?

* Children work onindividual lace-up cards on
dogs and bones. Ask relevant questions:whatis
more? Dogs? Bones?

More than’, ‘ Less than’

Show two unequal sets
to children. Ask the
children to explain
whichis more, whichis
less, or if the things are
of the same quantity.

Get children to match
two columns with
straightlines to find
which column has
more/less.

Give bottles to some
children. Fromthe pile
of bottles, ask children
to show ‘some, show
‘all’.
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d)

f)

h)

j)

Count correctly from 1-9

Use numbersto represent
quantities in daily life interaction.

Compare quantities of objectsin
different sets and describe which
setsare equal which have more
objects, and which have less .
objectsthananother.

Begin todevelopan
understanding of the concept of
zero. .

Identify and start to write correct
numerals, to represent numbers
from 0-9.

Sequence numerals correctly from
0-9.

Identify which numeral represents | *
a bigger quantity.

Recognize ordinal numbers up to y
nine.

K

. Engage children in hands-on
activities to help them build an understanding
of numbers and their numeral representation.

Display a large number line from 0—9 under
the chalk board. Countthe numbers with
children pointing to each numberas it is read.

Flash one number card at a time. Tell the
childrenits name and show the quantity too.
Ask children to get you somethingfrom the
environment to match that quantity.

Provide manipulatives, such as, counting bars,
small blocks, balls, spoons, ice cream sticks and
engage childrenin: sorting the given objectsin
groups; counting the number of objectsin each
group; comparing the quantitiesin the various
groups; and identifying which one has more
objects thanthe other, which has less and which
two groups have equal numbers.

Provide daily opportunities to the childrento
countand match with the number.

Provide daily opportunities to children to count
and recount objectsin the environment.

Encourage childrento compare relationships
between quantities in their daily life. Ask
questions to stimulate thinking. Forexample:

Are there more gifls or more boysin our class?
Are there more brown objects or black objects
in the container?

Do more childrenin our dass like bananas or do
more like apples?

Introduce numeral representationonce children
have developed a good sense of numbersand
their values. For ‘example, count objects and
show its numeral to children on a card or on the
board; five number cards (cards on which
different numerals from 1-9 are written
seperately) and various objects to children and
engage themin: sorting the objectsin groups;
countingthe objectsin each group; and placing
the right number card alongside each group.
Introduce the concept of zero with the help of
number line.
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Number recognition and

quantity:

Give number cards 1-9
to childrenin pairs. Ask
one child to arrange it
in order and the other
to read the cards and
let the teacher know if
theyare arranged
correctly.

Flash a number card.
Ask the childrento
show that many fingers.

Flash a number card.
Ask the childrento
show that many
pebblesas a set
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Basic Mathematical Concepts

Competency 3: Children will recognize basic geometrical shapes and the position of objects in relation to each other.

Expected Learning Outcomes

By the end of the year children will
begin to develop the attitudes,
knowledge and skills to:

a)

b)
c)

d)

Recognize, name and colourtwo

dimensional shapes, such as,
circle, oval, square, rectangle,
triangle.

Identify the shapesin their
environment.

Draw shapes with the help of
concrete materials.
Understand and describe the
position and order of objects
using position words, such as
up, down, inside, outside, on,
in between and next to.

Examples and Ideas for Implementation

This competency will help children to develop a
sense of shape and space. It emphasizes the
provision of hands-on experience to understand the
position of objects in space

Provide several sets of shape cardsin the same
colour, and ask children to sort these cards using
their own criteria; describe their sortingand talk
aboutthe criteriathey used; and name each
shape. Children may use various names, and at
this stage, it needs to be accepted.

Introduce the shapes and their proper names.
Involve childrenin identifying and talking about
similarities and differences amongthe shapes.

Provide children with ‘Shape’ puzzles and
encourage themto use them. Ask children to
name the shapes as they are using them.

Take children on a ‘shape walk’ lookingfor
geometricshapesin the environment.

Provide experiences in making shapes with
natural and recyded materials, such as, clay,
string and ice cream sticks.

Give plasticstrips to children. Ask children to
connectstrips to make shapes.

Read a book on shapes. Collect several cut outs
of shapes and ask children to paste the cut outs
on newspaper. Ask children to say the names of
the shapesas they paste.

Introduce and use various position words to
describe the position of objectsin daily

activities. For example, Akram is putting the ball
on the table; Salma has put the pendil nextto
her book; Zehrais standing between Ali and
Asma.

Engage childrenin various gamesin which they
give instructions to each other using position
words.

Involve childrenin describing pictures using
position words.
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Assessments

Provide children with

cut outs of circle,
square, triangle,

rectangle, oval on her

table. Ask each child
name each shape.
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Competency 4: Children will develop an understanding of measurement.

Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Describe and compare objects
using length and weightas
measurement attributes.

b)  Measure various objects by
using their hand span and foot
size.

c) Verify their estimations using
their hand spanandfootsize.

Examples and Ideas for Implementation

This competency emphasizes developing basic ideas
about measurementand measuring attributes
through hands-on experiences.

Teachers can facilitate learning in the following
ways:

Prepare a ‘measurement table’. Ask childrento
observe and express attributes of the objects;
big, small, tall, short, heavy, light, cold, hot. Ask
children to compare lengths of 2 pencils, 2
rulers, 2 straws. Encourage children to describe
their relationshipe.g. red pencil is longerthan
the blue pencil or blue pendil is shorter than the
red pencil.

Provide concrete material to children such as,
longand short pendils, strips of paper or string,
heavy and light blocks, toys and pebbles and
engage themin comparing and describing the
relationship between these objects, using words
such as longer or shorter than, heavier orlighter
than.

Take childrento the sand area. Show them a
transparent containerwith sand. Ask them to fill
their transparent containerswith
equal/less/more quantity of sand. Ask the
children to describe what they are doing.

Give a bookthat is a standard size. Ask children
to collect objects bigger/smallerthan that.

Make a standard play doh model. Ask children
to make a same size, bigger than, smaller than
models.

Make 2 children stand side by side and ask them
to describe their height .

Ask, whois taller? Who is shorter? Who is the
same height?

To lead children towards estimating the
measurements, show them a few objects and
ask questions, such as, which one seems to be

the heaviest/lightest, longest/shortest? To verify,
their estimations, use simple tools such as, their

own hand span, a simple balance or a rope.
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Assessments

Ask childrento show the
teacherany two short
and long pendils, any
two heavy and light
pebbles, any two tall
and short childrenand
any two cold and hot
snacks.

Ask children to make a
towerusinginterlinked
cubesor plasticine.
Provide different
instructions such as
make the towersthe
same height, make one
taller than/ shorter
than the other.
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Expected Learning Outcomes

d)

Understand morning, afternoon,
eveningand night.

Use vocabulary such as before
and after with regards to time.

Examples and Ideas for Implementation Assessments

Draw aline on the
ground and ask children
to first estimate how

Ask children to measure their tables by using
their hand span and measure the

carpet/mat by using theirfoot size. many hand span will
Relate a story with things happeningin the measure the line. Then
morning, afternoon, eveningand night. Hold do it practically to verify
a discussion on times of the day and their their estimation. Do the
activities. same with foot size also.

e Show the children
differentsize of objects
like tables, benches, mats
etcand ask them to do
the estimation of haw
many hand span and foot
size will measure a
particularobject. Then
do it practically for
verification.

Show pictures of events that happenin the
morning and at night. Selectany 2 of the
pictures. Ask which picture represents the
earlier time in the day and which represents
the later time in the day.

Use other picturesto introduce words like
before and after, early and late.

Ask childrento draw pictures of events that
take place in the morning, afternoon, evening
and night. Make pairs and ask children to use
these picturesto carry on a discussion on
timesin a day.

Give 4-5 picturesto children and ask them to
order the picturesin sequence. Children are
asked to explain what they are doing.
Usinga calendar, indicate special days,
months, birthdays and use terms such as,
yesterday, today and tomorrow. Use a clock
and the daily routine to anticipate what will
happen next. Anticipate how many days
before Sunday, how many months before
summer holidays, how many days / months
for your birthday and other events that are
of relevance to the children.

oAsk the childrento name
their morning, afternoon,
evening and night
activities
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Competency5: Children will develop an understanding of handling data.

Expected Learning Outcomes Examples and Ideas for Implementation Assessments
By the end of the year children will This competency emphasizesdeveloping basic ideas | Ask children to place their
begin to develop the attitudes, about handling data through hands-on portrait card in any of the
knowledge and skills to: experiences. 2 sets:
a) Handle data Teachers can facilitate learning in the following * Had breakfastin the
ways: morning
. How many children are there in the class? * Did not have breakfast

in the morning?
. Children sort themselvesinto 2 sets according

to: ‘Who had breakfastand who didn’t/, The teacher asks, which
‘Whois wearing black shoesand whois not. | category has more? Which
Show this information on the board by category has less?

drawing sets of each category.

° Each childis provideda 5” x 5” card to draw
their own picture. Thisis used for a pictorial
display. Ask, ‘who had milkin the morning?’
The children raise/not raise their picture to
show confirmation to the answer. The
teacherrecordsthisinformationon the
board.

° The teacher compares the number of each
category. She asks the children to tell which
category has more and which category has
less.

° Other categories could indude: favourite
colour, school activity, toy, children who
bring/don’t bringsnacks from home.

° Each time, the teacher records the response

on the board. she compares the numbers of
each question.
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The World Around Us

Key Learning Area : The World Around Us

Competency 1: Children will develop an understanding of how families are important.

Expected Learning Outcomes

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a)

b)

d)

f)

g)

Define family as a group of people
living together.

Know that everyone belongsto a
family and that families are
differentfrom one another.

Talk about their family members
and each one'srole and
importance to the well- being of
the family.

Collectinformation about their
family members.

Describe both verbally and non-
verbally ways in which they help
their family members.

Identify various ways of showing
love and respect for family
members.

Demonstrate an awareness that
they feel protected or
unprotected being part of their
families.

Examples and Ideas for Implementation

This competency is designed to help children
recognize the importance of family
relationships and to learn more about their
own families and those of their peers.

Teachers can facilitate learningin the

following ways:

Help children to understand that ‘family’ can
mean different things. People living together
make a family and this does not necessarily
mean only blood relatives. Talk to children
about families that can have one parent
with children, children who live with
grandparents, children who are adopted or
children who live in orphanages. These are
all families because they live together and
love and look after each other.

Ask children about their family members,
about their roles and responsibilities. Read
stories based on family relationships and
roles.

Help children think of a few questions
they could ask their family members,
in order tolearn more about theirlikes
and dislikes, hobbies and favourite
food.

Children can talk to their family members at
home, to theirfamily members away from
home by telephone, mobile,email and then
share the collectedinformation with their
peers in small groupsin class. Children can
also bring photographs of theirfamily
members to show to their friends.

Sing poems like ‘We are a happy family’,

'Thank you God for the family you give' or
other poems to appreciate the family they

belongto.

Help children think of waysin which they
can show their family that they love and
respect them.
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Assessment

Ongoing assessment
should be done by
following some of the
techniques given as
below:

Get childrento draw a
family portrait. Ask them
to label and talk about
members and whether
their family is composed of
blood relatives or relatives
living togetherthrough
association.

* Ask childrento make a
family tree. They can
use pictures or draw
their family members.

* Getchildrento act out

the roles family
members have both

within the home and
outside.

¢ Provide children with a
zigzagbook and get

them to make a family
album with the
information they have
collected about their
family members. Ask
questions about family

members and the work
theydo.

* Getchildrento show
appredation by making
a 'Thankyou card' or 'l
Love You'card for
members of their
families

* Childrencan talk
about how they will
show love and respect to
their family.

39



The World Around Us

Competency 2: Children will develop an understanding of the people and places around them

Expected Learning Outcomes

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a) Talk aboutvarious community
members and explore their roles.

b) Recognize placessuch as, alibrary,
clinic, park, autaq, village well,
health centre, airport, train
stations and talk about their
purpose and importance.

c) Talk aboutfood, waterand
clothes. Discuss where they come
from, who brings them to markets
and homes and how they get
there.

d) Identify and explore various
means of communication and
transportation.

Examples and Ideas for Implementation

This competency focuses on explorationand
enhanced understanding of the environment. It also
focuses on helping children realize the importance
of community structures and appreciating the role
of various people and their services to the
community.

Teachers can facilitate learning in the following
ways:

* Help children identify and learn more about
community members, who are most relevantto
their context. These may be the people who
contribute to the community or provide
services.

* Help childrenidentify and learn about
community places which are of significance in
their local community. Childrenin different
schools may explore different places.

* Take children on a field trip where they can
observe the spaces along with specificfeatures
and talk to the people there.

* Invite various community members to class to
talk about their work. Encourage children to ask
them questions and participate in discussion
with them.

* Pickafew necessities of daily life and engage
childrenin reflectingand talking about their
sources. Fore.g. teachers can choose 'Bread'as
a topicand ask questions to help children trace
the pathto the source:

* Where do youthink we getbread from?

* | wonderwhere bakers/tandoor get
bread from.

* Whatdo youthink breadis made of?

* Where does flour come from?
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Assessment

Ongoing assessment
should be done by
following some of the
techniques givenas
below:

* Invite community
members to the
classroomand have
children ask them
questions to explore
their roles and the work
theydo.

* Provide children with
pictures of placesin the
community and assess
how many they
recognize. Encourage
them to talk about the
purpose of these places
and why they are
important.

* Get childrento make a
picture album of
community members
who provide their
services and the roles
they perform.

* Show children pictures
of food items, bottled
water, clothes and ask
them to draw where
they come from and
how they get to the
marketand homes.
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Expected Learning Outcomes

K

Examples and Ideas for Implementation

* Organize interestingexploration activities to
help children learn aboutcommunication and
transport. Engage themin observing various
modes of transportation. Ask them to compare
these and sortthem in groups using their own
criteria. Discuss with them their reasons for why
they sorted as they did.

* Give children a choice of drawing or making clay
models of imaginaryforms of transport, for e.g.
a flying rickshaw. Encourage children to come up
with their ownideas. Talk to them about their
experiences of travellingand the mode of
commuting used by them.

Assessment

Provide pictures of
various means of
communication and
transportation. Ask
childrento sortthem
accordingto land, sea
and air transportation.

Competency 3: Children will recognize the plants and animals in their environment and explore their basic features and

habitat
Expected Learning Outcomes

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a) Recognise animalsand explore
their basicfeatures

b) Compare avariety of animalsto
identity similarities and
differences and to sorttheminto
groups, using theirown criteria.

c) Recognise plantsand explore their
basicfeatures.

d) Talk about the significance of
animals and plants for human
beings.

e) Explainhow to take care of
animals and plants.

f) Take actionsto demonstrate a
caring attitude towards plants and
animals

Examples and Ideas for Implementation

This competency is designed to engage children in
carefulobservation and comparison of various
animals and plants in their surroundings. It also
aims to develop a caring and loving attitude
towards animals and plants.

Teachers can facilitate learning in the following
ways:

* Read or tell stories about animals and plants
and talk to children about their observations
and experiences with plants and animals.

* Ask children to observe local animals and their
basicfeatures such as body parts, sounds,
habits, food and homes.

* Organise field trips to the zoo to see animals that
are notlocally observable. In the classroom they
can depict the various animals' movements.

* Help children recognize the main parts of
plants, such as roots, stem, leaves, flowers and
seeds and compare the parts of various plants.
Give them the opportunity to touch, smell and
feel the different textures, and talk about
similarities and differences.
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Assessment

Ongoing assessment

should be done by
following some of the
techniquesgivenas
below:

Get childrento make a
picture story book on
an animal and narrate
the story.

Children can make a
picture story bookon a
plantsand narrate a
story about plants.

Ask children to plant
some seedsin ajar
eitherin the school
and/orat home and ask
themtorecordona
sheet how much
growth has taken place.

Label different parts of
the plants.
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The World Around Us

Expected Learning Outcomes

K

Examples and Ideas for Implementation Assessments

* Label the body parts of

afew animals.

Make a story of how

humans can show care

to animalsand plants.

* Ask childrento pick
their favourite animal
or plantand present
their autobiography.

Encourage children to reflect on and share ideas
about actions which are harmful for animals and | ,
plants, for example, beatinganimals and
plucking flowers and pulling off leaves from their
stems. Discuss ways of showing respectand care
for animals and plants. Talk to children about
organisations and people who love and protect
plantsand animals.

Competency 4: Children will observe the weather and develop an understanding of the seasons and their significance to

people
Expected Learning Outcomes

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a) Observe and describe daily
weather conditions

b) Record daily weather condition on
a weather chart using symbols or
picture

c) Describe key features of different
seasons, based on observations
and experiences

d) Discusshow the changing seasons
affect our food, clothes and
lifestyles

Examples and Ideas for Implementation Assessment

This competency focuses on helping children Ongoing assessment

understand their environment by becoming good should be done by

environmental observers and explorers. following some of the
techniques given as

Teachers can facilitate learning in the following below:

ways:

* Childrenrecordthe
Spend a few minutes each day, talking about the weekly weatheron a
daily weather conditions, using simple indicators chart using pictures and

such as sunny, doudy, warm, cold, rainy, windy, symbols of sunny,

dry, humid. cloudy, hot, humid etc.
Use simple symbols/picturesto help children * Ask childrento collect
record the weather. Forexample, put up a big pictures of different
chart in the class with boxes foreach day and seasons and make an
ask children to draw symbols in the relevant box album of the seasons.

to record theirobservations.
* Categorize pictures of

Engage childrenin discussions, during winter, food, clothes, shoes
aboutfood, clothes and lifestyle related to people use according to
winter. In summer, design activities to fadilitate a particularseason.

children to explore summerand help them
notice how various aspects of our life changes
with the change in seasons.
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The World Around Us K

Competency 5: Children will develop a caring attitude towards the environment

Expected Learning Outcomes Examples and Ideas for Implementation Examples of Assessment

By the end of the year, children The competency focuses on nurturing children's

. ] Ongoing assessment should
will develop the attitudes,

be done by following some
of the techniquesgiven as
below:

abilities to think critically about sustainable
knowledge and skills to: development . Identifying problems, thinking of
alternatives, generating diverse solutions and

a) Understand the need for clean | gsking and responding to open- ended

questions, are the key processes in which

e Children can list any

air and how to prevent air three ways through

pollution . children need to be engaged. which they could
. make their

b) Identify the uses of water Teacherscan facilitate learningin the following environment clean
and the need to conserve . ways: )

c) Identify pleasantand * Work with children on puzzles and general Talk about at least

. . - three ideas on how to
unpleasant sounds leading problem solving activities. Select tasks help others /friends at
to an awareness of noise which can be solved in a variety of ways, €lp others/inends a

. . . . . the time of problems.
pollution. which have optional solutions, instead of
. e Record actions they
just one correct answer. _ _

d) Discuss and implement the can take in their
careful use of Engage children in activities which neighbourhood to
resources/materials in encourage them to think of alternatives. control noise
everyday life. For example, ask children to think of pollution.

e) Explore alternate uses of various possible uses for an empty plastic

. e Children can visit the
waste material. bottle, or an old calendar or an empty
carton or biscuit box. school canteen.and.
f) Identify practices that are gather empty biscuit

useful and harmful to the
environment and suggest
alternatives to harmful
practices.

Discuss and share ideas for replacing
environmentally harmful practices with
better alternatives, for example, use of cloth
bag instead of paper bags.
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boxes and cartons
and reuse them
for different activities
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Competency 6: Children will develop an understanding of their rights and responsibilities in order to

participate in school and at home

Expected Learning Outcomes

By the end of the year, children will
develop the attitudes, knowledge and
skills to:

a) Identify their rights as members of
family, school and community.

b) Express the choices they make
demonstratingtheir right.

c) Participateinallactivities of their
choice within classrooms/school and
at home.

d) Identify andcarry out their
responsibilities to help others at
home and inschool.

e) Explore common and uncommon
responsibilities they are engaged in at
home and inschool.

Examples and Ideas for Implementation

The competency focuses on nurturing children's ability to
exercise their rights and responsibilities to become active

citizen for immedia te fa mily and neighbourhood.

Teachers can facilitate learning in the following ways:

Provide them ample opportunities to participatein
classroomdiscussion and activities and exercise their
right to speakandshare openly. For instance, their
right to education, right to speech, right to choose
what interests them such as food, dress etc, right to
share their likes and dislikes, right to not to force
them to do any thing etc.

Provide opportunities for children to choose story
books, materialsand activities of their own choice
from learning corners. Get them to rationalizetheir
choices.

Children will be encouraged to help their teachers
and friendsin the school by followingsocial skills in
the classrooms, help friends and share resources,
work in teams, play safely sono one gets hurt.
Encouragechildren by giving a badge ‘I performed
my responsibilities well’. This can be given weekly to
motivate others to become responsibleand act.

Work with parents and encouragethem to engage
childrenin various chores at home whereby children
can help them, such as helping with cleaning, keeping
their clothes in place, keeping things in their place,
setting the dastarkhwan.

Provincial Curriculum for Early Childhood Care and Education 2017

Assessment

Ongoing assessment should
be done by following some
of the techniquesgiven as
below:

* Children will make acard'
| have arightto....' using
pictures or drawing
(providefacilitation)

* Observeifchildren can
talk abouttheir choices
such as their dress, food,
having friends.

* Askchildrento namea
few actions (activities)
they performinschool to
help their teachers and
friends.

* Children can draw or use
pictures to show what
action they take to help
their family members at
home. They can present
their ideas in groups.

* Discussin groups atleast
5 things which helps them
inlearninginthe
classroom.

* Talkaboutatleast 3 things
which hinders their

learningin the classroom.
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The World Around Us

Curriculum for ECCE Age 3-4

Expected Learning Outcomes Examples and Ideas for Implementation Assessments
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Health Hygiene and Safety

Key Learning Area: Physical Development and Safety

Competency 1: Children will develop a sense of balance, agility and coordination.

Expected Learning Outcomes

By the end of the year children
will begin to develop the
attitudes, knowledge and skills to:

Examples and Ideas for Implementation Assessments

Ongoing assessment
should be done by
following some of the
techniques given as
below:

This competency focuses on children’s developing
physical control, mobility and awarenessof space in
indoorand outdoorenvironments. It includes
establishing a positive attitude towards a healthy,
active way of life.

*Organize sportsdayin

a) ProY|de asafe and caring Teacher can facilitate learningin the following schools that focuses of
environment. .
ULV differentfine and gross
motor activities.
b) Movein arange of ways such as: * Make _f,ure the environment thatis provided to
running, jumping, skipping, sliding the childrenis safe and secure. 5 i |
: *Draw straight, curvy an
and hopping. * Integrate health and safety activities throughout | ig.7ag Iinesgon s ground
the day, in different segments of the daily and ask children to walk
routine. on them.
c) Refine andimprove their )
movements as they repeat * Model healthy and safe practices and promote
TN healthy lifestyles for children.
] _ ) *Have balancinggames
* Provide safe environment for children to walk, with the children like
run, jump, hop and climb. Give them rollinga tyre race,
d) Do physical exercises such as: opportunities to perform all the physical balandnga rubber ring on
stretching, bending, hoping. activities. Example: opening, dosing and the head and walking from
setting of lunch boxes, setting-up of dining one end to another
table, movementof chairs etc. throwing ringsin th:a
e) Move through spaces with
) = nrousnsp * Support childrenin performing outdoor tower/waterbottle from a
consideration of other L ) _ distance
el seel s elfeasin e activities to develop their gross motor skills by :
¢ _ peop ) using equipment like swings, climbing frames,
environment.
sea-saw, merry-go-round etc.
. . L *Get children to play
* Include gross motor skills during transitiontime, | traditional games like “I
f) Show respectfor otherchildren’s fromone segment of the daily routine to senta letterto my father”
personal space when playing. another. Forexample, hop 5 times, or clap 5 “statue/freeze games”.
times while they wait to wash their hands.
. o . Record all thisinformation
* Give equal opportunities to girls and boys to in a physical
g) Demonstrate the control participate actively in active play.
necessary to hold objects or hold development/health log.
themselvesin fixed positions for a
couple of minutes.
h) Explore a variety of ways to

representideas through actions
and movements.
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Competency 2: Children will have increased hand-eye coordination and the ability to handle tools and materials

effectively.

Expected Learning Outcomes

By the end of the year children

will begin to develop the

attitudes, knowledge and skills to:

a) Use a range of child-appropriate
tools with increasing control and

confidence.

b) Handle malleable materials safely
with increasing control.

c) Showincreasing control over
dressing and utility items.

Examples and Ideas for Implementation

This competency focuses on developing children’s
skills to accomplish tasks and activities that require
balance and safe handling of tools and objects.

Teacher can facilitate learningin the following
ways:

* Provide opportunities to use simple tools like
safety scissors, thread, plasticknives, hammer
and screw driver to perform various tasks.
(Make sure the children work under the
supervision of an adult to ensure care and safety
elements).

* Provide sensory experiences to children such as
water and sand play where children can
experience working with sand and water.

* Organize activities which involve dressing-up
using varied fasteners such as, buttons, hooks,
laces and zips. Involve childrenin opening and
closing bottle caps and boxes and bags of
various designs and sizes.

* Check the environmenton regular basis to
ensure that healthy and safe practices are
followed. Forexample windows and table
corners are not broken, nails are not coming out
fromthe furniture, smooth flooringis
maintained.

* Discuss safety rules with children before starting
the activities so that children are conscious
while playingand performing various activities.

Assessments

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Observeif children can
cut different shapes
and patternsusinga
safety scissors.

* Get childrento makea
bow by using ribbons
and thread.

* Ask childrento cut
boiled potatoesinto
small pieces by usinga
plasticknife and pealing
peas or peanuts by
using fingers.

* Ask children to make
sand castles, different
animals with the help of
shape stencils, do
writing of different
letters and alphabets
on the sandfor
identification.

* Prepare a wide range of
activities for zipping,
buttoning and putting
the bottle caps on. Ask
children to match the
bottle caps with the
bottles, open and close
the different types of
bags and pendil cases to
identify their skills.

* Ask childrento
complete the puzzles
(matching) by tyingthe
shoe laces together.



Health Hygiene and Safety K

Competency 3: Children will develop an understanding of the importance of safe and hygienic practices.

Assessments

Ongoing assessment
should be done by
following some of the
techniques givenas
below:

* Ask childrento make a

Expected Learning Outcomes Examples and Ideas for Implementation

The main focus of this competency is on hygiene,
safety and well-being. It emphasizes on helping
children to internalize the importance of hygienic

practices and of carrying these messageshome.

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

Teacher can facilitate learning in the following ways:
a) Demonstrate an awareness of

healthy lifestyle practices.

b) Recognize and follow basic safety
rules for climbing stairs/treesetc.

c) Identifyand seek adult helpif
feeling unwell, hurt, unhappy or
uncomfortable.

d) Take care of theirpersonal

* Model hygienic and safe practicesand read stories
about healthylifestyle. Establish a physically and
emotionally safe environment where children
know they can talk about how they are feeling.

* Discuss safety rules on a regular basis, before
starting an activity or going outdoors to play.
Discuss hitting, touching others, being touched
(and not liking it) pushing, being considerate and
walking slowly in a queue, so as not to bump into
someone in front.

* Discuss how germs are spread. Talk about buying
snacks from vendor who do not use covers and

safety rule chartfor
their class with the help
of their teacher.

Ask children aboutthe
things that should be
used on a regular basis
that can protect them
from germs and diseases
like Dettol, hand wash,
having shower with soap,
wearing clean clothes
and using water in the
washroom.

hygiene like cutting of nails and
hair, brushing teeth, washing
hands, wearing clean dothes etc.

* Have emergencydrills
with the children to save
themselves from any kind
of emergencies.

allow flies to sit on the food which in turn spreads
diseases. Discuss the hazards of spitting in the
environment and the risks of smoking and air
pollution.

e) Importance of balanced diet. . Get children to talk
about seasons, appropriate
clothes and food. Ask
children about healthy and
junk food and the reasons
why we should eat healthy
food.

« Ask children how to take

* Talk about the importance of washing hands,
keeping our bodies clean, brushing our teeth daily
and wearing clean clothes. Demonstrate these
practicesthrough action rhymes, songs and
stories.

f) Identify people in the community
who care for health needs.

g) Importance of First-Aid kits and | «
how to take care of others who

Engage childrenin discussion on food types. Over
a period of time, children can talk about the

need us in terms of getting hurt.

hazards of eating meethi chalia, chewing gum and
excessive intake of oily foods, sweets/toffeesand
colas. Also discuss the effects of having fizzy

care of their
environment to prevent

drinks and chocolates in excess amount. themselves from getting

hurt /ill.

e Ask childrenif someone
touches them in a way
which makes them feel
uncomfortable.

* Talk about clinics, hospitals, doctors, dentists and
other health professionalsand their role in society.

* Discuss what is a first aid kit and its importance
and what things should be kept in and how it is
supposed to be used, such as, saniplast, bandage,
cotton, anti-septic, scissors.

*Talk to children about their
feelings.

* Askchildrento check for head lice , keep their hair
neat and clean by washing it regularlyand tying it
neatly.

* Encourage childrento go for regular vaccination
and visits to a health officer.
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Creative Arts

Key Learning Area: Visual Arts

Competency 1: Children will express themselves through the use of free hand drawing and colouring

Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Hold and use art tools such as
crayons, paint brush and pencils
correctly.

b) Recognize and use art tools
to express their imagination
and observation

c) Use colours to express their
thoughts and feelings

Examples and Ideas for Implementation

This competency focuses on nurturing children's
creativity, decision making skills and confidence in
their choice of materials.

Teacher can facilitate learningin the following
ways:

Introduce a variety of art tools such as crayons,
colour pencils, plastic pastels and coloured

chalks and provide children with opportunities to
experiment with all materials at different stages.

Encourage and appredate childrento use
computersoftware (related to colours) where
possible.

Ask children to draw anythingthey like and use
colours of theirown choice.

Discuss the names of the colours and ask them
the reasons of using themin their drawings.

Give children large sheets of paper or
newspaper. Give children the freedomto
represent their thoughts and feelings by using
different colours.

Provide sufficient time for children to work on
their paintings and encourage them to talk
aboutthe process of creating their piece of art.

Display children’s' paintingsin the class and later

place themin their portfolios.

Assessments

Ongoing assessment should
be done by following some
of the techniques given as
below:

* Play "l spy games" with
the childrento see if they
can recognize the colours
from the environment.
e.g. | spy with my little
eye, an objectthatis redin
colour.

Red

O Green

Q Orange
—

o yellow

Ask childrento do free
hand drawings, select any
medium of colouring and
colour.

eAsk children to colour the
shape man accordingto
the given colours.

eAsk children to talk about
their piece of art, drawing
or painting.



Creative Arts

Competency 2: Children will work with a variety of low cost and waste material to create craft projects of their choice

Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Developideasfor creatingvarious
low cost materials/projects from
waste materials.

b) Create art and craft work of
their own choice using a
variety of waste materials
collected from their
immediate surroundings.

c) Use various art techniques, such
as drawing, colouring, printing,
painting and collage to create
their craft work.

d) Talk aboutthe low cost/waste
materials that they can or have
used to create new things.

e) Give an understandingto the
children that nothingis
waste/useless. New things can be
created by recycling the old/used
materials.

f) Develop new materials by
recycling the waste/used
materials according to the
topic/content beingdone in the
class.

Examples and Ideas for Implementation

This competency focuses on nurturing children's
creativity, decision making skills and confidencein
their choice of materials.

Teacher can facilitate learningin the following
ways:

* Encourage childrento collect waste materials
such as ice-cream cups, ice-cream sticks, pieces
of clothes, old socks, empty boxes of
shoes/tissue/masala/biscuits, pencil shavings,
nut shells, buttonsetc from their home, school
and neighborhood. Involve childrenin sorting
the collected materials and store themin
boxes/jars.

* Involve studentsin making different things
(according to the topics) by using empty toilet
rolls and finger puppets with old boxesand
pieces of doth. Children can do sponge painting
with different design cut outs. Example:

9

L

* Encourage childrento share theirideas of what
they can create with the material. They can
work in pairs as well asin small groups to share
their ideas.

* Children’s work should be displayedin the dass

to make them feel proud. Later the work can be
put into their portfolios for records.

Assessments

Ongoing assessment
should be done by
following some of the
techniques given as
below:

Display a variety of low
cost/waste material in
the class and ask the
childrento selectany
material of their choice

and convertitinto a
creative piece of art.

Ask the children to
selectany material

from art area like
cuttings of coloured

papers, pencil shavings,
twigs, sequences, nut
shells etc and ask them
to make a scenery, a
house, flowers or
anything they would
like to make.



Creative Arts K

Competency 3: Children will experiment with a variety of materials to represent their observations and imaginations in
the form of cutouts/models

Expected Learning Outcomes Examples and Ideas for Implementation Assessments
By the end of the year children will This competency focuses on nurturing children's Ongoing assessment
begin to develop the attitudes, creativity, decision making skills and confidence in should be done by
knowledge and skills to: their choice of materials. following some of the
techniques given as
a) Feel comfortable and enjoy Teacher can facilitate learning in the following below:
working with clay and play doh ways:
) . o . ) * Ask the childrento
b) Pr('epart'a their oyvn play doh by * Engage chl!dren in thlr.1k|ng aboutv‘j:mous ideas e i T e
ujc.mg dlffere‘nt ingredients/ and providing them with the material, freedom T I
differentrecipes and encourage ment to create cutouts/models of

lay doh
their own choice Y

c) Create variouscutouts/models
* Help children to prepare their own play doh by
d) Make different pottery items using differentingredients and colours.
using clay Encourage children to use theirplay doh to
make a variety of cutouts

¢ Ask children to talk
aboutthe modelsand

cutouts that they have
made. Teachershould
e) Decorate their cutouts/models

and potteryitems and display * Help children to make small models/utensils of
them their choice by using clay.

encourage and support
their discussion.

* Provide students with sufficient time to work on
their models. Also discuss the process and the

end product with the children to appreciate
S e otherclayitems.

e Assesscreativityin
making pottery and

* Have ashowand tell
session with children.
Let them talk about the
models and pottery
they have made.

: ,,}{ W
= diin

\

MamalT com
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Creative Arts K

Competency4: Children will learn the skills for collage work and printing. They will also use these skills in a variety of
ways to create their own art pieces and patterns.

Expected Learning Outcomes Examples and Ideas for Implementation Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

This competency focuses on nurturing children's
creativity, decision making skills and confidence in
their choice of materials.

Ongoing assessment
should be done by
following some of the
techniques given as

a) Collecta variety of material for Teacher can facilitate learning in the following below:

doing collage work. ways:

b) Make personal choices fromthe * Childrencreate their

collected material for creating
their own collage work.

* Involve childrenin the collection of materials for

collage work such as pieces of papers, old
photographs, old greeting cards, old
newspapers, cotton, wool, nut shells, fallen

collage art piece by

selectingand using
different materials from

their collection.

c) Collecta variety of material used

o leaves, wooden blocks and pencil shavings along
for printing.

with some shape cutouts made from sponge.
Vegetable tops can also be used for printing

which are usually thrown away like top of an
onion, lady finger and carrot.

d) Make personal choicesfromthe
available material for creating
different designs and patterns.

* Assessthe different
designs and patterns

made by children using
various materials for

printing.
* Display some samples of collage work and

printingworkin the dass or use them during
story time with the children. Engage themin
thinking abouttheirideas to create a unique
piece of art by doing collage work and to create
a gift wrapping sheet or their copy coversheet
by using differentideas of printing.

* Assesschildren’s
creativity and the new
ideas that they come up
with.

* Engage children in the process of developing
their own prints by using their own choice of

techniques.
. . . . . e, ) .,
* Provide suffident time to childrento work on m\\\‘/l? :;,)}{\\(ﬁ
their projects, discuss the process and the W 1))
projects, discuss the p . o
product. Display their final art worksin the dass m )
. . . N
and later put themin their portfolio. m\\‘% qjﬁ\{\%

B e

Provincial Curriculumfor Early Childhood Care and Education 2017 52



Creative Arts

Competency 5: Children will observe, practice and explore various techniques of folding, cutting, tearing and weaving

paper to make objects and patterns.
Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Foldpaperin avariety of ways.

b) Observe adults and practice using
various techniques of paper
cutting and paper foldingto make
simple objects and designs.

c) Explorevarious waysto make
different objects by foldingand
cutting paper.

Examples and Ideas for Implementation

This competency focuses on paper art for the
expression of children’s creativity and imagination.
Like other competencies the elements of
imagination, choices and decision making are
critical ones.

Teacher can facilitate learning in the following
ways:

* Demonstrate the art of paper folding by showing
the children how to fold the paperinto halves,
guarters and diagonals and later by cuttingthem
with increasing predision.

* Encourage the children to manipulate the paper
in various ways by making creative objects with
paper folding techniques such as: paper fan, an
airplane or a cat or dog’s face.

* Simple origami techniques can be introduced
and children can be facilitated to make different
objects such as: a boat, a bird, a flower, a
windmill.

* Demonstrate and engage childrenin paper
weaving to develop patterns by using different
colourful strips varying in width to make mats.

* Provide sufficient time to children to work on
their projects, discuss the process and the
product. Display their final art worksin the dass
and later put themin their portfolio.

2w B oy
S
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Assessments

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Give childrenan A-4
sheet of paper and ask

them to fold the given
paperin such a way

thatthey get a perfect
square. Engage children

to use the square paper
and create any design.

* Childrencan selectany
colour papers and cut
theminto stripsand
weave theminto a mat

making different
patterns.
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Creative Arts

Key Learning Area: Sound, Rhythm and Action
Competency 6: Children will listen to, identify and appreciate a variety of sound patterns, rhythms and rhymes as a

form of expression
Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Listenand identify the sounds and
rhythmsin their surroundings.

b) Experimentwith different sound
producing objects and observe the
difference in the sounds produced
by them.

c) Produce sound patterns/rhythms
by counting the beats.

d) Explorethe sounds made by
various musicalinstruments.

e) Create some simple musical
instruments.

f) Recite poems, folk songs,
Provincialsongsin chorus and
solo.

g) Participatein teacher guided
poems with actions.
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Examples and Ideas for Implementation

This competency focuses on developing children’s
sense of sound in terms of rhythm and rhyme, using
a variety of objects from their environment.

Teacher can facilitate learning in the following
ways:

Collect several sound producing objects such as
wooden and metallicspoons, wooden sticks,
glass and plasticbottles and plasticbowils.
Engage childrenin exploring sounds produced
by various objects when they are struck with
anotherobject (such as: a spoonand a bowl) or

tapped with the fingers.

Provide opportunities to children to explore the
difference in sounds when the bottle/container
is filled with different levels of water and when

itisempty.

Engage childrenin producing repetitive sounds
using various objects, leading to musical
patterns. For example, gently taping a metallic
bowl, a glass bottle and a plasticcup with a
metallicspoonin a sequence and listening to the
sound and then changingthe sequence and
observing the difference.

Demonstrate beats and rhythms by dapping out
number patterns, for example, 1-2-3 stop 1-2-3-
stop. These beats can then be played by tapping
or shaking various sound producing objects.

Engage children to create some simple musical
instruments such as a drum along with the
sticks, shakers of different sounds and a guitar
by using low cost materials.

Engage childrenin reciting poems, folk songs,
national songsin chorus and in solo with rhythm
and appropriate actions and expressions.
Children can use the musical instruments to sing

songs.

Assessments

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Gauge children’s
participationin
assembly
presentations, cirde
time etc and observe
while they perform
poems/ songs with
actions.

* Getchildrento listen
carefully and identify
the different sounds
that they can hear in
the environment.

*  Withthe help of a tape
recorder/mobile, play
different sounds made
by various musical
instruments and ask
children to identify the
instruments and name
them.
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Creative Arts

Key Learning Area: Dramatic Play

Competency 7: Children will participate with increasing confidence in a variety of dramatic play activities to express

themselves.
Expected Learning Outcomes

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Explore andenacta variety of
roles.

b) Imitate the movements of living
and non-living things they observe
in the surroundings.

c) Develop confidence to
perform/depict a variety of roles

and situationsin front of the class.

d) Enact/imitate daily experiences
while working/playing
cooperatively with other children.

Examples and Ideas for Implementation

This competency focuses on building children’s
confidence, enhancing their imagination and
nurturing creative expressionby encouraging them
to participate in dramatic play activities.

Teacher can facilitate learningin the following
ways:

* Help children to develop the confidence to
participatein dramatic play by engaging themin
various mimicking and enacting games such as:

“Let’s pretend to be...” In this game, children
identify an objectand try to mimicit. Forexample,
“let’s pretend to be a train”. Children can make a
line and enactthe movementand sound of a train.
In the same way, encourage children to depict
animal actions, flying birds, airplanes and whatever
else they can think of. Children can enact the roles
of various family members and their occupations
such as: a doctor, a carpenter, a dhobi, a tailorand
a police officer. They can also imitate their parents
or teachers.

* Get childrento play "Guessing games”. In these
games, children think of a situation, a person or

an object. They then act out in front of the other

children the situation, characteristics of the
person/object. Others try to guess whatis being
enacted.

Assessments

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Childrenact out poems
and stories by selecting
roles for themselves
during class activities or
psesemtthtions.

* Observe children’s
representation of their
imagination through
play. For example,
children can develop a
role play to depict “if |
were a doctorl
would...”
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Key Elements of the Provincial
Curriculum for ECCE Age 4-5

K

Summary of Key Learning Areas and Competencies

forAge 4-5

KEY
LEARNING COMPETENCIES
AREAS
=
(S
3 1. Children will develop a positive sense of their own genderidentity.
S ~ 2. Children will develop an understanding of others; their likes, dislikes, emotions and perspectives and
s will welcome differences
g g_ 3. Children will honordiversity and will be willing to collaborate and live in peace and harmony.
& % 4. Children will use social skillsin play and other contexts
= > 5. Children will be aware of their own religion and that of others.
S o 6. Childrenwill recognize biasinideas and develop the self-confidence to stand up for themselves and
'g others against prejudice and discrimination
£
L
1. Children will engage in conversation and communicate with othersin a variety of ways, purposes
§ and contexts
b} 2. Children will describe every day events and express needs, feelings, ideas, opinions and preferences
= 3. Children will enjoy listening to stories and poems, make up their own stories and rhymes, act out
= stories with expressions and participatein role play.
g 4. Children will read simple words and identify text by reading books
= 5. Children will understand how to follow books in different languages and how a book is organized.
) 6. Children will read simple text, recognize familiar words from the text and make rhyming words.
s 7. Children will use pictures, symbolsand familiarletters and words to express their creativity and
= imagination.
8. Children will write to communicate meaning, showing an awareness of some of the different
purposes of writing.
-3 1. Children will demonstrate an understanding of the different attributes of objects, such as, colour,
9 shape, size, weightand texture, and match, sequence and classify objects based on one/two
S attributes. They will also engage in pattern seeking and pattern making using different attributes of
o objects.
_g 2. Children will develop an understanding of quantity, counting from 0-100 and of simple number
® operations.
,,E, 3. Children will recognize basic geometrical shapes and the position of objectsin relationto each other.
% 4. Children will develop an understanding of measurement.
S 5. Children will develop an understanding of handling data.
2
@
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Key Elements of the Provincial
Curriculum for ECCE Age 4-5

K

Summary of Key Learning Areas and Competencies

forAge 4-5

KEY
LEARNING COMPETENCIES
AREAS

Children will develop an understanding of how people contribute to their communities in different
ways.

" Children will demonstrate an awareness of their surroundings induding people and places around

g them.

= Children will demonstrate an understanding of the animals & plants and the need to care for and

o respect the environment.

% Children will observe the weatherand develop an understanding of the seasons and their

= significance to people.

§ Children will demonstrate an awareness of natural and built environment and develop a caring

o attitude towards the environment.

= Children will demonstrate an awareness that people in society are interde pendent on each other,
and thatrights and duties should be upheld.

2

2

a

- Children will develop a sense of balance, agility and coordination through participation in activities

& thatenhance physical capabilities.

4 Children will have increased hand-eye coordination, control over body movements and the ability to

.f_.; handle materialseffectively.

£ Children will develop an understanding of the importance of safe and hygienic practices.

49

>

©

I
Children will express themselves through the use of drawingand colouring
Children will work with a variety of low cost and waste material to create craft projects of their
choice.
Children will experimentwith a variety of materials to represent their observations and imaginations

. in the form of models/sculptures.

E Children will learn the skills for collage work and printing. They will also use these skillsin a variety of

o ways to create theirown art pieces and patterns.

= Children will observe, practice and explore various techniques of folding, cutting, tearingand

@ weaving paper to make objects and patterns.

o Children will listen and identify a variety of sound patterns and create their own rhythms and
rhymes for poems.
Children will participate with increasing confidence in a variety of dramatic play activities to express
themselves.
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Emotional, Personal & Social K Key Elements of the Provincial

Development

Curriculum for ECCE Age 4-5

Key Learning Area: Emotional, Personal & Social Development

Competency 1: Children will develop a positive sense of their own gender identity.

Expected Learning Outcomes Examples and Ideas for Implementation Assessments
By the end of the year children will This competency focuses on developing children’s Ongoing assessment
beginto develop the attitudes, understanding of what it means to be a male or should be done by
knowledge and skills to: femalein their context and engage in practices that | following some of the
are gender fair. techniques given as
a) Use imaginative play to explore below:
and understand gender roles Teacher can facilitate learning in the following
ways: * Get childrento role
b) Challenge stereotypes regarding play different gender
gender roles * Talk aboutthe roles thatgirls and boys and roles. Observe how
women and men have in society. Ask “why” they challenge gender
c) Use non-traditional images of men guestions so that children can think about why stereotypes.
and women these roles exist and how they can engage in
non-traditional roles. * Duringplan-do-review,
d) Engagein play thatis gender observe children’s play
inclusive * Read stories that conveyimages of women and and assess if they work
menin non-traditional roles with traditional/non-
traditional images.
* Explore with children examples of women and Encourage them to try
men who have challenged stereotypical notions differentroles and
of beingfemale or male. images.
* Encourage childrento play with material that * Observe children’s
may be associatedwith membersfrom the choice of play materials
opposite gender and tasks.

* Have children express how they are equal and
of value irrespective of beinga girl or boy

Children typically express their gender identity

through:

* social behaviours (aggression, dominance,
dependence)

* mannerisms /physical gestures and non-verbal
actions identified as masculine/feminine

* choice of toys, games, clothing and social
relationships.

Teachers should encourage children to explore a
range of behaviours, mannerisms and choice of
toys, games that are non-gendered for e.g. boys
and girls both should be sensitive, caring and should
play varied games
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Key Elements of the Provincial

Emotional, Personal & Social K Curriculum for ECCE Age 4-5

Development

Competency 2: Children will develop an understanding of others; their likes, dislikes, emotions and perspectives and

will welcome differences

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Understand that others can have
likes, dislikes, emotions, point of

views different to theirs.

b) Respectthe feelingsand views of
others.

c) Cooperate with and be sensitive to
peers, elders, and neighbours who

may be differentto them e.g.
havinglearning and physical
disabilities

This competency focuses on making children
pluralisticin their attitudes and thinking i.e. they
considereveryone as equaland not discriminate
against anyone on the basis of their identity.

Teacher can facilitate learning in the following
ways:

* Encourage childrento interact openly and
sensitively with all peers and listen to what
others are saying respectfully, without
interruptingthem.

* Read stories about people who may be different
to them.

* Discuss similarities and differences and talk
about peoples’ strengths and unique qualities.

* Ask childrento keep a ‘Kindness book’ and draw
or write how they cooperate with othersand
help peers, elders, neighbours who may be
different or have disabilities.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Talk abouttheir own
likes and dislikes and
those of their
classmates and draw
simple comparisons.

* Childrenshare
examplesfromevery
day practice when they
showed respect for
othersand their
feelings.

* Children can role play
being cooperative and
sensitive to peers,
elders, neighbours.
Record responsesin the
child profile.

* Children enactstories
demonstrating respect,
cooperation using
puppets or dolls.

Competency 3: Children will honordiversity and will be willing to collaborate and live in peace and harmony.

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Understandthat people belongto

different communities and some
members are similarto them
while some are different

b) Share aboutthe diverse groups
around them and how they may
be similaror different based on
language, ethnicity or religion.

This competency focuses on developing children’s
understanding that people may be different based
on ethnicity, language, religious affiliations and
personal preferences yet they need to collaborate
and live in peace and harmony

Teachers can facilitate learning in the following
ways:

* Have children express waysin which they and
others belongto a family, neighborhood and
community.Ask them why itisimportantfor
people to belongto a group.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

e Children can draw how
each member of the
community is valued.
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Key Elements of the Provincial
Curriculum for ECCE Age 4-5

Expected Learning Outcomes

Examples and Ideas for implementation

* Get childrento talk about how family members

are different yet animportant part of the family. |*

In a similarway memberslivingin a community
can be different but valuable.

* Tell stories about people who have made
contribution and may be from different

communities/ethnic groups/religious affiliations.

* Encourage childrento talk about how they can
live in peace and harmony

Get childrento list friends
who many have a
differentlanguage and
ethnicity to theirs.
Encourage them to
appreciate all languages,
ethnicgroupsand
religions.

List ways in which they
can act and work to bring
peace in their classroom
and neighbourhood.

Children share stories on
the importance of
listening to and
considering other
viewpoints to promote
peace and harmony.

Competency 4: Children will use social skills in play and other contexts

Expected Learning Outcomes

Examples and Ideas for implementation

Assessment

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Share how wordsand actions
affectthem and others.

b) Use wordsand actions to express
thoughts and negotiate with
others.

c) Use sodal skills such as taking
turns, listening to others.

d) Share examples of how people can
have differing points of view.

This competency focuses on developing children’s
social skills and an understanding of negotiating
and using words and actions in their interactions
with others.

Teacher can facilitate learningin the following
ways:

* Ask children to think of the words and actions of
others that make them sad, happy, angry or
exdted. Find out how they feel.

* Get childrento use words and actions to
negotiate with others and tell them how they
feel. Forexample, children could say, ‘I feel sad
when you call me names’,’ | do notlike itwhen
you pull the toy from my hand’.

Ongoing assessment
should be done by

following some of the
techniques givenas

below:

e Askchildrento talk
about the words and
actions that make
them sad, angry,
happy, excited.

* Practice positive words

and actions that will
promote feelings of
well-being for
themselves and
others.
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Development

Key Elements of the Provincial

Curriculum for ECCE Age 4-5

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

* Use social skills with children throughout the
day. Ask children to take turns, listen to others,
share.

* Ask children to share times when conflicts have
arisen during play or with friends, talk about
different opinions they may have had.

Keep a checklist of social
skills that children are
beginningtofollow. Give
opportunities to practice
these social skills and
record them.

Re-tell stories of
characters having
differing points of views
and talk about how this
was resolved through
talks.

Competency 5: Children will be aware of their own religion and that of others

Expected Learning Outcomes

Examples and Ideas for implementation

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a)

b)

d)

Know that many religions exist
and people belonging to other
religionsalso live in Pakistan.

Understand that people have
different kinds of beliefs, prayers,
places of worship and religious
festivals.

Develop an apprecdiation that
everyone is spedal irrespective of
whatthey believein.

Know that religion of most people
of Pakistanis Islam.

Know that love, care, peace and
respect for others are common
values across religions.

Muslim children will:

Know Allah is the Sole Creator and
Prophet Muhammad (SAWS) is His
last and most beloved Prophet
Know that Islam stands for peace

and harmony

Recite the first Kalma.

Recite small duas and know why
they should be recited.

This competency focuses on developing children’s
concept of religion and respectfor all religions.

Teachers can facilitate learningin the following
ways:

* Promote the values of tolerance and respect for
everyone. Young children should be made
confident that God loves them. He has created
them with love and wants them to love their
fellow-beings. Notions of ‘fear’ or ‘punishment’
should not be inculcated at this young age.

* Recite small duas so that Muslim children are
introduced to the ethics or Islamicliving. Help
children understand the significance of duas. For
example, why we should recite prayers before
eating or sleeping-whatdo they mean and how
they communicate our gratefulness to Allah.

* Encourage children belonging to otherreligions
to recite their own prayers and share their
beliefs.

* Read stories from differentreligions and
encourage children to appredate all religions.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Children can represent
their understanding
through a collage
showing the different
kinds of beliefs, places of
worship and religious
festivals that people
have.

* Observe empathy for
othersespecially those
with different religious
beliefs.

* Name the religions that
exist in the country and
the places of worship in
the province.

* Talk aboutvalues such
as love, care, peace and
respectand show how
these are common
across religions.
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g) Children belongingto other
religions talk about their own
religion and practices.

h) Encourage children to appreciate
all religions

themselves and others

Competency 6: Children will recognize unfairness in ideas and words and develop the self-confidence to stand up for

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Begin to think critically about
fair/unfairbehaviortowards
themselves and others and act
with compassion and kindness.

b) Recognize when other children
may be excluded from play and
otheractivities and respond
appropriately

c) Become aware of waysinwhich
people are included or exduded
from physical and sodal
environments

d) Demonstrateincreasing
awareness of the rights of others
and take action to help other
children

This competency focuses on developing children’s
understanding of fair and unfair behaviours and
biases through which people are excluded and
discriminatedagainst and their role as social actors.

Teacher can facilitate learningin the following
ways:

* During drcle time or play time talk to children
aboutwhethertheirbehaviouris fair. Fore.g. do
theyinsist on usingall the materialsin the
goshas themselves, do they refuse to let others
use play ground and other equipment.
Encourage children to act with compassion and
kindness. They could make a list of behaviours
that show compassion and kindness. Appreciate
children for demonstrating kindness and
compassion.

* Have children express ways in which they
include or exclude othersin play. Talk about
how other children/people may feel.

* Get childrento talk about what they may thinkis
fair or unfair practicesin play, use of material,
time or behaviours.

* Share stories with children on exduding others
or being unfairin behaviourand them why they
think people behave in a certain way. What
could be ways in which people can be included
and have rights.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Observe and record
instances when children
are able to talk about
fair and unfair
behaviour. Record acts
of compassion and
kindness.

* Noteif childrencan
identify when they
include/exclude peers
from play. Record and
have them talk about
how their peers might
feel.

* Collectanecdotal
records of children
assisting others and
acting with compassion
and kindness.

* Getchildrento list what
they can doif they or
someoneelseis being
treated unfairly.

* Lookforincidentsin the
classroom where
children have not
respected rights of
others. Have children
act on how they can
resolve this.
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Listening and Speaking

purposes and contexts

Competency: 1: Children will engage in conversation with others and communicate with others in a variety of ways,

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Listenand respondto othersina
variety of ways that are verbal
and non-verbal, for a variety of
purposes such as to exchange
ideas, express feelingsand in a
variety of contexts such during
dramaticplay, in the learning
areas, circe time etc.

b) Actand talk with peers and adults
by expressing and accepting
positive messages

c) Show respectfora variety of ideas
and beliefs by listening and

responding appropriately.

d) Ask questionsfor avariety of
purposes.

e) Initiate conversation with peers
and adults.

f) Use correct pronundation.

g) Draw on words froman enhanced
vocabulary.

All the following competencies require that
teachers startthe Language and Literacy
programme in children’s Mother Tongue, based on
local culture and gradually add Urdu and then
English (wherever applicable), and also references
from the wider culture. Children need the
confidence thattheir mothertongue is valued.

The primary function of this competency is to
enhance children’s confidence and ability to
communicate with fluency with others in a variety
ways, for a variety of purposes and in a variety of
contexts.

Teachers can facilitate learning in the following
ways:

* Provide time for children to engage in listening
and speaking activities during the daily routines.
Provide opportunities so that children use
language for various purposes. For e.g. ask them
to share ideas with one anotherduring
exploration time, while making scientific
observations of plants and animals, during
outdoortime.

* Get childrento express feelings and offer
opinions while engaged in games and different
activities. Children can share news daily and talk
aboutevents and experiences.

* Establishan environment where children feel
free to talk, by placing self at children’s physical
level. Be available to converse with all the
children through the day. Refer one child’s
guestions and problemsto another.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Observe children at
different times of the
year and record if they
are beginningto listen
to and respond to
instructions, expressing
ideas and feelings,
asking questions,
describing objectsand
eventsandinitiating
conversation with
others.

* Assesschildren’s new
vocabulary and fluency

and record thisin their
portfolios.

¢ Observe and record
children’s interaction to

see if they show
respect for othersideas

and beliefs and if they
practice patience and
empathy

* Assesschildren’s ability
to express themselves
simply and clearly.
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Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

* Listenactivelyto children and waitfor themto
complete what they are saying. Be patient if
children are hesitant to answerand at the same
time help otherchildren to listen and wait, by
holding up a hand, and nodding, assuringthem
thatthey will get a tum. Display appropriate
facial expressions and body language to
communicate respect, joy, sorrow or wonder.

* Help them enhance their vocabulary, by
encouraging them to use new words which have
been introduced through discussions and
stories. Action poemsand songs are a good way
to learn new words.

Competency 2: Children will describe every day events and express needs, feelings, ideas, opinions and preferences

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Expressbasicneeds.

b) Share their thoughts, feelings,
experiences through simple
words.

c) Expresstheirideaswith clarity.

d) Talk aboutevery day thingsand
events

e) Use andinterpretgestures, tone
of voice, and other non-verbal
means to communicate and
respond.

-

rovincial Curriculum for Early Childhog

This competency is designed to help children to
process and comprehend spoken language and to
communicate their thoughts, needs, interests,
feelings, ideas, opinions and preferences to others.

Teacher can facilitate learningin the following
ways:

* Encourage children to communicate basicneeds
with the teacher. For e.g. when they are unwell
or wantto go to the washroom or are thirsty.

* Talk about self and family using basic words

* Talk aboutevery day events with children.
Encourage them to express their thoughts, ideas
and opinions on what they hear.

d Care and Education 2017

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Observe childrento
see if they are
beginningto express
their basic needs, are
able to express their
thoughts, feelings,
experiences verbally
using appropriate
sentences.

* Playavariety of games
such as ‘l am thinking
of..’, give clues about
the objector eventand
get children to ask
questions about it.




Language and Literacy
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Key Elements of the Provincial
Curriculum for ECCE Age 4-5

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

f) Communicate their thoughts and
feelings and ideas with peers and
teachers.

* Encourage childrento ask questions for a variety
of purposes. Fore.g. children could ask for
directions, for assistance to get something done,
to obtaininformation, to darify anidea, to help
in understandingsomething. Encourage children
to discuss and have conversations with peers
and adults throughout the day.

Observe children as
they play and interact
with others. Assess if
they use appropriate
tone of voice, words
with peers. Provide
children with phrases
thatthey can use to
negotiate, ask to be
part of play etc.

Competency 3: Children will enjoy listening to stories and poems, make up their own stories and rhymes, act out stories
with expressions and participatein role play.

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
begin to develop the attitudes,
knowledge and skills to:

a) Respondto stories, songsand
rhymes by joiningin verbally or
with actions as appropriate.

b) Recite nursery rhymes by joining
in as they are recited.

c) Identify and pick out the rhyming
wordsin the nursery rhymes

recited.

d) Enactstoriesand rhymes

This competency focuses on enjoying stories, poems
and songs and on making up their own stories and
taking partin role play with confidence

Teacher can facilitate learningin the following
ways:

» Tell childrentraditional stories and tales which
have cultural relevance for them. Use props and
get children to make their own props as well.

* Tell stories without props too, so that children
can rely on and build theirimagination.

* Singsongsand recite poems with children.
Provide opportunities for children to respond to
stories. Ask them what they would do if they
were one of the charactersin the story. Ask
them to provide a new endingto stories.

* Recite nursery rhymes with children and get
them to pick outthe rhyming words.

* Have astory and rhyme week and ask children
to dress as their favourite story or nursery
rhyme character. Get themto act outthe
stories and rhymes using appropriate props.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

Ask children to re-tell
stories using props.

Children recite songs
and poems

Get childrento act out
their favourite story
and nursery rhymes.
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READING

Competency 4: Children will read simple words and identify text by reading books

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Recognize words and sentences
fromthe read text.

b) Locate informationfrom books by
readingthe text.

c) Read stories with simple text and
express reactions to characters
and eventsin them.

d) Predictwhat comes nextin stories
and give a new endingto the
story.

e) Repeatsimple repetitive
sequencesin traditional and
popularchildren’s stories.

f) Create or retell a favourite story
in correctsequence.

g) Read of 3and 4 letterwords with
comprehension.

h) Performsimple activities related
to the stories they have read.

This competency focuses on reading skills. Children
will enjoy books and handle them carefully.

Teachers can facilitate learning in the following
ways:

Display all the sight words from the story on the
word wall and read them daily duringcircle time.

Have 3-Period lesson with children so that they can
develop the practice of sightreading.

Encourage children to tell a story by looking at the
pictures. If children make up their own stories
acceptit. If they are retelling a favourite story and
they miss the important eventsin the sequence or
if the sequence goes out, help them to remember
by questioning gently and appealing to theirsense
of reason.

Develop a reading cornerin the classroomand
encourage children to bring books from their home
(if possible) to develop interest and reading habits
among children.

Build a sense of anticipation and give children the
opportunity to make guesses as to what will
happen nextin the story. Discuss the cover page
withthem and ask them to predict what the story s
about.

Involve children in repeatingthe sentences thatare
continuously being repeated in the story.

Involve childrenin various activities where they can
read simple 3 and 4 letter words. Check
comprehension by asking questions about the
words they have read.

Ongoing assessment
should be done by
following some of the
techniques given as below:

* Prepare board
gamesof 2and 3
letter words and
ask childrento
playitin pairs or
groups of four.

* Givesimple
activitiesto the
childrenrelated
to the story like
sequencing cards
and ask children
to arrange them
in sequence

accordingto the
story.

* Have a printrich

environmentin
the class and ask
childrento read
different words
thatare written
all around. Also
ask themto read
at least 100 words
fromthe
surroundingand
shareitin the
class.
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Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

* Show different texts to the children from the
books and ask them to read and comprehend
the text.

After tellinga
storyto the
children, ask
them to make a
new ending of
the story.

Competency: 5 Children will understand how to follow books in different languages and how a book is organized.

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

b) Know thatsome books tell stories
and others give information.

c) Correctlyfollow words from right
to left, top to bottom, and page by

page

d) Identifythe frontand back cover
of a book along with the title.

e) Understandthatevery book has
an author who writes the story.

This competency will help children understand how
to follow books, the different kinds of books and the
orientation of different languages.

Teachers can facilitate learning in the following
ways:

* Talk to the children by showing different books.
Let them know that some books only have
pictures and some have text writtenin them,
some books tell stories while some books give
information.

* Displayawordwallinthe cdass and put all new
words fromthe story on it. Ask childrento do
sight reading(look and say) first before the new
story starts.

* Give childrentheir own copies of the story book
thatis beingusedin the class, ask them to
follow the text by puttingtheir fingers as the
teacheris reading. Also repeat the words after
the teacher for word recognition.

Ongoingassessment should
be done by following some
of the techniques given as
below:

Show children some
books and ask themto
identify whetheritis a
story book or a book
providing information.

Keep areadinglogfor
each child. As children
read words from the
word wall, record this
in the log.

Ask children what they
see on a cover page of
the book.

Show children some
words and ask themto
break theminto
syllables accordingto
their onset sounds and
rimes.

Display the main
characters of the story
in the class along with
their names and ask
students to match the
characterwiththe
name.
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K Curriculum for ECCE Age 4-5

Competency 6: Children will read simple text, recognize familiar words from the text and make rhyming words

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) ldentify their namesin print.

b) Identify the first and lastwordin a
sentence.

c) Read simple textfrom the
environment and from books.

d) Identify the meanings of the
words thatthey read.

e) Read2and 3letterwordsfrom

o n ;"N

the text (series of “at”, “en”, “in”,
”n u

“op”, “un” words)cat, ten, bin,
top, sun etc

f) Make rhymingwords with 2 and 3
letterwords
(meaningful/meaningless)

g) Read sightwordsthatare
repeated frequently in texts

h) Correctly break up one syllable
wordsinto their onset sounds and
rimes

This competency will help children to read simple
text and recognize familiar words from the text.
They will begin to make rhyming words and also to
recognize their own names and other familiar
words from the environment.

Teachers can facilitate learning in the following
ways:

* Provide small baskets/containers to each child
with their names written on them. Put some
readingtasksin each basket. Tell the children to
find their own basket and performthe given
task. Task should be reading of any simple story
book, making 2 and 3 letter words according to
the given pictures, making at least 3 rhyming
words with the given word.

* Read simple texts to the children by keepinga
bigbookinfrontof them, ask themto read the
first and last word of a sentence.

* Playthe “Ispy” game with the children to make
them read the words from the environment.

* Ask children to make small booklets of “at”,
“en”, “in”, “op”, “un” words along with the

pictures.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

Provide children with
simple board games
and observe children’s
reading development.

Observe if children put
their belongings in the
correct place according
to their names written.

Play the game of “I spy”
and tell children to find
words from the
environment.

Give children each a
word and tell themto
write downit’s
rhyming word.
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WRITING

imagination.

Competency 7: Children will use pictures, symbols and familiar letters and words to express their creativity and

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a) Drawpicturesto represent
their imagination.

a) Identify and write a list of
three or four letter words from
a story book in English, Urdu
and/orSindhi.

b)  Make simple stories using
scribbles, picturesand
letters/words.

This competencywill help children develop
academicand creative writing, which is focused,
purposeful, and shows an insightintothe writing
process.

. Encourage children to draw shapes, lines,
patternsin the air or onthe floororin a sand
tray.

. Encourage children to draw, trace or copy

lines, patterns and shapes on the paper.

. Provide print rich materials from where
children will copy letters and numbers on the
paper.

. Encourage children to form stories using

pictures or allow them to draw or scribble
their using ‘six stages of writing’.

. Provide a variety of writing materials to give
children the opportunity to experiment with
scribbling and writing on papers.

. Get childrento work in pairs to identify
pictures from a book or story and draw these
on paper.

. Encourage children to retell and write stories.

Teacher can act as a writerfor the child by
writing down what children say.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

. Observe children as
they scribble and/or
draw lines and
shapes withinthe
designated spaces.

. Provide alphabet
cards and get
children to trace the
letters on the cards
and then on paper.
Use English, Urdu
and/or Sindhi
alphabet cards.

o Get childrento
scribble or draw
picturesto present

their ideas and
stories.

. Use ‘rebus’ or

picture words to get
children to identify
and write the
correct words.
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Key Elements of the Provincial

K Curriculum for ECCE Age -

of writing

Competency 8: Children will write to communicate meaning showing an awareness of some of the different purposes

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a) Write small letters of the
English alphabetin series and
in random order.

b)  Write the letters of the
Urdu/Sindhi alphabet in series
and in random order.

c) Identify and write alist of two
or three letter words from a

story or reading book.

d)  Write two syllable words of
the English, Urdu and/or
Sindhi alphabets.

e)  Write theirownnamesin
English, Urdu and/or Sindhi.

This competencywill help children develop
academicand creative writing, which is focused,
purposeful, and shows an insightinto the writing
process.

. Get childrento workin pairs to identify ‘two
or three-letterwords’ from a book or story
and write these on paper.

. Provide a variety of writing materials to give
children the opportunity to experiment with
scribbling and writing on papers.

. Provide print rich materials from where
children will copy letters and numbers on the
paper.

. Encourage children to read their names

writtenin English, Urdu and/or Sindhi and get
them copy on paper.

. Encourage them to read and identify one
syllable and two syllable words from reading
books or stories. Give them opportunities to
discussin pair or presentin front of
classroom.

. Give them plenty of opportunities to colour
pictures, trace, draw and colour simple shapes
which have been introducedearlier. Let them
trace and copy letters of the Alphabet(English,
Urdu and/orSindhi) and of their own names.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Provide alphabet cards
and get childrento
trace the letters on the
cards and then on
paper. Use English,
Urdu and/or Sindhi
alphabet cards.

* Get childrenidentify
and place lettersin
seriesin English, Urdu
and/orSindhi.

* Get childrento identify
letters with picturein
English, Urdu and/or
Sindhi. For instance ‘f’
for fan

* Childrenwill read the
story toidentifyand
write two or three
letter words such as

* one
* she
* run
*  say
* the
*  man
 fan
* ran

(Similaractivities
could be donein
Urdu and/or
Sindhi)
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Key Elements of the Provincial
Curriculum for ECCE Age 4-5

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

. Children will read
and identify two
syllable words such
as baby ba/by, zebra
ze/braor hammer
ham/mer.

. Children will write
their names on their
portfolios or copies
or worksheets.
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Key Learning Area : Basic Mathematical Concepts

Competency 1: Children will demonstrate an understanding of the different attributes of objects, such as, colour,
shape, size, weight and texture, and match, sequence and classify objects based on three attributes. They will also
engagein pattern seeking and pattern making using different attributes of objects.

Expected Learning Outcomes Examples and Ideas for Implementation Assessments
By the end of the year children will This competency requires that children start to use | Ongoing assessment
beginto develop the attitudes, mathematicallanguage as they explore the should be done by
knowledge and skills to: similarities and differences between the attributes following some of the
Colours of objects. It focuses on enhancing children’s techniques given as
- thinking skills through pattern identification and below:
a) Recognize, name and differentiate | through building relationships. Colours:
between colours. Colours
- * Placeall the ‘colour
Teachers can facilitate learningin the following cards’, red, blue, green,
ways: yellow, orange, purple,

white, black etcon the
floor. Ask children to
name the colour.

* Introduce secondary colours e.g. green, orange,
purple.

* Ensure thatchildren can recognize colours and
say their names.

* Get childrento express how they feel using
colours. Get them to differentiate between
colours used to depict feelings. Ask them to
name and talk about the colourthey have used.

* Sings coloursongs with the children.

Red and Orange, Green and Blue
Shiny yellow, purple too
All the colours that we know,
Live up in the rainbow.
* Give a basketto each child and ask each to make a
set of one particular colour objects.
* Encourage childrento name the colours they are

wearingin their clothing.
¢ Ask childrento come in casual dresses.

* Makea noteof the
children who are not
sure of the colour
names. Work with them
to improve their
recognition. Assess
these children again

Relationships: big-small, heavy- Relationships: big-small, heavy- light, long- Relationships: big-small,

light, long-short, soft-hard short, soft-hard heavy-light, long-short,
soft-hard
* Use classroom resources tointroduce the
b) Differentiate betweensize concept of big-small, long-short, heavy-light, * Give pebblesorleaves
(Big/small), weight (heavy/light), thick-thin and soft-hard. A few ideas are given to children. Ask
length (long/short), width below. children to show big
(thick/thin) and texture pebble, small pebble,
(soft/hard) of objects. * Ask the children to examine things like pendils small leaf, bigleaf.

boxes, pictures on the board, windows in the
classroom. The children are encouraged to tell
the teacherwhich one is big and which one s
small.
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Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

a) Ask the childrento make comparison between
chairs and tables, pebbles, sticks, leaves,
pendils. Ask them to predict which will be
heavy or light. Encourage them to experiment
by trying to lift objects.

Ask children to stand in
two lines, one long and
the othershort. Ask
them to tell which line
is longand whichis

short.

b) Encourage the children to use the words such

* Individually, ask
as long and short. ndividually, as

children to name things
that feel soft and those

c¢) Draw a thick line on the board followed by a A

thin line. Ask the children to identify the thin

Iine and Iaterthe thICk|Ine e |ndividual |y ask children

to show you something
big and something
small, somethinglong
and something short,
something heavy and
somethinglight,
something soft and
something hard.

d) The children are given the opportunity to feel
things in their school environment like paper,
cotton, flower, desk top, cloth, cotton, flower,
pebbles, own hair and express what they feel.

Smallest-biggest, longest-shortest,

- - Smallest-biggest, longest-shortest, heaviest-
heaviest-lightest

lightest

Smallest-biggest, longest-

shortest, heaviest-lightest

c) Arrange objects and later
pictures, accordingtotheir size-
length, going from smallestto
biggest, biggestto smallest,
shortest to longest and longest

* Ask childrento workin groups of four to arrange | *« Give three sticks/stones
their pencils from longest to shortest. Next, ask
them to arrange the same pencils from shortest
to longest. Encourage children to do the same
with sticks, rulers etc.

of varying sizes and
thickness.to children

and ask them to
arrange in order from,

to shortest.
_ * Ask the children in the same groups of four to > Longesttoshortest
d) A‘rrange obJects.and Iater. stand from the tallest to shortest and later as | » shortestto longest
plcfcures, acco.rdlng tq their shortest to tallest. > Thickest to thinnest
weight and width, going from > Thinnest to thickest
I!ghtest to heaviest, heawes.t 0 | . Use pebbles, buttons, leaves, sticks to > Heaviestto lightest
lightestand narrowest to widest encourage children to arrange them according _ .
and widestto narrowest. > Lightestto heaviest

to weight and size.

e)  Matchone objectwith another

* Give a basket or ring to each child. Ask the
based on similar attributes.

children to make a set of similar material.
Encourage them to say the criteriaon which

f) Compare various objects and they have made their set.

identify those that can be
grouped together.
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Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

Classification: Sets and Function

g) Sortand group objects
(classification) based on one or
two attribute (e.g. colour, size,
weight, height, shape)

Classification: Sets and Function

* Use avariety of concrete material such as pencils,
erasers, sticks, buttons, pebbles, beads to help
children build their classification (sorting and
grouping) skills.

* Help children recognize and describe the
attributes/features/qualities of these objects.

* Ask childrento compare the given objects and
identify similarities and differences between
them.

* Encourage themto group various objects and
explainthe reasons for doing so.

* Give children yellow, orange and purple
buttons of the same size and ask them to sort
these in three groups/sets.

* Showa ruler/pencil/sharpener to the children
and ask them to make sets with these. Things
from kitchen set, doctorset and tea set can
also be added.

* Give one basketto each child. Ask each child to
sortfrom a mix of stones, leaves, beads, sticks
etc. in his/her basketand make sets thatare alike
in some way. Ask children to explain their criteria
for grouping. Get children to exchange their
basket, observe each other’s baskets and
articulate the criteriafor making sets.

* Provide a variety of material to children.
Encourage the children to make groups using this
material and explain the criteriafor grouping.

Classification: Sets and
Function

* Give a containerto
each child. Ask each to
make a set of anything
thatis available. Ask
the children to explain
the criteria.

* Give avariety of things
to children eg sticks,
pebbles, strips of paper,
pendils, and leaves. Ask
the children to sort
them in sets.

e Ask childrento explain
their grouping/sorting
criteria.
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Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

Patterns and Function:

h) Observe, copy, extend and create
repetitive patterns developed
with various concrete materials.

i) Explainthe repetitive patternin
own words.

j) Observe and identify the ‘odd one
out’ fromthe given set of
concrete material or picturesand
explainthe answer.

Patterns and Function:

* Give children the freedom to explore patterns

and relationships. Give them the opportunity to
come up with different answers or solutions and
acceptwhatthey come up with.

* Designvariousinterestingactivities using simple

everyday material to help children explore
‘Repetitive patterns’. A few ideas are
given
below:

* Demonstrate patterns such as;

* hop, bend, hop, bend .....

* sit, stand, sit, stand, ......

* hands on waist, hands on head ...

* hands on waist, hands on head....

* Each time the children observe andjoinin.

Engage children in extending the given patterns.
Ask the children to express their observations in
words and to repeatthe pattemsindependently.

* Ask children to make their own repeated

pattern.

* Encourage childrento demonstrate their own

rhythm and to explain their rhythm.

* Engage children in observing the environment

and identifying various patterns. For example,
patterns of plants (one small plant and one big
plant) patterns of lines and flowers on various
clothes and patterns of day and night.

* Make patterns using buttons / shells / pendils etc.

Ask children to copy the pattern using similar
material and extend it too.

* Patterns can be made with pendils, shells,

multilink cubes or buttons. Ask children to shut
their eyes and remove one object. Ask childrento
guess whatis missing. Repeat this method with 3-
4 different patterns

* Get childrento workin pairs, one child makesa

pattern and removes one object when his/her
partnerhas his/hereyes shut and the otherchild

Patterns and Function:

* Use different pattems
and get childrento
follow the pattern. The
teacher observes the
oneswho are unable to
follow and works with
them to understand the
concept.

* Ask childrento create
their own patterns
using their body.

* Provide children with
any 2 types of low cost
material e.g. pebbles
and sticks to children
and ask them to make a
repetitive pattern.
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Competency 2: Children will develop an understanding of quantity, counting from 0-100 and of simple number
operations.

Expected Learning Outcomes

Examples and Ideas for implementation

By the end of the year children will
begin to develop the attitudes,
knowledge and skills to:

Number recognition and quantity:

a)

b)

d)

f)

g)

h)

Count correctly from 0-30,
forward and backward.

Use numbersto represent
quantitiesin daily life
interaction.

Compare quantities of objectsin
different sets and describe
which sets are equal which have
more objects, and which have
less objects than another.

Differentiate between ‘More
than’, ‘less than’, Fewer than’

and ‘Same as’

Sequence numerals correctly
from0—-30

Identify ordinal numbers up to
tenth.

Say numbers after and before a
given number.

Identify which numeral
represents a bigger quantity.

Countin 2’s and 5’s

This competency focuses on nurturing children’s
emerging number concepts through concrete
experiences. It aims to develop an understanding of
basic numbers and simple mathematical
operations.

Teachers can facilitate learning in the following
ways:

Numberrecognition and quantity:

Engage children in hands-on activities to help them
build an understanding of numbers and their
numeral representation. Examples are given below:

. Display a large numberline from 1—-20
under the chalk board. Daily, count the
numbers forwards and backwards with
children pointing to each numberas it is
being counted.

° Later, extend this numberline to 30 and
continue the daily countingwith children,
pointing to each number asit is being
counted.

° Use number cards to help children recognize
numbers and name it. Show the quantity of
the numbertoo. Ask children to get
something from the environment to match
that quantity.

. Play numbergames for example make a
fishing pond from low cost material and
display a number on the fish. Ask childrento
pick a fish witha numberand call out the
number.

) Provide manipulatives, such as counting bars,
counters, small blocks, balls, spoons,ice
cream sticks and engage children in: sorting
the given objectsin groups, counting the
number of objectsin each group and
matchingit with the corresponding number
card.

Ongoing assessment
should be done by
following some of the
techniques given as
below:
Numberrecognition and
quantity:

* Give number cards 0/1-
10to childrenin pairs.
Ask one child to
arrangeitin order and
the other to read the
cards and let the
teacher know if they
are arranged correctly.

* Give number cards 11-
20 to children in pairs.
Ask one child to
arrange it in order and
the other to read the
cards and let the

teacherknow if they
are arranged correctly.

e Give number cards 21-

30to childrenin pairs.
Ask one child to
arrangeitin order and
the other to read the
cards and let the
teacherknow if they
are arranged correctly.

¢ Flashanumber card.
Ask the children to

show that many
pebblesas a set.

* Provide children

enough
counter/buttonsand a
set of 1-30 number
cards. One child takes a
number card and

matches it with )
corresponding quantity.

The other child checks
the work and repeats

thegnocess with
another number card.
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Expected Learning Outcomes Examples and Ideas for Implementation Assessments

* Get childrento compare the quantitiesin the
various groups; and identify which one has more
objects than the other, which has less and which
two groups have equal numbers.

* Provide daily opportunities to the children for
counting on the numberline.

* Provide daily opportunities to children to count
and recount objectsin the environmente.g.

* How many children are sittingin the firstrow?
* b. How many girls/boys are present today?
* c. How many chairs are in the class?

* Encourage childrento compare relationships
between these quantities and others. Ask
questions to stimulate thinking. Forexample:

* Are there more girls or more boysin our class?

* Are there more childrensittingin the first row
than the second row?

* Are there more chairs than desksin our class?
Show real objects and ask which set has more
objects.

* Once children have developed a good sense of
numbers and their values, give number cards
and various objects. Engage childrenin:

* Makingsets accordingto a given
number.

* Reliable counting of objectsin each
group.

* Placingthe right number card alongside each
group.

* Give children picture cards and number cards
and engage them in counting the number of
picturesin each card, and matching the picture
cards with their corresponding number cards.

* Say a numberaloud. Ask that many children to
come and stand in front of the dass. Count to
confirm.

* Give a set of number cards 1-30 to each child.
Ask the childrento arrange themin orderfrom
smallestto biggest.
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Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

Numberformation:

j) Identify and write correct
numerals, to represent numbers
from 0—30.

Give strings and beads or straws / rubber bands
/ice-cream sticks and number cards from 1-30
to children. Ask the children to string beads
and matchit to the correspondingnumber.

Ordinal Numbers: first- tenth

Ask childrento line up and get them to identify
if they are first, second or third in the line.
Encourage them to say the ordinal numbers.

Get children to identify which is the first month
of the year, the second and so on.

Place ten bagsin a line. Ask children to use
ordinal numbers to say the order of bags.

Pointto a numberon the numberline. Ask
children to say the number that comes before
that number. Pointto a numberon the number
line. Ask children to say the numberthat comes
before or after any said number. E.g
____number comes before 3

_____number comes after 5

Make a peg line with numbers from 1 - 30.
Unpeg a number eg. 7. Ask the children to say
the number that comes after and before that
number.

Use a number grid to help children countin 2’s,
and 5’s by drawing it on the floor. Ask children
to jump on 2's and thenon 5's.

Numberformation:

Get childrento trace no. 1in the air a few
time, using words to say the direction as they
trace in the air. Next, they make it on sand
tray and then practice it onindividual chalk
boards. Each time the teacheris minutely
observingand checking for the correct
formation. The same process is repeated for
all numbers upto 30, and later for zero.

Note: While tracingin the air, teacher's position

should be same as children's position
otherwise children perceive it wrong.

Ordinal Numbers:

Give children small cards
with first, second, third
etc written on them. Ask
children to stand
according to their
positions.

Give children some task
like eating a banana. As
the children finis eating,
teacher can give them
medal with ordinal
numbers written on them
by asking the whole class
who ate first, second and
so on. Same can be done
after having some
outdoor games.

Pointto a numberon the
numberline. Ask children
to say the number that
comes after that
number/before that
number. Repeat this with
many other numbers.

Ask childrento countin
2'sand 5’s

Numberformation:

Flash any number and ask
the child to write it on
paper/chalk board with
the correct formationand
direction
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Expected Learning Outcomes Examples and Ideas for Implementation Assessments
Introduction: Addition and Introduction: Addition and Subtraction Ongoing assessment should
Subtraction be done by following some

* Engage children in various activities using
concrete material to build the concept of
addition and subtraction.

the techniques given as

below:

k) Introduction to addition by using
real objects

Introduction: Addition and
* Model story sums using puppets, objects; for |Subtraction
e.g., “one ant and two more, how many in all?”—
Children say the answer. Show the sum both

) Identify the signs of addition

and equal to. pictorially (through the puppets/objects) and * Provide children with an
] numerically on the board. addition story sum. eg. ‘Ali
m)  Substitute numerals for had 5 balls and he got 3
concrete objects during the * Introduce the signs +and =and let children more. How many balls

process of addition. altogether? Children will

ractice using number cards and signs to add
P & & draw and write the number

) different quantities.
n)  Use mathematical language, such sentence.

as, add and makes to describe

N * Ask children to draw pictures to show different
the process of addition.

addition combinationsup to 10e.g. 1 +5.

* Play ‘snap’ game in pairs with addition sums.
Each time a child says the correct answerto the
equation he/she gets the stack of cards. Children

*Give children a subtraction
sum e.g There were 6 balls
and 2
got lost. How many

0) Use the concept of additionin
their daily lives.

) ) with all cards win the game. balls are left? Children
p) Remove the identified number . .
f obi ¢ : p will draw and write the
of objects from a given set, and| , pqide opportunities to use addition and number sentence.

tell how many objects are left in

subtraction in daily life.
the set.

* Use mathematical language to describe number
operations and encourage children to do the
same.

 Give multilinked cubes of 2 differentcoloursto |* Number cards1-10are
children workingin pairs. Children join them and spreado

g) Identifythe sign of subtraction.

r) Substitute numerals for

concrete objects during the write the additionsume.g. 4+1=5 Each child takes 2, sees
process of subtraction. * Teacher models subtractionstory sumse.g. the numbers and says it
) ‘There were 3 apples, | ate 1. How many left? aloud. Now he/she adds
) _Use the °°‘”C‘?pt eif bt raieilein Children say the answer. the two numbers and
i) elly v, * Teacher models several subtraction sums using gives the answer. Children
familiar objects e.g. kites, balls, dolls, boats, who cannotdo this
books & sweets and children say the answer. mentally should use
* Introduce the minus( - ) symbol. Teacher says a concrete material. Do this
subtraction story sum. Children model it. with subtraction as well.

Children draw the picture. Children write the
subtraction numbersentence e.g.
e 5-2=3
* Children are encouraged to say the subtraction
numbersentence.

* Children workingin pairs are given 10 counters
and a dice each. They spread the counters and
throw the dice. Children remove that many
counters. Ask children “How many counters are
left?”
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Competency 3: Children will recognize basic geometrical shapes and the position of objects in relation to each other.

Expected Learning Outcomes

Examples and Ideas for Implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Understand and describe the
position and order of objects using
position words, such as top,
bottom, middle, in, out, right, left,
in front of, behind, up, down,
under, over, inside, outside,
between, nextto, above, below,
next to

This competency emphasizes the provision of
hands-on experience to understand the position of
objectsin space. It will help children to develop a
sense of shape and space

Engage childrenin various gamesin which they
give instructions to each otherusing position
words.

Involve childrenin describing pictures using
position words

Introduce and use various position words to
describe the position of objectsin daily
activities. Forexample, Aliis putting the ball on
the chair; Saira has put the peninfront of her
book; the catis sitting between Marvi and
Arshman.

Pointingto a shelf/cupboard ask children to
name things thatare in the top shelf, bottom
shelf and middle shelf.

Give 3 cubes to each child and ask them to make
a tower. Ask children to point to the top of the
tower, bottom of the tower and middle of the
tower

Give 3 shape cutouts to each child and ask them
to paste them one on top of the other. Ask
questions to strengthen the concepte.g. which
shape is at the top.

Give each child an empty box and some objects.
Ask them to put some objects in/inside that box
and some out/outside of the box.

In the sand and waterarea, ask children to name
the toysin the sand box / watertub and out of
the sand and water tub.

Ask them to name things on their right, touch
the floor with their right hand, turn to the right
etc

* Teacherpreparesa grid

A
/\

O
L]

~A-
=<

e Tell children that the
‘star’ is our starting
point. We want to get
to the sun, which
direction must we take?
How many spaces
down, up, left, right?

* Now, how do we get to
the triangle? Ask
childrento
demonstrate by moving
spaces and saying the
relevant sentences

* Repeatthe above
process, always starting
from the star.

Later, discuss different

ways of gettingto the star

too.

* Drawsa crossto show 4
directions

up

left right

down
Asks the children to point
to each direction.
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Expected Learning Outcomes Examples and Ideas for Implementation Assessments

° Give each child an A4 sheetand tell themto
draw accordingto the instructions

° Draw a balloon on the right side
. Draw a bird on the left side
° Draw a circle under the balloon
. Draw a cloud above the bird
. Draw a table in the middle of the page
° Draw a glass above the table.
2D Shapes:
2D Shapes: |2D Shapes:

b) Recognize, name and draw two - Get cut outs of cirde
dimensional shapes, such as, * Provide several sets of shape cards in the same square, triangle,
f:ir::qe'évda:;rﬁg:;e' rectangle, colour, and ask children to sortthese cards using rectangle, oval,

215 ' their own criteria; describe their sortingand talk &l erranl s ol

o Lesrn e e iR e e about the‘crltena they used{ and name each children to name of
dimensional shapes. shape. Children may use various names, and at each shape.

this stage, it needs to be accepted.

d) Symmetryinshapes

* Introduce the shapesand their proper names.
Involve childrenin identifying and talking about
similarities and differences among the shapes.

* Take children on a ‘shape walk’ lookingfor
geometricshapesin the environment.

* Provide experiences in making shapes with
natural and recyded materials, such as, clay,
stringandice cream sticks.

* Give plasticstripsto children. Ask children to
connect strips to make shapes.

* Read bookson shapes and keep highlighting the
shapes by saying their names.

* Provide children several cut outs of shapes. Ask
them to paste the cut outs on newspapers. Ask
them to say the names of the shapesas they
paste.

* Show the class asquare and name it. Get
children to move theirfingers over one side and
say,

. this is a side/edge of a square
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Expected Learning Outcomes Examples and Ideas for Implementation Assessments

* Getthem to do the same with the other 3 sides,
showing all the 4 sides of the square which are
equal in length and to pointto the 4 corners.
Children do the same different shapes.

* Children continue exploring squares and cirdes,
expressing their observations in complete
sentences e.g. acircleis all round with no
corner. Repeatthe above methodologyfor
triangles, rectangles, oval and diamond.

* Children cut on outlines and make shape
cutouts, and prepare a booklet.

* Give a cut out of acircle to each child and ask
themto folditinto two equal parts. Ask them to
open it and see the line that divides them
equally. Repeat this with othershapes and ask
them what they notice.

* Use the word half and halves

* Can they divide these shapes furtherinto more
equal parts?

* Use the word quarterand quarters. Children cut
on lines and say what they notice.

* Children paste the piecesto show the equal
parts

*Use the vocabulary of symmetry

3D Shapes: 3D Shapes:
3 D Shapes: * Provide children with different three * Ask children to look for

: : things in the classroom that
imensional sh h n h b
dimensional shapes such as cubes, cones, is shaped like a cube, cone,

spheres, cylinders and cuboids. Ask childrento | cylinder and cuboid.
sortthe shapesin different groups. Ask themto

explain their grouping

e) Learnthe qualities of three
dimensional shapes.

f) Recognize and name three
dimensional shapes such as
cube, cone, sphere, cylinderand
cuboid.

g) Identify the shapes in their
environment.

h)  Make models of theirown
choice usingvarious shapes.

* Get childrento roll the shapes from a slope.

Children will choose a shape and place it at the
top of the slope- Ask children to observe what

happensto the shape? Ask them to explain what
happened to each shape. Get children to

experimenton all the shapes.
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* Discuss why some shapesroll and othersdon’t
(they slide).

e Provide children with cube / cuboid each and ask
them to feel one side of the 3 D shape, let them
know thatthisis calledits ‘face’. Askif the
'face’ is flat or curved.

* Give a 3-D shape from the “does not roll” set to
the each child and ask her / him to show the
‘faces’ of this shape. Explain to children that
these are ‘flat faces. Now give a 3-D from ‘rolls’
group to each child. Ask themto feel the shape
and tell the difference. Introduce the term
“curved’ face. Ask children to pointto the
curved faces.

Competency 4: Children will develop an understanding of measurement.

Expected Learning Outcomes Examples and Ideas for Implementation Assessments

Ongoingassessment
should be done by

:y theter:jd of Ithetyll'.ear tcti.\;lddren will This competency emphasizes dev?loplng.basm ideas following some of the
eginto develop : e attitudes, about measurementanc_lmeasurmg attributes techniques given as
knowledge and skills to: through hands-on experiences.

below:
Teachers can facilitate learning in the following
ways: Ask childrento show the

a) Describe and compare objects teacherany two short

using length, weightand * Prepare a ‘measurement table’ Get childrento and long pendls, any two
temperature as measurement observe attributes of the objects; big, small, tall, heavy and light pebbles,
attributes. short, heavy, light, cold, hot. any two tall and short
children and any two cold
* Ask childrento compare lengths of 2 different and hot snacks.
b) Observe various objects and shoe laces, 2 rulers, 2 straws etc. Children
estimate their weight and length. describe their relationshipe.g. black shoe lace is

longer than the white shoe lace orvice versa.

* With the same concrete material such as, long and
short pencils, strips of paper or string, heavy and
light blocks, toys and pebbles and engage themin
comparing and describing the relationship between
these objects, using words such as longeror shorter
than, heavieror lighter than.

c) Verify theirestimations using
simple tools.
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Expected Learning Outcomes Examples and Ideas for Implementation Assessments
* Take childrento the sand area. Show thema
transparent containerwith sand. Ask them to fill
their transparent containerswith
equal/less/more quantity of sand.
* Ask the childrento describe whatthey are
doing.
* Stand 2 childrenside by side and describe their
height. Ask, whoiis taller? Who is shorter? Who
is the same height? Children compare other
objects.
* To lead children towards estimating the
measurements, get them to experimentwith a
few objects and ask questions, such as, which
one seems to be the heaviest/lightest,
longest/shortest? To verify their estimations,
use simple tools such as, their own hand span, a
simple balance or a rope.
Time . Time:
—_— Time ‘
nderstand morning, afternoon, c i i i Az * Ask the children to name
d) Und : tand . i ft Relate stories with things happeningin the Ask the childrent
eveningand night. . morning, afternoon, evening and night. Hold a their morning, afternoon,
e) Use vocabularysuch ase?rller, discussion on times of the day and their eveningand night
later, before and after with activities. activities in relation to the
regards to time ey
* Usingother picturesintroduce words like before
f) Understand informal time units .
) and after, early and late. - Name any of their
and know that clocks and o .
calendars mark the passage of «  Ask childrento draw pictures of events that take | activitiesli kle brushi ng
time. place in the moming, afternoon, evening and teeth. Ask ‘atwhat time
night. In pairs, children use these pictures to of the day do you brush
discusstimesin a day. your teeth?
g) Sequence eventsin time and _ o _
anticipate events. * Usinga calendartoindicate special days, > @ive e G e sl
months, birthdays and use terms such as, hild
Wi e edmak yesterday, today and tomorrow. Use a clock and children to sequence

the daily routine to anticipate what will happen
next. Anticipate how many months before
Ramazan and Eid, summer holidays, goingto the
next class, and otherevents that are of
relevance to the children.

Introduce o’clock: show the small hand and tell
children that this hand tells the hour of the day.
Also tell the children that the big hand always
should be at 12 to show a particular hour.

Go over each no. 1-12 on the clock. Tell children
thata clock shows 12 hours. Show them 1
o’clock and ask the children to repeat. Show
otherhours.

themin order of first, next
and last.
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Competency 5: Children will develop an understanding of handling data.

Expected Learning Outcomes Examples and Ideas for implementation Assessments
Ongoingassessment
By the end of the year children will This competency emphasizes developing basic ideas | should be done by
begin to develop the attitudes, about handling data through hands-on following some of the
knowledge and skills to: experiences. techniques given as below:
a) Handle data Teachers can facilitate learning in the following Ask children to place their
ways: portrait card in any of the

2 sets:

* Childrensortthemselvesinto 2 sets according
to: ‘Who had showerin the morningand who
didn’t’, “‘Who is wearing a watch and who is
not’. The teachershows thisinformation on the
board by drawing sets of each category.

¢ Had showerin the
morning.

¢ Did not have shower
in the morning.

* Each childis provideda 5” x 5” card to draw their
own picture. Thisis used for a pictorial display.
Ask, ‘who had egg in the morning? The children
raise/not raise their picture to show
confirmation to the answer. The teacherrecords
thisinformation on the board.

The teacher asks, which
category has more? Which
category has less?

* The teacher comparesthe number of each
category. She asks the children to tell which
category has more and which category has less.

* Othercategoriescouldindude: favourite
colour, school activity, toy, children who
bring/don’t bring healthy snack from home.

* Each time, the teacherrecords the response on
the board she compares the numbers of each
question.
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Key Learning Area: The World Around Us

different ways

Competency 1: Children will develop an understanding of how all people contribute to their families and communities in

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a) Identify people who are

b)  Appreciate thatall people are
different. Identify people who
are differently able and provide

themto function well at home
and in the neighborhood.

c) Describe their own and others
responsibilities.

d) Appreciate and value groups
and communities to which they
belong.

e) Give examples of ways in which
people cooperate in order to

live together peacefully.

f) Demonstrate awareness that

examples of ways of supporting |

their actions affect others 0

This competencyis design to help children recognize
the importance of belonging and how people
contribute to their families and communities.

Teachers can facilitatelearningin the following

responsible for helping and ways:
caring for themat home andin
the neighbourhood. * Talk to children about their family members and

members of the community, their roles and
responsibilities. This can be initiated by choosing
stories based on family and community
relationships.

Talk about people who are differently able and
who need our support to function well at home
or in the neighbourhood. Encourage children to
allow them to pass through stairs first or to wait
for them, or hold their hands while moving from
one place to the others.

Encourage them to spend time with differently
able people to talk to them about their choices,
their likes and dislikes etc and develop friendship
with them.

Discuss with children how all members of the
community have unique and meaningful waysin
which they celebrate occasions, and are part of
traditions and rituals.

Invite family and community members to the
classroom to share examples of traditions, rituals.
Help children think of a few questions they could
ask family and community members regarding
their roles and responsibilities.

Help children think of waysin which they can
show their cooperation in the community. For
instance, keeping the area clean, avoiding
unnecessary gathering on main roads, following
parkinglaws, using footpaths/pavements to walk
on, notbullying others, not painting the walls on
the streets etc.

Ongoingassessment should
be done by following some
of the techniques given as
below:

* Getchildrento act out
the roles family and
community members
play.

* Ask childrento share at
leasta few cases where
they helped their family
members, friends, or
differently able people
in the neighbourhood.

* Provide opportunitiesin
the classroomto share
how they provide care
and supportto all those
who are around them.

* Make a Community
Album to highlight all
important work
community members
do to help each other.

* Observe and share at

least 2 to 3 examples of
how community
members help others
withoutany force.
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Competency 2: Children will demonstrate an awareness of their surroundings including people and places around them

Expected Learning Outcomes Examples and Ideas for implementation Assessments

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

This competency focuses on exploration and
enhanced understanding of the environment. It also
focuses on helping children realize the importance of
community structures and appreciating the role of
various people and their services to the community.

Ongoing assessment
should be done by
following some of the
techniques given as

a) Recognize peoplein their below:

surroundings and talk about what
theydo (e.g., farmer, banker,
police officer, nurse, security
guard, derk, engineer, baker) Also
recognize that both males and
females can playthese rolesin
different settings.

b) Identify diverse groupsin which
people live, work, and play
together.

c) Appreciate the need to share
work and resourcesin families,
neighbourhood schools, and
communities.

d) Recognize places and buildings
within their community, both
natural and human-made, and talk
abouttheirfunctions (e.g., farm,

Teachers can facilitate learningin the following

Help childrenidentify and learn more about
people in theirsurroundings and the services
they provide. These may be the people who
provide services such as lady health workers,
carpenters, cobblers, sweepers, doctors,
drivers, tailors etc.

Help childrenidentify that both male and
females can play these rolesin urban and/or
rural setting.

Help children identify and learn about
surroundingplaces which are of significance.
Childrenin different schools may explore
different places.

Get children to act out
any role of service
providers. Questions
can be askedregarding
how these people serve
others.

Make a picture
album/scrap book of
places children have
visited and ask them to
talk about the reason
for visiting the places.

Children draw and
write about placesin
the surroundings they
have visited (may be a
place visited by the
whole class, a place
their family works at,

mosque, church, temples, o Visit different places in the community or have]  etc.).

hospital, park, airport, malls). people from different services come as guests

(farmer, fisherman, doctor, police officers etc.)

f) List familiar places and landmarks
in theirschool and community.

g) Give examples of how daily life is
influenced by the environment,
e.g., work, play, dothing

Pick a few necessities of daily life and engage
childrenin reflecting and talking about their
sources.

e) Talk aboutthe purpose and . Help children observe and talk to the people * Get childrento collect
importance of these placesin their there. Encourage children to ask questions and pictures of various
lives. participatein discussionwith them. buildings famous forits

architecture from the
local context. Ask them
to talk about these
buildings.
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Competency 3: Children will demonstrate an understanding of the animals & plants and the need to care for and respect
the environment

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a)

b)

d)

e)

Compare a variety of animals to
identity similarities and
differences and to sort them into
groups, using their own criteria
(tame versus wild, extinct versus
living, mammal, reptile etc)

Compare a variety of plants to
identity similarities and
differences and to sorttheminto
groups, using theirown criteria.

Take actions to demonstrate a
caring attitude towards plants and
animals

Describe what would happen if
somethingin the local
environment changed (e.g., if

trees in the park were cut down, if
the pond dried up, if flowers were
plantedin the school garden).

Identify waysin which they can
care for and show respect for the
environment (e.g., feedingthe
birdsin winter, reusingand
recycling, turning off unnecessary
lights at home, walking to school
instead of getting a ride)

This competency is designed to engage children in
the carefulobservationand comparison of various
animals and plants in their surroundings. It also aims
to develop a caring and loving attitude towards
animals and plants.

Teachers can facilitate learning in the following
ways:

e Get childrento watch movies/documentaries,
read from pictures or story books or from 'Animal
Planet'and ask them to identify and compare
how animals live, eat and nurture their young
ones.

* Show children pictures of animals and ask them
to categorize animals according to given criteria.

* Ask childrento role play animal characters, or
stories related to animals.

* Children can participatein a 'Musical gala'/
activity where they sing poems/indigenous songs
related to animals and birds.

* Take children to visit 'Botanical Garden', or
nearby fields or gardens to explore a variety of
plants that exist. Get childrento compare and
contrast main parts of plants. Encourage themto
record their observations.

* Invite a gardenerto the dassroomand get
her/him to discuss how s/he nurtures plants by
watering and providingfertilizersand how s/he
takes care of them from excessive heat or water.

* Take childrento visit different places where
flowerexhibitions are held or where flowers are
grown. Get children to explore different plants
that have unique colours, smell or shape. They
can identify which plants are kept 'Indoor'and
which are kept 'Outdoor’.

Ongoing assessment
should be done by
following some of the
techniques given as below:

Ask children to
rearrange pictures of
animals accordingto
wild, pet, extinct, or
living, mammals,
reptiles.

Get children to talk
aboutthe reasons why
certain animals cause
harm to others, and
how people can protect
themselves from these
animals.

Get childrento draw
and label the parts of
plants e.g. roots, stem,
leaves, flowers and
seeds.

Ask children to take
part in auto-biographic
'Speak Out' activities
where they can be
askedto share their
ideas on:

If | were a dinosaur, |
would have....

If | were a Rose, |
would.....
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Expected Learning Outcomes Examples and Ideas for implementation Assessments
* Carry out a plantation campaign in the school Get children to present
where children along with members of the their opinions about
community can plant seeds and take care of various situations such as

watering them. This exercise should be held

frequently to make children aware of how to take © Whatif all the trees

care of the natural environment. die.....
o ‘What if there was
* Also identify different plants grow in different no wateron earth...’
seasons. Children can work with their parents, o Whatif we could
teachers or gardenerto make a list of plants grow talk to and
in different seasons. understand the
language of birds
and animals.....

* Engage childrenin various scenarioswhere they
can discussin their groups why and how to
provide care to animals and plants. They can talk
about theirown pets. They can also talk about
water conservation to save the planet.

Children discussin groups
and create a story of how
humans can be friendly to
animals and plants. Have a
whole class presentation.

e Arrange a 'Character

* Engage childrenin feeding birds in their school. show'where children

They will get opportunities to see a variety of can pick their favourite
birds animals or plantsand

presenttheir
autobiography.

e Childrencan create a
portfolio where unique
features of plants and
animals can be kept.
Pictures of plantsand
animals can be drawn
along with a few unique
characteristics such as
different shape of
petals, unusual colours,
distinct smell etc.
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Competency 4: Children will observe the weather and develop an understanding of the seasons and their significance to
people

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a) Observe the weather conditionfor

b)

c)

d)

a weekand record it using
picturesand symbols.

Discuss why it is hotin summer
and coldin winter.

Identify why weather conditions
vary in different parts of the
country and how it causes changes
in people's clothing, their food

and lifestyles.

demonstrate an awareness that
people in other parts of the world
may have similar needs as their
own.

demonstrate awareness that
people in other parts of the world
may have food, clothing, and
homes different from theirown
dependingon the seasons

This competency focuses on helping children
understand their environment by becoming good
environmental observers and explorers.

Teachers can facilitate learning in the following
ways:

* Explore with children how weather conditions
differ in different places of the world.

* Engage childrenin story telling sessions where
they can describe any place they have visited in
the recent pastand how they prepared for their
trip keeping the weather conditions of that
particularplace in mind. What other
arrangements were taken care of while planning
the trip.

* Group childrenaccordingto different weather
conditions such as sunny, windy and rainy where
they will be asked to imagine what happens
during that weatherand how the particular
weather condition affects people’s behaviour,
choices, food/life style and clothing.

* Participatein a 'Dress show'or 'food carnival'
where each child represents a different area, or
city of Pakistan and talks about differences and
similarities according to the seasons

Ongoingassessment
should be done by
following some of the
techniques given as
below:

Ask childrento talk
aboutwhyitis hotin
summerand coldin
winter.

Children can present
their reasons why
weather conditions
vary in different parts
of the country.

Get childrento share
some stories of their
extended family
members livingin
different parts of
country and how their
food, clothingand
lifestyle vary from
them.

Get children to collect
pictures of different
seasons and make an
album.

Get children to collect
pictures of food,
clothes, shoes people
use duringa particular
season such as summer
and winter and present
this to the class during
circle time.
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Expected Learning Outcomes Examples and Ideas for implementation Assessments
* Askchildrento
identify the

similarities and
differences between
people living in
different countries
and how theirfood,
clothing, and life styles
are different based on
the seasons.

Competency 5: Children will demonstrate an awareness of natural and built environment and develop a caring attitude
towards the environment

Expected Learning Outcomes Examples and Ideas for implementation Assessments
By the end of the year, children will The competency focuses on nurturing children's Ongoing assessment
develop the attitudes, knowledge ability to think critically about care for their should be done by
and skills to: environment. They will Identify problems, think of following some of
alternatives, generate diverse solutions and askand | the techniques given
a) Identify a few ways to keep their | respond to open-ended questions. as below:
immediate environment dean ° Presentin
e.g. plantation, deanliness Teachers can facilitate learning in the following pairs/groupsfive
drivesetc ways: ways to keep the
* Suggest a few ways to keep their environment environment clean.
b) Compare between pleasant and clean, conserve water within home, school and
unpleasant sounds causing noise communities ° Suggest at least
pollution within their immediate three ideas on how
environment. * Engage childrenin activitieswhich encourage to save waterin the
them to think of alternatives. For example, ask school and at
c)  Appreciate the beauty and children to think of various possible uses for home.
importance of the natural empty plasticbottles, or old calendars or an
environment. empty carton or biscuit box. e  Listfive waysto

control noise

d) Demonstrate care and concern pollution.
for the environment in their
actions, e.g., reduce, reuse,
recycle
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Expected Learning Outcomes

Examples and Ideas for implementation

Assessment

e) Identify practices that are useful
and harmful to the environment
and suggest alternatives to
harmful practices

* Discussand share ideas for replacing
environmentally harmful practices with better

altematives, forexample, use of doth baginstead

of paper bags.

* Take children to visit the school canteen and
gather empty boxes of biscuits and cartons and
reuse it in different activities

° Draw any two
useful practicesto
make the
environment clean
and safe.

that rights and duties should be upheld

Competency 6: Children will demonstrate an awareness that peoplein society are interdependenton each other, and

Expected Learning Outcomes

Examples and Ideas for implementation

Assessment

By the end of the year, children will
develop the attitudes, knowledge
and skills to:

a) Describe their rightsand
responsibilities at home and in the
school

b) Indicate elements that cause harm
to them and others physically,
emotional or/and sodally.

c) Demonstrate awarenessthattheir
actions affect othersfor e.g.
playing cricket within
colony/muhallah, playing loud
music, burning garbage outside
their house, throwingwateron
others, littering the surrounding

d) Demonstrate the ability to take
action to uphold the rights of
others

The competencyfocuses on nurturing children's
ability to exercise their rights and responsibilities to
become active citizen for their immediate family and
neighbourhood. It also aims to develop in them an
ability to think and to articulate their opinions
openly without any fear of consequences.

Teachers can facilitatelearningin the following
ways:

* Provide children ample opportunities to
participatein classroom discussion and activities
and exercise their right to speak and share
openly.

* Encourage the children to be observant about
things and people around them and share with
them how to reportif they come across any
strange or harmful activities.

* Maintainrecords of children's choices and
encourage themto provide reasons for their
choices

* Talk about how ourbehavioursimpactotherse.g.
playingloud music, burning garbage outside the
house, throwing water on others, or making fun
of others, labelling others, and littering the
surrounding.

* Get children to think of ways in which they can
take action and honourthe rights of others.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Makeacard'l have a
right to...."' using
pictures or drawing.

e List the rights of
others and duties they
have towards others.

* Presentarole-playto
highlight how
practicesimpact
otherse.g. playing
loud music, burning
garbage outside their
house, throwing water
on others, littering the
surrounding.
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Health Hygiene and Safety K

Key Elements of the Provincial

Curriculum for ECCE Age 4-5

Key Learning Area: Physical Development and Safety

enhance physical capabilities

Competency 1: Children will develop a sense of balance, agility and coordination through participation in activities that

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Performfine and gross motor
tasks thatrequire small and large
muscle strengths.

b) b) Use fingers, hands and body to
accomplish fine and gross motor
tasks.

c) Demonstrate understandingand
respect for differences among
childrenin physical activity
settings.

d) Demonstratefine and gross motor
skills with purpose and control.

e) Engagein physical exercises such
as stretchingand bending

f)  Move through spaces with
consideration of other
children/people and objectsin the
environment.

g) Prepareand use first-aid box.

This competencyfocuses on children’s developing
physical control, mobility and awareness of space in
indoorand outdoorenvironments. It includes
establishing a positive attitude towards a healthy,
active way of life.

Teacher can facilitate learningin the following
ways:

* Involve childrenin physical activities that use fine
and gross motor skills. Various types of races can
be organized like spoon and lemon race, relay
race, obstade race.

* While doing physical tasks, develop the
understanding that every child has different
capacities to perform. Provide ample chances to
children to perform tasks and provide a lot of
encouragement.

* Provide a safe environment for children to
perform physical activities.

* Supportchildrenin performing outdooractivities
to develop theirgross motor skills by using
equipmentlike swings, climbing, hop-scotch,
monkey bars etc.

* Prepare afirst aid kit with children and discuss all
the things that should be keptin a first aid box
and how it should be used.

* Give equal opportunities to gifs and boys to
participate activelyin play.

* Integrate health and safety activities throughout
the day, in different segments of the daily
routine.

* Model healthy and safe practices and promote
healthy lifestyles for children.

Ongoing assessment
should be done by
following some of the
techniques givenas
below:

* Healthy competitions
can be arranged among
different sectionsto
build team spirit.

* Different types of
games like hop-scotch,
numberline and
number snakes can be
made on the ground
and children can be
askedto follow them.

* Have balancinggames
with the children like
spoonandlemonrace,
holding a glass filled
with water and walk
fromone endto
another, throwing a ball
in the net froma
distance to check their
fine and gross motor
skills.

* Ask childrento make a
list of things needed for
first aid kit and how are
they used.
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Key Elements of the Provincial

Health Hygiene and Safety K Curriculum for ECCE Age 4-5

Key Learning Area: Health Hygiene and Safety

Competency 2: Children will have increased hand-eye coordination, control over body movements and the ability to
handle materials effectively.

Expected Learning Outcomes Examples and Ideas for Implementation Assessments

By the end of the year children will This competency focuses on developing children’s Ongoing assessment

begin to develop the attitudes, skills to accomplish tasks and activities that require | should be done by

knowledge and skills to: balance and safe handling of tools and objects. following some of the
techniques given as

Teacher can facilitate learningin the following below:

a) Navigate self-locomotion skillfully. | ways:

e Ask childrento play
traditional games, give
them hoops or tyres

b) Perform activities such as stand,
walk and run on tip toes, standon | ¢« Provide opportunities to play various games

one foot for 3-5 seconds and hop which involve running, brisk walking, runningon andt el hemtteiroll
on preferred foot. tip toes etc. them while running and
walking. Observe
c) Increase skill in ball games— * Organize activities which involve small groups. children at play and
throw, catch, bounce, kick and use Ask children to stand/hop on one foot for about recordin child profile.
a bat 5 seconds.
* Take childrento the
d) Show skillfulness in climbing, * Provide opportunities to use simple tools like swingarea and IeF them
sliding, swinging, digging, and safety scissors, thread, plasticknives, hammer play. Observe thel_r
. ., , . . movements and discuss
doingvarious ‘stunts’. and screw driver to perform various tasks. .
safety measures with
. . . . . . them.
e) Use a range of child-appropriate | ¢ Discusssafety rules with children before starting
tools with increasing control and the activities so that children are conscious
confidence. while playingand performing various activities.

* Take the childrento the swingarea and ask
them to play on the swings, climb the monkey
bars and use slides to come down.
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Health Hygiene and Safety

K

Key Elements of the Provincial
Curriculum for ECCE Age 4-5

Key Learning Area: Hygiene and Safety

Competency 3: Children will develop an understanding of the importance of safe and hygienic practices.

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Experience an environment where
their healthis promoted.

b) Develop an understanding of self-
care: healthy eating and drinking,
washing, toileting, nail cutting,
bathing, dressing and resting.

c) Understandthata healthy brain
needs a healthy body.

d) Identifythe food thatis nutritious

for our health. (Concept of
balanced diet)

H E ALTHY
e
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e) Discussthe steps of washing
hands and brushing teeth.
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The main focus of this competency is on hygiene,
safety and well-being. It emphasizes on helping
children to internalize the importance of hygienic
practices and of carrying these messageshome.

Teacher can facilitate learningin the following
ways:

» Show a video/pictures of two different
environments (healthy and unhealthy) and
discuss with the children which environment
would they like to live in and why.

* Talk to children about the important things that
are needed to keep healthy whichincludes eating
healthy food, drinking clean water, using water
after they have beento the toilet, wearing clean
and washed clothes, taking a bath daily and
sleeping at least eight hours daily.

* Talk to children how ourbrain works and how it
helps us. Discuss how healthy food and livingin a
healthy environment helps our brain work better
and keeps our body healthy.

* Investigate the benefits of nutritious food and
selecting healthy food for their meals and snacks.
Encourage themto bring healthy home-made
foodin theirlunch box which gives them energy
to think, work and play.

* Demonstrate the steps of washing hands. Take

the children to the wash basin and have them use
soap, tell them the different steps of how to wash

hands.

Ongoing assessment
should be done by
following some of the
techniques givenas
below:

* Provide a basket of
differentfood or
pictures of food. Ask
children to separate
healthy and unhealthy
food from the basket
and put themin two
separate categories.
Ask them to give
reasons why particular
foods are not healthy.

* Askchildrenwhy itis
importantto stayin a
clean environment.
They candraw a
healthy and unhealthy
environment.

* Getchildrento perform
the different steps of
washing hands.
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Creative Arts

K

Key Elements of the Provincial
Curriculum for ECCE Age 4-5

Key Learning Area: Visual Arts

Competency 1: Children will express themselves through the use of drawing and colouring

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Explore colourmixing toform
new colours

b) Identify the primary, secondary
and tertiary colours

c) Use avariety of materialsto do
colouring and painting

d) Explore colours of the rainbow

e) Constructa colourwheel by using
rainbow colours

This competency focuses on nurturing children's
creativity, decision making skills and confidence in
their choice of materials.

Teacher an facilitate learningin the following ways:

* Review the different medium of colouring
materials like crayons, pencil colours and plastic
colours.New material should be introduced like
poster paints, markers and oil pastels. Children
will experience making new colours by mixing
two different colours together.

* Encourage the children touse computersoftware
(related to colour mixing) where possible.

* Letchildrenexplore the different ways of how
painting can be done without using a paint brush.
Introduce tooth brush painting, marble painting,
straw painting, fork painting, sponge paintingto
developinterestamongthe children and to
introduce new methods of painting.

* Let children explore the colours of a rainbow by
using the acronym “VIBGYOR” and encourage
them to make a rainbow and colour it by using
any medium of colouring.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Ask the childrento
create a piece of their
art work by usingany
medium of colouring
they want to.

* Encourage childrento
discuss the texture of
their piece of art and
express theirfeelings

* Displaydifferent colours
in front of the children
and ask them to make a
new coloure.g make
orange colour by mixing
two different colours.

* Give childrena
newspaperor a blank
paper and ask themto
draw or paint a picture
by selectingand using
any medium of painting
they want to.

* Ask childrento make a
colourwheel by using
the rainbow colours.
Spin that wheel and
observe how the
colours will be seen.
Discuss the processand
observation with them.
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Creative Arts

K

Key Elements of the Provincial
Curriculum for ECCE Age 4-5

Competency 2: Children will work with a variety of low cost and waste material to create craft projects of their choice

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Developideasfor creating
materials from recyclingold
material.

b) Create simple models of their
choice using a variety of waste
materials collectedfrom their
immediate surroundings.

c) Use varioustechniquessuch as,
drawing, colouring, collage,
painting to create a variety of craft
work

d) Create simple models by using low
cost/waste materials the class

This competency focuses on nurturing children's
creativity, decision making skills and confidence in
their choice of materials.

Teacher can facilitate learningin the following
ways:

* Ask childrento collect some waste material such
as used ice-cream sticks, match boxes, pieces of
clothes, shells, pebbles, buttons, bottle caps,
small plasticbottles, egg shells, empty boxes of
biscuits/masala/shoes etc. and classify them
accordingly. Involve childrenin sorting the
collected materials and organize themin
boxes/jars.

* Encourage childrento make small models such as
a fish agquarium, a model of afarm and jungle by
using the shoe boxes. Animal masks can be made
by using paper plates, smallenvelopes can be
made by using old newspapers, a snow fall scene
can be made by using empty egg shells, make a
caterpillar by using different coloured beads,
puppets can be made by usingice-cream sticks
etc.
Example:

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Get childrento make
models by selectingand
using a range of
materials.

* Encourage childrento
participatein
developing different
projects accordingto
the topics/themes.
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Creative Arts

K

Key Elements of the Provincial
Curriculum for ECCE Age 4-5

the form of models/sculptures

Competency 3: Children will experiment with a variety of materials to represent their observations and imaginations in

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

*  Workwith clay, play doh and
paper mache’

* Prepare different types of
modelling material by usinga
variety of ingredients.

¢ Paintand decorate their models
and display them.

* Create various sculptures/models.

This competency focuses on nurturing children's
creativity, decision making skills and confidence in
their choice of materials.

Teacher can facilitate learningin the following
ways:

* Engage childrenin thinkingabout differentideas
to create models/sculptures of theirown choice.

* Help childrenin preparing their own modeling
material like play doh and paper mache’ by using
differentingredients.

* Encourage childrento use clay, play doh or paper
mache’ to make simple models/sculptures of
their choice.

* Encourage childrento paint and decorate their
models and display them.

* Provide children with sufficient time to work on
their models/sculptures. Also encourage them to
discussthe process and end product of their
created piece of art and appreciate their efforts.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Ask the childrento
name all the
ingredients that were
used to prepare the
play doh and paper
mache’.

* Appreciate the created
model/sculpture
created by childrenand
discuss the process of
creatingthem.
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Creative Arts

K

Key Elements of the Provincial
Curriculum for ECCE Age 4-5

Competency 4: Children will learn the skills for collage work and printing. They will also use these skills in a variety of
ways to create their own art pieces and patterns.

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Identify and collecta variety of
materials for doing collage work.

a) Make personal choices of creating
and doing collage work.

b) Identify and collect a variety of
materials used for printing.

c) Create patternsand designs using
different techniques of printing.

This competency focuses on nurturing children's
creativity, decision making skills and confidence in
their choice of materials.

Teacher can facilitate learningin the following
ways:

* Involve children toidentify and collect material
for collage work such as old pictures from
magazines, nut shells, crayon shavings, old
newspaper, different family pictures and
sequences. For printing, ask them to collect
candles, wool, thread, buttons, bubble paper and
stamps. Children can also use wooden blocks and
stendilsto do printing.

* Use samples of collage work during story time
and othersmall group activities and later engage
childrenin thinking about theirideasfor collage
work.

* Give children blank sheets of paper and tell them
to decorate the paperby using a variety of
printing techniques such as: sponge printing,
stamp or block printing, thread printing, leaf or
hand printing.

* Engage childrenin the process of developingtheir
own prints by using their own choice of
techniques.

* Provide sufficient time to children to work on
their projects, discuss the process and the
product. Display their final art workin the class
and later put themin their portfolio.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

e Ask children to create
their collage art piece
by selectingand using
different materials from
their collection.

* Appreciate children’s
creativity of making
different designs and
patterns by using
various materials for
printing. Also discuss
the process.
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Creative Arts

K

Key Elements of the Provincial
Curriculum for ECCE Age 4-5

paper to make objects and patterns.

Competency 5: Children will observe, practice and explore various techniques of folding, cutting, tearing and weaving

Expected Learning Outcomes

Examples and Ideas for implementation

Assessments

By the end of the year children will
beginto develop the attitudes,
knowledge and skills to:

a) Use varioustechniques of paper
cutting and paper foldingto make
simple objects and designs.

b) Explore various ways to make
different objects by foldingand
cutting paper.

c) Create various objects using the
origami technique.

This competency focuses on paper art for the
expression of children’s creativity and imagination.
Like other competencies the elements of
imagination, choices and decision making are critical
ones.

Teacher can facilitate learning in the following
ways:

* Demonstrate the art of paper folding by showing
children how to fold the paper into different
designs by using zig-zag or curvy stencils and later
by cuttingthem with increasing precision by using
a safety scissor.

* Encourage childrento manipulate paperin
various ways by making creative objects with
paperfolding techniques such as: swan, a shirt, a
book mark or a fish.

* Simple origami techniques can be introduced and
children can be facilitated to make different
objects such as: a ball, afrog, a star box, a
bookmark.

* Demonstrate and engage childrenin paper
weaving to develop patterns by using different
colourful strips varying in width to make different
objects.

* Provide sufficient time to children to work on
their projects, discuss the process and the
product. Display their final art worksin the dass
and later put themin their portfolio.

Ongoing assessment
should be done by
following some of the
techniques given as
below:

* Give an A-4 sheet of
paper, and ask children
to fold and cut the
given paperinto a
square shape to create
any design using
origami technique.

* Studentscan selectany
coloured papers and
cut theminto strips and
weave them to make
different patterns.

m

i
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® Star Box
: tutorial
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Creative Arts

K

Key Elements of the Provincial
Curriculum for ECCE Age 4-5

Key Learning Area: Sound, Rhythm and Action

Competency 6: Children will listen and identify a variety of sound patterns and create their own rhythms and rhymes for

beginto develop the attitudes,
knowledge and skills to:

a)

b)

d)

e)

f)

Listen and identify the different
sound patternsin their
surroundings.

Create differentsounds by using a
variety of objects.

Produce complex sound
patterns/rhythms by countingthe
beats.

Explore the sounds made by
various musicalinstruments.

Create musical instruments and
use them while singing (rattles,
tambourines and castanets).

Compose poems, songs, national
songsin chorus and solo.

sense of sound in terms of rhythm and rhyme, using
a variety of objects from their environment.

Teacher can facilitate learning in the following
ways:

* Collectseveral sound producing objects such as
whistle, wooden and metallicspoons, wooden
sticks, glass and plasticbottles and plasticbowls.

* Engage childrenin listening and identifying
sounds produced by various objects and sounds
from the environment.

Make children familiar with various sounds
played by different musicalinstruments.

* Involve children to make complex beats and
rhythms by clapping out or stamping number
patterns, forexample, 1-2-3 stop 1-2-3-stop 1-2
1-2 1-2-3 stop. These beats can then be played
out by tapping or shaking various sound
producing objects also.

* Engage childrenin creating musical instruments
such as shakers with different sounds,
tambourines, castanets by using different sizes of
bottle caps/stones and hand cymbals by using
low cost materials.

* Engage childrenin composing poems, songs,
national songsin chorus and in solo with rhythm
and appropriate actions and expressions. Children
can use the musical instruments that they had
prepared to compose and sing the poems/songs.

poems.
Expected Learning Outcomes Examples and Ideas for implementation Assessments
—By-t-he—e-nd—ef—t-he—year childranaaill ic ramnetoncufacicocann.dovelaninachildron’c ""rgeing-assessmeﬂt—‘
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should be done by
following some of the
techniques givenas
below:

* Askchildrento listento
musicand askthemto
COmMpOose a new
song/poem.

* Get childrento close
their eyes forfew
seconds and listen
quietly to different
sounds from the
environment. Ask them
to identify the pattern
that they find.

* Blindfold children and
play different sounds
made by different
musical instruments.
Ask children to identify
the instruments and
name them.
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Key Elements of the Provincial

Creative Arts K Curriculum for ECCE Age 4-5

Key Learning Area: Dramatic Play

Competency 7: Children will participate with increasing confidence in a variety of dramatic play activities to express
themselves.

Expected Learning Outcomes Examples and Ideas for implementation Assessments
By the end of the year children will This competency focuses on building children’s .
. . . . . L Ongoing assessment
beginto develop the attitudes, confidence, enhancing their imagination and
. . . . . should be done by
knowledge and skills to: nurturing creative expressionby encouraging them

following some of the

to participate in dramatic play activities.
- - —— techniques given as

a) Learn to socialize and

communicate with each other Teacher can facilitate learningin the following bl
through drama. ways: * Get childrento enact
self-created stories by
* Help children develop the habit of socializingand selectingappropriate
b) Enact new experiences and use communicating with each other by interacting props and roles for
new languages apart from their through dramatic play activities. themselves.

mothertongue in role play. While child t
. ile children presen

role plays, observe their
planning, selection of
appropriate props and
the language structure

that they have selected
for the play.

* Give opportunities to children to enact their
c) Expresstheir feelingsand be favourite personalities. Encourage their
creative by making up their own discussion and motivate them.
stories and chants.
* Developthe habit of creating their own stories
d) Dramatize stories, poems and folk and chantsin small groups and then to presentit
tales individually andin groups. to the whole class.
* Ask avariety of
Home cornershould have different materials for questions related to the
dramatic play which includes, masks, hats, tools, dramaticplay
clothes, costumes etc for the children to use while
performing creatively. Children should be
encouraged to place the materials back in its place
after it is use.

presented.
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Learning Environment

Young children learn by interacting with their
environment, with other children, and with adults.
Learning is an active and creative process in which
children are working at making sense of the World
around them. We need to give them the
opportunity to engage in this process purposefully
& actively, by using all five senses and their
imagination. A wide range of experiences and
activities provide children with the opportunity to
develop their knowledge, skills and attitudes in a
meaningful way.

An ECCE environment is a whole formed by
physical, psychological and social elements. It
includes the built facilities, the immediate
neighborhood, and psychological and social settings
and also the materials and equipment. A 'rich' and
flexible environment is conducive to learning, and
attracts interest and curiosity in children and
encourages them to experiment, act and express
themselves. In school, the child spends most of
her/his time in the classroom. It is, therefore,
extremely important for teachers to provide a
stimulating, pleasant environment for the children.

Conventional  furniture, such as desks is
inappropriate for young children. If resources allow,
then small, child-sized furniture can be purchased
or else a darri will suffice. A central place will be
required, where the children can come together for
Greeting Circle, Group Work, Planning/Review Time
and Story Time.

Creating Learning Corners (Goshay)

Young children look for causal links in their
experiences. For example, what happens when they
pile up 20 blocks on top of each other, or what
happens when they drop a pencil into a tub of -
water or what happens when they move a. pencil
or crayon on a flat surface, such as a wall or slate or
paper. They need opportunities to explore these
situations and come to their own conclusions. Their
conclusions, however, may differ from an adult's as
they are based on limited experience. Having
designated areas or learning corners for specific

activities and storage of classroom equipment is an
efficient and effective way of organising, and
optimising children's learning experiences. Learning
Corners encourage children to learn in ways that
are natural to them; they allow children to work
independently, in small groups or one-on-one with
the teacher. Learning Corners provide for a wide
range of abilities and interests where children can
progress at their own rate and repeat an activity for

pleasure or reinforcement. Learning Corners
encourage children to be independent, make
decisions and solve problems. They foster
experimentation, curiosity and creativity.

These corners are ideal work spaces for children
where they can learn in simulated real life
situations. Working in different corners helps
develop children's ability to:

* Take initiative, make choices and decisions about
what they are going to do (i.e. plan) and

* How they are going to do it.

* Complete self-chosen tasks and review their
plans.

* Question, experiment, discover and make sense
of the world around them.

* Work, share and cooperate with other children,
thereby developing their social skills. Work
independently towards mastery of different
skills.

« Conform and adhere to classroom rules.

* Reason and express themselves in a wide range
of naturally occurring situations, thereby building
their self-confidence.
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Learning Environment

Learning corners need to be separate from each
other. They also need space such as low shelves or
boxes/cartons to store the material, books and
toys for the various corners. Three or more of the
following learning corners can be set up at any
given time.

* Language Corner. This corner should be
equipped with material related to increasing
vocabulary and learning reading skills.

* Library Corner. This corner should be set up to
promote the reading habit and to learn how to
care for and value books.

* Art Corner. This corner provides children with
opportunities for creative expression.

* Math Corner. Appropriate material for the
Math Corner includes objects that will help
children grasp basic math concepts of size,
shape, width, classification and number, through
direct experimentation.

* Science Corner. This corner should provide
children with opportunities for observation and
experimentation in order to understand the
world around them.

* Home Corner. The home corner should reflect
the cultural background of the children where
various kitchen utensils, clothes, small furniture
and dolls can be provided. From a kitchen it can
be later transformed into a shop, office or a
doctor's clinic.

The Learning Corners should be organised in the
context of the Key Learning Areas and Expected
Learning Outcomes, so that children have the
opportunity to experiment with concepts and skills
that have been introduced by the teacher.

The Daily Routine

Young children need the comfort and security of a
daily routine. They need to know what to expect
during the school day. A daily routine provides a
consistent, predictable sequence of events that
gives them a sense of control over what they will be
doing during the day. To make optimal use of the
valuable time young children spend in school, a
schedule needs to be made. The teacher's tasks
become more focused and relatively easier to
follow if a consistent routine is established, and
children also get used to working in an organised
and methodical way.

A daily routine is important because it:

* Makes children feel secure when they know
what to expect.

* Creates an organised environment that is
conducive to the learning process.

* Helps children learn about sequencing.

* Helps children understand the concept of the
passage of time.

* Helps teachers organise themselves.

* Helps children realise that an activity has to be
completed within a set time-frame.

A sample daily routine and explanation is given
below. It can be varied depending on the

school's hours and needs. The daily routine should
be displayed using symbols/pictures for

each activity, so that children, who are not yet
reading can understand it.



Learning Environment

A sample daily routine and explanation is given
below. It can be varied depending on the
school's hours and needs. The daily routine
should be displayed using symbols/pictures for
each activity, so that children, who are not yet
reading can understand it.

Dua/National Anthem 15 minutes
Greeting Circle 15 minutes
Group Work Time 40 minutes
Outside Time 30 minutes
Snack Time 30 minutes
Plan-Work-Clean up-Review: 90 minutes
Planning Time 15 minutes
Work/Gosha Time 45 minutes
Clean-Up Time 10 minutes
Review Time 20 minutes
Story and Rhyme Time 15 minutes

Dua/National Anthem: All the children get
together to say a small prayer and sing the
National Anthem. This can be done along with
the rest of the school or a separate assembly can
be held for the 4-5 year olds. It isessential to
consider alternatives or inclusive prayers for
children of minority religions.

Greeting Circle: This is the time of day when

the teacher gathers all the children together and

initiates general discussions. Teachers and
children share their news with each other, and
topics from the Key Learning Area, 'Personal and
Social Development' can be discussed.

Group Work Time: During this segment of the
daily routine, the teacher discusses concepts
from the different Key Learning Areas, with all the
children. Once the concept has been discussed,
the teacher forms smaller groups and gives
children activities to work on.

The activities done at this time are planned and
initiated by the teacher.

Outside Time: This is the time for physical
education exercises. The teacher can plan a series of
bending, stretching, jumping and balancing activities
for children's physical development. Equipment,
such as large balls for catching and throwing, old
tyres for walking in and out of, and medium-sized
boxes for jumping over can also be used. This is also
a time to discuss safety rules, such as making
gueues, avoid pushing and taking turns.

Snack Time: A lot of valuable learning can take
place if children have their snacks indoors in an
organised way, under the teacher's guidance. They
can learn to spread the darri/ dastarkhawn and sit
around it, giving each other space without pushing.
They can say Bismillah together, and share their
snack if someone has not brought their own. This is
a good time to reinforce the importance of clean,
boiled water and healthy food brought from home.
The children can count, classify and talk about the
different kinds of food, learn to pour water without
spilling, and clean up when everyone has finished.

¢ Plan - Work - Clean up - Review Time

PlanningTime: Planning should be done in the
central space on the darri. This is the time of day
when children have the opportunity to initiate the
activity and take responsibility for their own
learning. During planning time, children plan which
Learning Corners they would like to work in, and
what they hope to accomplish there. It is important
to allow children to choose the gosha/s themselves,
and to encourage them to make their own decisions
about what they will do there.

Work/Gosha Time: During this time, children
carry out their plans in the learning corners. In
consultation and through discussion with the
children, teachers should set some ground rules at
the beginning of the year and discuss these
frequently with them. For example: sharing



Learning Environment

and taking turns with the material; sharing
materials and being considerate; talking very softly
in all the corners, especially in the library corner;
listening and responding to the set signal when the
time for gosha work is finished; and tidying up and
returning material to the designated place at the
sound of the signal.

Clean-up Time: When the pre-determined clean-
up signal is given by the teacher, children must tidy
up and return the material they were using to their
designated places.

Review Time: Children come back to the central

space on the darri and talk about their gosha work
and whether they accomplished their plans for the
day. Reviewing is a very important part of children's
planning and working. There will be some children
who may not have implemented their plans. They
should be supported to identify reasons for this, by
asking open-ended questions and letting them
arrive at the answers. Where there are too many
children in a class, this will undoubtedly be difficult;
the teacher should ensure that each child gets the
opportunity to review her/his work at least twice a
week.

Story and Rhyme Time: This time is set aside
for storytelling and for songs and poems with
actions. The children or the teacher can choose a
book from the Library Corner for story time.
Children should be encouraged to tell stories that
they have heard at home or in school.
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Research informs us that formal tests and
examinations are not at all accurate when
measuring young children's abilities. Many children
do not perform well in situations where they have
to answer specific questions or complete specific
tasks because they may not be familiar with the
testing language, they may be shy or frightened in a
new situation, or they may be tired, bored, upset or
unwell the day of the test. When a child does not
do well on a test for any of these reasons, a teacher
may attach a negative, inaccurate label (she/he is
weak, lazy, dull) to that child which is then difficult
to replace and can be harmful for the child's
development.

Tests usually suggest that we compare one child's
score with another's, which is inappropriate for
children, particularly young children. This
comparison is meaningless because children
develop at their own individual and unique pace.
This scoring and comparison may be harmful to
children whose score is low, because they may be
made to feel like “failures” when, in fact, their
development is normal and will soon catch up with
the others.

Children's progress should be measured by the
teacher's on-going observations during the entire
year. Their progress should be compared to their
own previous level of development and not to that
of other children. The results of evaluating a child's
progress should be used to plan the future learning
programme for the ECCE classroom.

Child Assessment and Record Keeping

Throughout the day, ECCE teachers will have to
observe children as they participate in different
activities. Sometimes they can stand back to
observe, but more often than not they will be
involved in the activities with the children.

This is a skill that teachers have to develop, to be
actively involved, picking up cues from the children
and at the same time observing each individual
child. What is the teacher supposed to look for?
The teacher observes and assesses the different
areas of learning and development.
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The following methods of assessment and record
keeping are strongly recommended:

e Checklist of Children's Progress

each child, teachers should maintain a checklist of
the Expected Learning Outcomes which are given in
the section on Key Learning Areas. Any special
comments the teacher may have about a child can
be recorded here.

¢ Portfolio of Children's Work

Teachers should also maintain each child's art work,
and literacy and numeracy related worksheets in
their individual folders. Each sheet will have the
child's name, and date the work was done, written
clearly on it. The portfolio will aid the teacher in
assessing the progress children have made in their
art work, writing, and understanding of numeracy
related concepts.

® Progress Report for Parents

The teacher should meet parents in school to
discuss the child's progress in class or send the
progress report home. This report will be based on
the Expected Learning Outcomes. The teacher
should fill in the progress report, twice a year, using
the portfolio and monthly checklist as a base, to

support  her/his evaluations. From  their
observations, monthly checklists and portfolios,
teachers can assess each child's progress. When
progress is recorded regularly and efficiently, the
teacher builds up a comprehensive picture of each
child. The process of recording helps the teacher to
be aware of all areas of the child's learning and
development
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Guidelines for Effective Implementation of Quality ECCE Essentials
for Developing a Teachers' Guide

ECCE teachers need to have certain essential attributes such as gentleness, thoughtfulness,
effective interpersonal skills and a generally positive and caring attitude. They need to possess or
develop specialized skills to engage with very young children effectively. A teachers' guide can help
teachers to understand their task and accomplish it professionally.

"The teacher of little children is not merely giving lessons. She is helping
to make a brain and nervous system, and this work which is going to
determine all that comes after, requires a finer perception and a
wider training and outlook than is needed by any other kind of teacher."

Margaret McMillan (1930)

Format and Suggested Content

It is crucial that the developers of the Teachers' Guide are familiar with the Provincial Curriculum for
ECCE and that this document is attached as an appendix to the Teachers' Guide. All ECCE teachers
must be well-versed in the contents of the ECCE.

It would be most effective to have the Teachers' Guide in Urdu/Sindhi. This is necessary as these
concepts will be new to most teachers, so it is important that the ECCE teachers understand the
content andthe concepts contained in the Teachers' Guide.

Section I: Key Competencies for ECCE Teachers

This section will describe the key competencies that are essential for ECCE teachers. ECCE
teachers need to have specific knowledge, skills and attitudes for the effective implementation of
ECCE. It is important for them to know what these basic competencies are, so that they can reflect and
assess themselves and then work on their own professional growth. Some basic competencies are given
below; these should be further elaborated on, in the ECCE Teachers' Guide.

Knowledge: Teachers need to possess comprehensive knowledge and understanding about
the following:

« Knowledge and understanding of child development from zero to eight.

* Theories of learning and methods of teaching.

e Family Structures and the role of parents, families and communities in shaping children's
development.

. Knowledge and understanding of active learning and the value of play.

« Services available within the community to get support for the development of children.

. Knowledge and understanding of pro-social behaviour.

« The Provincial Curriculum for ECCE.
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Attitudes: Teachers must realise the importance of relationships for holistic development in

early childhood, and the attitudes required for developing a warm, caring and trusting
relationship with children and their families. Teachers need to ensure that their interaction with
children and their families demonstrates the following aspects:

* Respect for children's abilities and the wealth of knowledge, skills and individual potential
they possess.

« Care and consideration for all children.

e Patience while interacting with children/parents/families and responding to their questions,
requests, concerns.

« Unbiased and non-judgmental dealing with all children and their parents.

. Appreciation and acknowledgement of diversity.

. Pro-activity in identifying, exploring and accessing services available in the community for

children.

Willingness to reach out to parents and families to build relationships with them for the

effective learning and development of children.

Willingness to engage self in a continuous process of learning in a variety of ways.

Skills: Teachers need to have the following skills to function effectively as early childhood
teachers:

* Pedagogical skills to facilitate the learning process of young children such as, engaging
them in group work, organising discussions and a variety of play activities, asking
meaningful questions, handling children's responses, and facilitating them during outdoor
play.

« Skills for developing and organizing learning resources including displays, manipulative material,
worksheets, charts, and posters.

. Skills for observing children and documenting the observations, maintaining children's progress
recordand developing progress reports.

. Communication and presentation skills to effectively engage with children, parents, families,

communities and other services related to early childhood development.

Counselling skills to work with parents and children regarding their learning.

Independent learning skills for engaging self in an ongoing process of learning.

Section II: Early Childhood Development

This section will help teachers to understand the basic concepts of early childhood development
under two key themes: 1) Child Development, and 2) Early Childhood Development and
Relationship Building.

Child Development

This theme will help teachers to understand the key aspects of early childhood development. The
following points need to be incorporated and elaborated on, in the text:

* Developmental milestones of children aged 0-8. All the developmental domains, such as,
physical, cognitive/intellectual, emotional, social and moral development must be included.

» Brain development in the early years and its importance and implications for designing early
learning experiences.
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« The role of schools, parents and communities in children's development.

Early Childhood Development and Relationship Building
This theme will elaborate on the importance of relationship building and ways of building
positive relationships in the early years. It is recommended that the text of this theme should

incorporate some basic and simple research findings. Key points around which this theme will
be developed are:

e The importance of bonding and healthy relationships for optimal development in early
childhood.

« Building healthy, positive relationships with children.

e The importance of nurturing pro-social behaviour among siblings and peers.

« Understanding the underlying causes of problem behaviour.

« Understanding the reasons for social conflict in the classroom and learning conflict
resolution strategies.

Section lll: Knowledge and Understanding of the Provincial Curriculum for ECCE

This section will help teachers to understand the key features of the Provincial Curriculum:

¢ Understanding the term 'curriculum' and its importance for teachers.
» Keyfeatures of the Provincial Curriculum
The philosophy and expected outcomes.
The importance of play in children's learning.
Key Learning Areas and their importance.
Expected Learning Outcomes (ELOs) and their importance.
Using the ELOs as guideposts for designing classroom activities.
Teaching and learning approaches.
Organization of the learning environment and the daily routine. The
assessment framework.

Section IV: Understanding Learning and the Learning Environment

This section will help teachers to build their understanding about the overall teaching and
learning approach, and the learning environment proposed for ECCE classes. This section will be
organised under three themes: 1) Learning and teaching for the early years, 2) Learning
activities and 3) The learning environment. Ideas will be presented in detail using text, graphics and
pictures to aid understanding.

Learning and Teaching for the Early Years
This theme will highlight the following important points:

* Learning in the early years: explaining the key points about natural learning processes.

e An Active Learning Approach: understanding active learning, its importance and how it is
different from traditional approaches to learning in schools. Ways of involving children in an
active learning process, with examples. Understanding the 'plan - work - clean up - review cycle,
its importance and implementation. Involving children in free play and exploration activities
and organizing hands-on and minds-on experiences for children in all learning
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areas. Involving children in discussion, role-play, creative thinking, questioning
and problem solving.

* Dealing with diversity in the class: concepts of learning styles, learning
differences and multiple intelligences. Explaining that each child is unique
in terms of his/her social and cultural background, developmental milestones,
experiences and learning potential.

« Ways of creating an indusive ECCE class. The attitude and skills required by an
ECCE teacher to engage with individual children as per their needs.

Learning Activities
It is suggested that under this theme various learning activities are given for classroom use:

« Examples of learning activities should be arranged according to the learning areas, so that
teachers can use them easily to link with various Expected Learning Outcomes. The ideas
presented here will be useful for planning their lessons and to design their own activities.

« Besides suggesting activities under various learning areas, teachers should be given an
understanding of how to design integrated lessons. Examples need to clearly demonstrate how
one learning activity can contribute towards the achievement of a number of different
ELOs.

Learning Environment

This theme will provide detailed guidelines to teachers for setting up their classroom in terms of space
and time according to the principles of quality ECE practice. It is recommended that this section
should be supported with many good quality photographs of a variety of creative

classroom arrangements in different contexts with different resource constraints. These visuals will
help teachers to understand the possibilities of different types of classroom floor plans and will offer
them options to choose for their own classrooms. The theme will explain the following essential aspects
of the learning environment:

¢ The term 'Learning Environment' and what constitutes the learning environment in an ECCE
classroom, including the physical, social and emotional environments.

« Key features of an ECCE classroom and its physical features, such as, cleanliness, light,
ventilation, seating, kinds of material needed, placement of materials, accessibility of
materials by children and safety aspects in the classroom. This part will also present
different ideas for arranging the classroom.

¢ Creating Learning Corners (Goshay): This theme will help teachers understand the basic
idea about learning corners, the objectives behind setting up learning corners, their
importance and the materials required for each corner and how to use them effectively.

e Classroom displays: This part will help teachers understand the importance of classroom
displays in ECE classes, and give them ideas on how to involve children in classroom displays.
Some photographs as examples of quality classroom displays are recommended.

* Daily Routine: To make optimal use of the valuable time young children spend in school,
teachers will be familiarised with the importance of a consistent daily routine and shown
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some examples of daily routine scheduling. An explanation of routines and the
importance of flexibility to meet children's spontaneous needs will be stressed.

e Classroom Management Checklist: This part will provide a handy sample checklist to
teachers to assess their own classroom environment and its appropriateness for
quality ECCE practice.

Section V: Assessment and Evaluation

In order to change classroom practice, it is essential to bring changes in the understanding of
assessment as part of the teaching process. This section is recommended to help the teachers to
understandthe following:

e Focus of assessment: This part will explain the purpose of assessment in an early years'
classroom.

e Observation as a tool for assessment: This part will highlight the importance of observation as an
effective tool for assessment and provide teachers with guidance about when, how and what to
record during observations.

o Use of checklists for assessment: This section will help teachers to understand checklists, and how
to create, administer and analyse checklists.

« Portfolio of children's work: This section will introduce the concept of portfolios to teachers and
will explain its importance for assessment in the early years. It will also guide teachers on how to
maintain a portfolio.

. Progress report for parents: This part will help teachers to know the importance of progress

reports, creative and appropriate formats, ideas and important points for writing comments and
effective ways to share the reports with parents.

Section VI: The Importance of Planning

This section will explain the following points:

e The importance of planning before a lesson.
¢ Planning schedules: yearly, quarterly, monthly, daily.

* Characteristics of a good planning process and planning document.
« Planning a day for young learners.

« Elements of flexibility and adaptation in the plan to cater to the needs, interest and moods of
children.

Recommendations for Development of the Teachers' Guide

Planning

1. Forming a team by identifying people with good writing skills. The team of writers
must include people with the relevant experience of working at the ECCE/Primary level.

They should also have a deep understanding of teacher education and adult learning.

2. Reading and understanding the provincial curriculum and this section on the development of the
Teachers' Guide.
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3. Meeting with the curriculum development team to understand the philosophy and principles
on which the ECCE curriculum is based, and to clarify any aspects of the curriculum which are
unclear to the writers.

4. Understanding and reviewing the suggested format for the guidebook, and finalizing the
format and procedures for writing.

5. Deciding the roles and responsibilities of each team member, dividing the work and setting
deadlines.

6. Forming a review team.

Developing

1. Producing initial, individual drafts as per decisions taken at the planning level.
2. Reviewing the drafts.

3. Soliciting feedback from the review team.

4. Incorporating the feedback and revising the initial drafts.

Piloting

1. Sharing the complete draft with teachers in public and private schools and in teacher
training colleges.

2. Sharing key areas with them in which feedback is required, such as language of the
guidebook, format of the book, missing content and clarity of ideas presented in the
guidebook.

3. Meeting with the people piloting the guidebook, and collecting data on their experiences. Asking

4. them to share the areas which they found difficult or ambiguous or needing greater emphasis.
Reviewing and revising the guidebook in light of feedback from piloting, to develop the final

5. version of the guidebook.

Editing

1. Getting the services of editors to ensure the accuracy of language and
formatting.
2. Revising the draft further to incorporate the editors' recommendations.

Publishing
1. Finalizing the details of the layout and graphics.

2. Composing the book. Proofreading
3. the composed draft.

4. Printing of required number of books.
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Essentials for Developing a Teacher Educators' Guide

Young children need very skillful and caring facilitation from adults in order to explore their
environment and build an understanding of it. An adult, who understands children's potential and
possesses an ability to develop trustful relationships with them, can create an environment conducive
to nurturing children's innate potential. At schools, teachers need to have an understanding of
the ECCE curriculum besides having a loving and caring attitude. In order to ensure that teachers have
the required understanding, skills and attitude to work with young children, they need to be engaged
in the process of learning and professional development. The role of teacher educators is to design and
implement programmes to facilitate teachers to learn about the basic concepts of Early Childhood
Education and Development and build the required skills to work effectively with children.

Format and Suggested Content

It is crucial that the developers of the Teacher Educators' Guide carefully read and understand:

1. The Provincial Curriculum for Early Childhood Care and Education.

2. The Teachers' Guide Book.

3. Sections Il - VI of the chapter titled, Essentials for Developing a Teachers' Guide, in this
document.

The Teacher Educators' Guide will be divided into sections which will elaborate aspects that are essential
for ECCE teachers to know and understand. These sections will help teacher educators to understand the
need, content and design aspects of a professional development programme for ECCE teachers. The
following sections are recommended as components of the Teacher Educators' Guide.

Key Competencies for Teacher Educators

This section will describe the key competencies essential for teacher educators. It is essential
for all teacher educators to understand the competencies given below, so that they can assess

themselves, as well as design professional development programmes, in line with the competencies
required by the teachers.

Teacher Educators assume the important and sensitive responsibility of facilitating adults (teachers)
to learn and improve their understanding and skills. In order to accomplish their task effectively,
they also need to possess a certain level of competence in terms of knowledge, attitudesand skills.
These are the key competencies essential for a teacher educator:

Knowledge: Teacher educators need to possess comprehensive knowledge and understanding
about the following:

* Theories of Child Development from zero - eight.

» Theories and methods of child learning and development.

* Theories and methods of adult learning, support and development.

e The Provincial Curriculum for Early Childhood Care and Education, and ECCE Teachers'
« Guides. The Role of parents, families and communities in nurturing children.

. Services available within the community for the development of children.

. Assessment of teacher learning.
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Attitudes: Teacher educators must realise the importance of building rapport, i.e. a close and
harmonious relationship with teachers and groups of teachers, and show concern and understanding
of their background and current needs. They need to ensure that their interaction with teachers
demonstrates:

* Respect for the knowledge, skills, experience and individual potential possessed by each
teacher.

« Consideration, respect and empathy towards all teachers.

* Patience while interacting with teachers and responding to their questions, requests,
concerns, ideas, and feedback.

« Unbiased and non-judgmental behaviour in dealing with teachers.

e Proaction in identifying, exploring and accessing the services available for the support of
teachers in the community.

. Willingness to engage self in a continuous process of learning.

Skills: Teacher educators need to have the following key skills to function effectively:

* Andragogical skills to facilitate the learning process of adults.

o Skills for designing, conducting and assessing workshops/seminars/courses for ECCE
teachers.

o Skills for developing resources to support teachers' learning.

e Observation skills to assess teachers during workshops/courses and in the classroom.

« Documentation skills to record observations and maintain records of teachers' participation and
performance.

. Communication and presentation skills to effectively communicate with teachers. Communication

« skills to provide constructive feedback to teachers about their performance. Counselling skills to
work with teachers and head teachers on a one to one basis for school development.
Independent learning skills for engaging self in an ongoing process of learning.

Experience: It isimportant for ECCE teacher educators to have the following experiences:

« Teaching experience at ECCE or primary level classes.
* Mentoring experience with ECCE or primary level teachers to support their learning.

Designing a Professional Development Programme

This section will facilitate teacher educators in understanding the important steps they need to
undertake in order to design a professional development programme for ECCE teachers:

e Analysingthe needs: Assessing the needs of teachers and understanding their current
competencies.

¢ Reading the Teachers' Guide thoroughly: Before designing a professional development
programme for ECCE, it is essential that teacher educators read the Teachers' Guides
thoroughly, to understand the scope, nature of work and expectations of an ECCE teacher.

« Forming a team: Teacher educators need to form a team to design and conduct the
programme. The team may include other teacher educators or competent ECCE teachers/ head
teachers.
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o« Developing a detailed plan: The training team should design a detailed plan for
implementation by identifying content, strategies and activities; resources required; and
assessment techniques. The Guidebook should contain some sample templates for
planning.

+ Collecting/developing resources: Before the programme commences, the team needs to develop
and collect all the required resources for the implementation of the programme.

« Setting-up the room: The space where the programme will be run needs to be properly
organized. The implementing team needs to ensure that the space is:

Neat and clean.

Well lit and ventilated.

Organised with appropriate seating arrangements, drinking water and with washroom
facilities nearby.

Attractive with relevant displays and all other teaching-learning resources at hand.

Content of an ECCE Professional Development Programme

Most of the content for a professional development programme will be derived from the key
competencies described above and will facilitate the teachers to enhance their overall
competence level.

This section will elaborate on the concepts that have been given in Sections Il - VI of the
chapter titled Essentials for Developing a Teachers' Guide in this document:

e Section Il Early Childhood Development: Child Development and Early Childhood
Development and Relationship Building.

e Section lll Knowledge and Understanding of the Provincial Curriculum for ECCE

e Section IV Understanding Learning and the Learning Environment: Learning and Teaching
for the Early Years, Learning Activities and Learning Environment.

e Section V Assessment and Evaluation.

¢ Section VI The Importance of Planning.
Designing a Teacher Education Programme

This section will provide guidelines to teacher educators for the actual design of the programme.

A few ideas are presented here which can be further elaborated on, and more ideas added to the
guide. Teacher educators can design pre-service or in-service courses/workshops/seminars for teachers,
depending on the findings of the need analysis, available time and other context specific circumstances.
Below are the three key approaches which can be used to design a professional development
programme. A mix of all three approaches would be greatly beneficial for teachers.

1. Organizing Learning Sessions

Learning sessions are a key component of any professional development programme. These sessions
can be in the form of workshops, seminars, and discussion forums. The main purpose of these sessions
is to provide an opportunity to teachers to get together, share ideas and
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experiences and learn about various aspects of their work under the guidance and facilitation of
an experienced facilitator.

There could be a series of learning sessions at the beginning of any programme related to the
basic ideas and then the remainder of the sessions could be spread over a period of time.
Weekly sessions and fortnightly seminars can also be organized. In these sessions, teacher
educators can engage teachers in a variety of activities related to the components of the
programme. Teacher educators need to ensure that their learning sessions demonstrate the
following key features:

« Use of an active learning approach in which teachers are engaged in a variety of activities to
explore and understand the various aspects of teaching and learning and an ECCE
curriculum. Teachers should not merely lecture on various topics but they need to be

involved in reading, discussions, presentations, simulations, role-playand debates.

They need be practically engaged in most of the learning approaches or techniques whichis
used in the classroom. This will help them experience such processes and will have an
impact on their learning.

. Provision of practical, hands-on experiences to teachers during learning sessions in order to
help them to develop the skills they will need, such as, developing material for ECCE classes,
developing plans, demonstrating lessons.

* Acollegial and respectful environment inthe sessions so that teachers of varied experience,
qualification and personalities feel comfortable, and can concentrate on their own learning,
and can also support others to learn.

2. Field Based Support

This approach is used to ensure that the newly trained ECE teachers get enough support and

guidance for the implementation of new ideas in the classroom. The new ECCE teachers are
mentored/coached by the teacher educators or by experienced and skilled teachersalready

present in the school. Such support may include providing the new ECE teacher planning help in
lessons, observing his teacher's class and helping him to reflect on the lesson,

teaching with the learner -teacher in the class to demonstrate and practice specific skills and

assisting new ECCE teachers in accessing or developing resources. This support is essential as it
actually helps the new ECE teacher to reflect on the issues, identify solutions and move ahead with new
ideas. It also makes such teachers enthusiastic and accountable for the implementation of
new ideas.

Teacher educators can visit and work with the new teachers in the school on particular days.
They can also introduce the following strategies to initiate an ongoing process of learning and support
within the school:

* Identifying senior and competent teachers in the school and getting their support for helping
new teachers in the field. These teachers can help the new teachers by planning together,

observing each others classes, reviewing the work of new teachers and organizing small learning
sessions within the school for new teachers.

e Peer Coaching or encouraging teachers of the same level to work together and to support
each other in learning. They can observe each others classes, review each others material,
and do joint planning.

* Taking help from supervisors in public schools, and guiding them to provide needs-based
support to teachers when they visit the school.

3. Arranging & Participating in On-going Reviews and Reflection Sessions

These sessions provide a platform to the teachers to get together and share their successes
and challenges with each other. They can learn from each others experiences and provide
necessary support to each other. These sessions provide teacher educators with a valuable
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opportunity to understand the common issues of all teachers enabling them to improve the

design of further learning sessions. These sessions can be facilitated by teacher educators, or
the head of a school, or supervisors in public schools.

Assessing Teacher Education Programmes and Teacher Learning
teacher educators to use specific methods to assess the relevance and delivery of their
programme, as well as its impact on teachers' learning and classroom practice. Given below are
guidelines to teacher educators to develop tools and processes for theassessment of
teacher learning sessions. It is recommended that dewiled guidelines for the
following key areas be provided in the guidebook:
e Purpose of assessing learning sessions and field based support.
e Purpose of assessing teachers' competence levels.
* Methods of assessing learning sessions and field based support.
Taking participants' feedback at the end of the programme through a questionnaire,
checklist or rating scale. Some sample tools can be included in the appendices.
Asking participants to talk about the session/field based support provided, in terms of
what added to their learning, what did not and what needs to improve.
Inviting experienced individuals to provide feedback to teacher educators to improve the
sessions.
Reflecting daily on the sessions/fild based work by teacher educators themselves, in
order to identify the strengths and weaknesses of their programmes and then taking
action to improve.
. Techniques to assess teachers' competence and professional growth.
Observing teachers in action in the school and classroom and assessing their
competence in all areas.

Discussing their work with teachers and asking for a self analysis on their learning. Studying

and analyzing teachers' work such as, plans developed by them for their
classes, learning material produced by them.

Discussing teachers' performance with the head of the school.
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Guidelines for ECCE Learning Material Developers
Key Considerations for Materials Development

* Goals and Objectives: The first step toward developing learning material is to take account
of its utility for, and impact on, children's learning. It is critical to identify specific learning areas
and key competencies for which the learning materials will be used, and this information should be
included in the packaging/literature. Consequently, focused materials
development and effectiveness of pre-testing will be ensured. If this information is provided to
teachers, parents and educators, it will facilitate the effective utilization of the learning materials.

* Interactivity of Materials: Children at the ECCE stage of development need hands-on,
concrete activities to make sense of the world around them.

e Quality and Relevance of Content: A key aspect is to look at the content for its quality.

Depth, range, comprehensiveness and accuracy of information shared, defines the quality of the
materials. For example, depicting a whale as a fish is inaccurate. Checking the learning

content for relevance with respect to the age, context and key competencies is essential for
producing quality learning material. It is also entirely possible that correct information can be
irrelevant. For example, describing the internal parts of a computer at the ECCE level is
irrelevant and unnecessary, even though the information may be accurate. Material must be
assessed for both quality and relevance.

¢ Language and Text: Developers should ensure that words used in the material are appropriate
to the learner's as well as the teacher's literacy level. Complex sentencestructures and
archaic words should be avoided. For ECCE materials, language must be simple and creative. Care
should be taken to ensure that language and text used for materials do not violate the
principles of inclusiveness and diversity mentioned below. All learning materials should be free from
stereotyping and should respect the social diversity of the context. Stereotypes may be understood as
ideas about people that are widely held and accepted, though they may not necessarily be
true, such as, only men as breadwinners, and women as housewives only. The title of the material,
especially in the case of booklets, guides and displays should be engaging and meaningful.

e Visuals: Visuals and illustrations at the ECCE level play a key role in stimulating children's
thinking and developing their meta-cognitive skills. The illustrations and graphics used in the
material should be accurate, attractive, bright, colourful, and engaging. However, they should
not be too busy or cluttered, thereby making it difficult for children to focus on the main points.
Visual content should be free from all types of stereotyping whilst retaining relevance and respect
for social contexts. For instance, check the illustrations and see if the dominant characters are
mainly from one cultural group or are all men. Who is doing what? Are children with disabilities
passive onlookers, or are they actively involved? Do they look enthusiastic? Is the imagery in any
way promoting violence? Responding to such questions will ensure that illustrations are not
perpetuating the taboos and misconstrued notions widely held in society.
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Guidelines for Effective

Implementation of Quality ECCE

¢ Inclusiveness of Teaching Materials: It is of utmost importance that the teaching and
learning materials are inclusive in nature. As charted out by UNESCO, learning materials become
inclusive when they include ALL children, including those with diverse backgrounds and abilities are
relevant to the children's learning needs and abilities, as well as their way of life are appropriate to
the culture and value social diversity, for example, socio-economic diversity: poor families can be
very good families for children; they can come up with creative solutions for problems, and
they could be depicted as inventive are useful for their future life include males and females ina
variety of roles use appropriate language that includes all of these aspects of equity.

Checking the story line is also critical for making the material inclusive and respectful. Consider
how problems are presented, conceived, and resolved in the story. Does the story line encourage
passive acceptance or active resistance by "minority" characters, such as

persons with disabilities? Are the successes of girls and women based on their own initiative and
intelligence, or are they due to their good looks? Could the same story be told if the actions or
roles given to men and women in the story were reversed? It often goes without any realization
but most commonly told tales like Cinderella, present gender biased and

stereotypical roles.

e Safety of Materials: Learning resources related to the Key Learning Areas should be
produced as far as possible with natural materials. The concept of safety is broader than ensuring
that materials do not have sharp edges. For instance, many toys and learning materials are made of
poor quality plastic which is detrimental to health and is carcinogenic. Where possible, environment
friendly materials should be used.
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BRAIN DEVELOPMENT IN
THE EARLY YEARS

Over 90% of a child's brain development happens
before a child starts formal education. Experiences
and interactions during these first five years, when
the brain is most "flexible", can influence a child's
health, behaviour and learning skills for a lifetime. A
three-year old child has twice as many connections
as an adult. At ten years a child has nearly the same
brain as the average adult (Kolb & Fantie, 2009).

The brain is made of tiny building blocks known as
cells. These cells are microscopic and are called
neurons as shown in figure 1. All brain development
happens through the development of dendrites.
Dendrites are the branches (that look a lot like roots
in the picture) that send and receive messages from
one neuron to another in the brain through synapse.
These messages are how brain development takes
place (Feldman, 2015).

When we talk on brain development in infancy, we
use an analogy that often helps people make sense
of all those neurons in a real hands-on way—namely,
the development of roads. When we are born, we
already have strong neural pathways...but they are
not super-fast. As we all know, as the roads improve,

cars can go faster....and as cars go faster, and there

are more sights and places to go along the road,
more cars start traveling those roads...and over time,
they become highways. Neural development during
infancy and toddlerhood works in much the same
way (Robin, 2014).

FIGURE 1: STRUCTURE OF A NEURON

The process of neural development in infancy is like a laying down of roads, and the myelin (the fatty
substance that makes neural messages move more quickly) that develops during that time makes the
messages move more and more quickly. The pathways that are used the most become the most highly
developed, in the same ways that roads that are most heavily used become improved and widened. There
is NEVER a time in life when these pathways or roads develop at this rapid or extensive a pace. And while
“roads” will continue to be built and improved throughout early childhood, building a new road in the midst
of a system of zooming highways and overpasses is admittedly far more of a logistical challenge or puzzle
than it would have been when the area was just open fields.

r 7 B <
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[

At Birch

14 Years Old

Synaptic Density in the Human Brain
FIGURE 2: WEB OF NEURALCONNNECTION
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BRAIN DEVELOPMENT IN
THE EARLY YEARS

This brain development can be shown in a form of a
complicated web of synaptic density as shown in
figure 2. A young child of six has twice as many
synapses as that of a 14 year old. As the web grows,
so do a child’s abilities such as memory, language
skills, problem solving and intellectual capacity.

The ability and rate, at which synaptic connections
are formed, reduce significantly by the time
adulthood is reached and only those connections
stay put that have been strengthened during early
years as shown in figure 3. The simple mechanics of
brain functioning portrayed in the figure, not only
highlight the criticality of the early years, but also
the significance of an enabling and nurturing
environment for the holistic development of children
(TRC, 2007).

The science of early brain development can inform
investments in early childhood. The interactive
influences of genes and experienceshape the
developing brain. The brain's capacity for change
decreases with age. Cognitive, emotional, and social
capacities are inextricably intertwined throughout
the life course.

Human Brain Development
Synapse formation dependent on early experiences

Language

Higher Cognitive
Functions

Sensory Pathways
(vison & hearing)

8-76-5-4-3-2-1012345678910112345678910 111213 14 1516 17 18 19
Conception to Birth Age in Months Age in Years

Sensory Pathways (vison & hearing) B Language B Higher Cognitive Functions

FIGURE 3: IMPORTANCE OF EARLY YEARS EXPERIENCES
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COGNITIVE DEVELOPMENT

IN THE EARLY YEARS

Cognition is the mental activity and behaviour that
allows us to understand the world. It includes the
functions of learning, perception, memory, and

thinking; and it is influenced by biological,
environmental, experimental, social, and
motivational factors. A variety of theories have
been proposed to explain the pattern of cognitive
development observed in children (Cherry &
Mattiuzzi, 2010).

Jean Piaget and Lev Vygotsky are two
developmental psychologists who have contributed
immensely to the field of Psychology through their
theories of cognitive development of children.
Piaget’s theory of cognitive development focuses
on the progression of children to different stages at
the end of which they achieve maturation and

is an

create knowledge and intelligence. This
inherently active process.

Piaget's Stages of
Cognitive Development

According to Piaget’s theory of cognitive
development, all humans experience an interaction
between the internal development and the
experience with the world around, which creates a
change in life through the development of schemas.
This happens in two ways, firstly through the adding
up of new information to existing ideas known as
assimilation and the modification of cognitive
schemas (mental shortcuts) to connect new
information known as accommodation. Piaget
believed that all children try to strike a balance
between assimilation and accommodation, which is
achieved through a mechanism Piaget called
equilibration (Santrock, 2008). According to Piaget,

all children go through four stages of cognitive

development. Figure 1 shows the flow chart for
these four stages.

J

Pre-
operational

Sensori-

motor stage

Formal

Concrete Operations

operation

Preconceptual
0-2 yearsold o
2-4 yearsold
'._l T

Thinking domimnated , but
child becomes more capable of
symbolic functioning:language
development occurs.

Intelligencein
action: child
interacts with the

environmentby
manuipulating
objects

Intuitive

4-7 yearsold

Child still unduly influenced by
own perception of environment

7-11 yearsold
12 yearsold -up

Logical reasoning
can only be
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FIGURE 1: PIAGET'S STAGES OF COGNITIVE DEVELOPMENT
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COGNITIVE DEVELOPMENT

IN THE EARLY YEARS

From the birth of a child till about two years of age,
the child is in the sensorimotor stage. During this
stage, the child develops her/his senses and motor
skills  which allow her/him to understand the
environment. Also, the child learns of object
permanence which refers to the realization that an
object exists even though it cannot be seen, heard
or touched (Hetherington & Parke, 2017).

At the end of two years, the child moves on to the
pre operational stage which lasts till the child is
about seven years of age. Piaget divided this stage
into the pre-conceptual stage (2-4 years) and the
intuitive stage (4-6/7 vyears). During the pre-
conceptual period, children's thinking is limited by
animistic thinking, the tendency to attribute lifelike
characteristics to inanimate objects, and by
egocentricity, an inability to see things from
another person's perspective. A shift away from
egocentrism may be related to the development of

Vygotsky

Vygotsky presents the Socio-cultural theory of
development, which stresses on the influence that

culture and language has on the cognitive
development of children (Woolfolk, 2010).
According to the Socio-cultural theory of

development, the child’s cognitive development is
very much influenced by the social interactions and
culture surrounding him. As the child interacts with
others, the values and norms that are embedded in
a culture are transmitted to the child where it
affects her/his cognitive development. Hence, to
understand development is to understand the
cultural context in which the child grows. Vygotsky
also speaks of a concept called Scaffolding that
refers to the provision of clues to a child in order to
solve problems without waiting for the child to

reach the necessary cognitive stage of
development. He believed that through social
interaction the child has the potential not only to

role-taking abilities. The child rapidly engages in
symbolic interaction i.e. acquiring new words as
symbols for things around him. During the intuitive
stage, children are able to use certain mental
operations, but they do not seem to be aware of
the principles used because they cannot explain
them. Limitations in their thinking are still found in
problems involving seriation, part-whole relations,
and conservation (Woolfolk, 2010).

As the child moves on to the Concrete operational
stage which goes on till twelve years of age, the
child begins to understand concrete relationships
such as simple mathematics and quantity and
understand reversibility. By this stage, the cognitive
development of a child is very much developed.
Finally, as the child reaches the formal operational
stage, the child is very mature in the sense, his
understanding of abstract relationships such as
values, logical thinking is very advanced.

solve problems but also use different strategies for
the future (Murphy, 2010).

Vygotsky considered language as an important part
in his theory because he conceived that language
has a special role in cognitive development. He
spoke of the concept of self-talk. While Piaget
believed this to be egocentric, Vygotsky saw self-
talk as a tool of direction that assists thinking and
guides the actions of individuals. Finally, he spoke
of a zone of proximal development. While both
Piaget and VWygotsky agreed that there are
limitations to the cognitive development of
children, Vygotsky did not confine the child to
developmental stages. Instead, he said that given

necessary assistance the child can achieve
challenging tasks within the zone of proximal
development (Sternberg & Sternberg, 2016).



COGNITIVE DEVELOPMENT
IN THE EARLY YEARS

Vygotsky drew attention to the importance of the social context in which learning and the evolution of
cognitive skills take place and to the influence of peers and adults on the child's development. He pointed
out that the particularities of a given culture determine the nature and manner of functioning of the societal
institutions that influence how children think and learn.

Compare and Contrast

Differences Differences
. N
heavy emphasis on the Similarities believed that there
reasoning ability of were variables such as
individuals and how — social interaction,
individuals interpret valute_ the lrzqury or culture and language
knowledge A R 'Onrq‘eiﬂo danswer that affected how the
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B i "\\ = knowledge
™ ~ il J
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and guide, and not of
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FIGURE 2: COMPARE AND CONTRAST OF BOTH PIAGET'S AND VYGOTSKY'S THEORIES

Vygotsky's approach offers a general outline of cognitive development; in its emphasis on the social and
cultural aspects of learning and cognition, it challenges future researchers to explore the role of context in
greater depth (Woolfolk, 2010).
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SOCIAL DEVELOPMENT IN
EARLY YEARS

Schooling involves  more than cognitive
development. Educational and developmental
psychologists are increasingly interested in the role
of social context. Context is the total situation that
surrounds and interacts with an individual’s
thoughts, feelings and actions to shape development
and learning (Woolfolk, 2014). There are two main
theorists who help us to understand the social
context and psychosocial development in this
context: Urie Bronferbrunnerand Erik Erikson.

Bronfenbrenner’s Ecological Systems
Theory:

This theory looks at a child’s development within the
context of the system of relationships that form his

or her environment. Bronfenbrenner’s theory
defines complex “layers” of environment, each
having an effect on a child’s development. This
theory has recently been renamed “bio-ecological
systems theory” to emphasize that a child’s own
biology is a primary environment fueling her
development. The interaction between factors in the

child’s  maturing  biology, her/his immediate
family/community environment, and the societal
landscape fuels and steers development. Changes or
conflict in any one layer will ripple throughout other
layers. To study a child’s development then, we must
look not only at the child and her immediate
environment, but also at the interaction of the larger
environment as well
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Figure 1: Bronfenbrenner's Bio-ecological Model of Human Development

The various terms in figure 1 are linked. Every person develops within a microsystem (immediate
relationships and activities) inside a mesosystem (relationships among microsystems), embedded in an
exosystem (larger social settings such as communities); all of these are the part of macrosystem (culture). In
addition, all development occurs in and is influenced by the time period — the chronosystem (Henderson,

1995)

Provincial Curriculumfor Early Childhood Care and Education 2017 130



SOCIAL DEVELOPMENT IN
EARLY YEARS

Erikson’s Psychosocial Development

Erik Erikson’s emphasis on the relationship between society and the individual is a psychological theory of
development — a theory that connects personal development (psycho) to the social environment (social).
Erikson believed that people go through eight life stages, each of which involves a central crisis. Adequate
resolution of each crisis leads to greater personal and social competence and a stronger foundation for
solving future crises (Carver & Scheir, 2000). A summary of the theoryis givenin table 1.

Ages Basic Important Summary
Conflict Event
. . . The infant mustform a first loving, trustin
Birthto 12-18 Basictrust versus basic . ) o . g &
. Feeding relationship with the caregiver, or develop
months mistrust .
a sense of mistrust.
The child's energies are directed toward
the development of physical skills,
18 months to 3 Autonomy versus . o including walking, grasping, and rectal
Toilettraining . .
years shame/doubt sphincter control. The child leams control
but may develop shame and doubt if not
handled well.
The child continues to become more
L . assertive and to take more initiative, but
3to 6 years Initiative versus guilt Independence ) .
may be too forceful, leading to guilt
feelings.
The child must deal with demands to learn
Industry versus . . . o
6to 12 years S School new skills or risk a sense of inferiority,
inferiority . .
failure andincompetence.
. The teenager must achieve a sense of
Identity versus role . . . o ) .
Adolescence i Peerrelationships identity in occupation, sex roles, politics,
confusion -
and religion.
Young Intimacy versus ) . The young adult must develop intimate
) ) Love relationships ) i ] ) )
Adulthood isolation relationships or suffer feelings of isolation.
Middle Generativity versus . . Each adult must find some way to satisfy
) Parenting/mentoring i
Adulthood stagnation and support the next generation.
. ) Reflection on and o
Ego integrity versus The culminationis a sense of acceptance of
Late Adulthood ] acceptance of one’s . ) .
despair . oneself as oneis and of feeling fulfilled.
ife

Table 1: Erikson's Psychosocial Development
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SOCIAL DEVELOPMENT IN
EARLY YEARS

Stage 1: Trust vs. Mistrust

This is the beginning stage of Erikson's theory. It
lasts from birth to one year of age. Since infants are
so dependent on their mother and father, how
parents treat their child has a large effect on how
they trust adults throughout the rest of their lives.
Successful development through this stage will
result in the child feeling safe and secure
throughout the rest of their lives, while abuse or
neglect from the parents in the first year of a child's
life results in trust issues and a fear of the
unpredictable.

Stage 3: Initiative vs. Guilt

This stage goes throughout a child's preschool
years. Children at this age begin to feel the need to
assert theirdominance on their environment.

Stage 2: Autonomy vs. Shame & Doubt

The second stage takes place in years one through
three of a child's life. This is the span where
independence first starts, and the child makes its
first decisions. They begin to develop preferences
such as favorite foods, toys, and people. Toilet
training gives a child a sense of control, which is
very important at this stage. Successfully developed
children develop in self-confidence and security,
while children who fail to develop properly will
show self-doubt and unfulfilled mentalities

Stage 4: Industry vs. Inferiority

At the Initiative vs. Guilt stage, children learn to
gain satisfaction hard work or a "job well done".
They begin to take pride in what they have done or
created and take on a sense of accomplishment.
The time span for this stage lasts from five to
eleven years of age, making it slightly longer than
the previous three stages. Adults can help the child

by encouraging them to work hard, and
commending them when they do. A child who
completes this stage successfully will go on to have
a good work ethic in search for the gratifying feeling
they get when they get their job done, while
unsuccessful completion through this stage results
in self-doubt and poor working habits.



A Suggested List of
Materials for the ECCE
Learning Environment

Given below is a list of learning materials which
teachers can place in the Learning Corners/Goshay
and use during Group Work Time as well. It is highly
recommended that the materials are from the local
context to begin with. Not all materials have to be
purchased; families and community members will
certainly be willing to share old (but clean) objects
and “junk” which can be very useful in an ECCE
learning environment. Materials which can be
recycled and reused are strongly recommended.
Teachers must check for breakage, safety and
cleanliness on a daily basis.

*  For Creative Art Work:

- Materials for mixing and painting
= Paint/powder paint

= Soap shavings

= Plastic bottles

= Jars for sorting paints

= Paint brushes of different sizes
= Saucers, dishes for paint

= Sponges

= Socks, T-shirts

= Toothbrushes

= Clothespins, bits of wood

- Materials for representation

= Pencils, crayons, markers, chalk

= Magazines, newspapers, catalogues

= Paper of different sizes and textures

= Wax paper, tissue paper

= Scraps of paper, paper plates

= Invitation/greeting cards

= Shoe boxes, small/large boxes

= Clay, plasticine, play doh

= Buttons, straws, small empty cartons

= Emptythreadspools/reels

= Cardboard tubes, paper bags, empty tissue rolls
= Cloth, felt, vinyl scraps, feathers/fallen leaves

Materials for holding things together and for
taking them apart

= White glue, paste

= Yarn

= String
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Rubber bands
Cellophane tape
Masking tape
Staplers

Paper clips
Scissors

Paper knives

For Music and Movement
A tape recorder and tapes of a variety of music
A radio
Musical instruments (handmade or purchased)
Bottles of different sizes and textures and
textures, metal spoons, wooden sticks

For Pretend Play
Old telephones, old clocks, tool box, soft chairs,
broom and dustpan
Luggage, small tables and chairs
Props for pretending — clothes, hats, shoes,
mirror, masks, glasses, stick
Dolls, stuffed animals, doll bed, baby rattles,
bibs, bottles
Soft cushions, blankets
Cooking utensils
Child-sized stove/choola, fridge, sink
Teapots, kettles
Cutlery, doi, ladle
Mixing bowls, measuring spoons/cups, sifter,
rolling pin
Potholders, aprons, towels, dishcloths, sponges,
napkins, placemats

Plates, cups, bowls
Empty food boxes, cartons, jars, bags

For building and Pretend Play
A variety of blocks: hollow, unit, small stacking,
cardboard
Blocks made from shoe boxes
Milk cartons, carpet pieces
Large and small boxes, small pieces of wood
Small cars and trucks, small animals
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A Suggested List of A APPENDICES
Materials for the ECCE

Learning Environment

* For Experimentation and

Discovery

® Different seeds, fallen leaves and twigs

= Magnifying glass, compass

= Puzzles, boxes and bottles with lids in
different sizes

® Washers, nuts and bolts

" Pegs, pegboards

= Stacking rings

= Magnets, scales and balances

= Beads, stringing materials

= Buttons, stones, shells

= Sets of matching picture cards

= Sand and water, pumps, sifters and
strainers

= Materials that will float/sink

= Measuring cups, funnels, tubs, mugs

* For Reading and Writing

= Pencils, crayons, markers

= Computer keyboards, typewriters

= Rubber stamps, paper clips, tape, rulers

= Different types of paper: with and
without lines

= Envelops

= Assorted books

» Child / Adult made books

= Photograph books from field trips

= Cozy chair or pillow

= Puppets
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Glossary:

Assessment: The term “assessment” refers to any process of obtaining information that
is used to make educational decisions about students, to give feedback to the student
about his or her progress, strengths and weakness, to judge teaching effectiveness and
curriculum adequacy and to inform policy.

CRC : Convention on the rights of the child

Curriculum: A plan of instruction that details what students are to know, how they are
to learn it, what the teacher’s role is, and the context in which learning and teaching
will take place.

Diversity: The state of being diverse, having variety. Individual are differences of
people, including, but not limited to differences in: intelligence, learning styles,
academic and/or social ability, culture, ethnicity, socio-economic status, gender,
religion, sexual orientation, value systems.

ECCE: Early Childhood Care and Education focuses on children's development and
learning and their wellbeing.

Facilitator: A role for classroom teachers that allows students to take a more active role
in learning. Teachers assist students in making connections between classroom
instruction and students’ own knowledge and experiences by encouraging students to
create new solutions, by challenging their assumptions, and by asking probing
questions.

Fine Motor: Fine motor skills can be defined as small muscle movements, those that

occur in the finger, in coordination with the eyes. Teaching fine motor skills is similar is
similar to teaching other skills because the instructor must always try to be patient and
understanding. Fine motor skills do not develop over night, but with time and practice.

Formative Assessment: The term “formative assessment” refers to frequent or on- going
evaluation during courses, programmes, or learning experiences that gives an early
indication of what students are learning, as well as their strengths and weaknesses.
Formative assessment is often used as a diagnostic tool for students and faculty,
providing information with which to make real-time improvements in instructional
methods, materials, activities, techniques, and approaches. Approaches to formative
assessment might include daily, weekly, or midterm projects; portfolios; journals;
observations of the learning process and learning outcomes; discussion

groups; performances; self-assessments; or examinations that occur during courses,
when students and faculty can benefit from the information and improve.

Formativeyears: Early period of children' developmenti.e. 0-8 period of life which has
strong influence on the rest of their lives.
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Gross Motor: Gross Motor skills involve the larger muscles in the arms, legs and torso.
Gross motor activities include walking, running, throwing, lifting, kicking, etc. These
skills also relate to body awareness, reaction speed, balance and strength.

Group’s motor development gives a child the ability to move in a variety of ways, the
ability to control his/her body and helps promote self-esteem.

Holistic Development: Holistic development is a practical approach to a comprehensive
learning system where physical, social, emotional, mind and spiritual growth of a child
is taken care.

Imagination: Thoughts or fantasies.

Kindergarten: Friedrich Froebel (1782-1852) known as the ‘father of the Kindergarten,”
—coined the term, which literarily means a “garden of children,” He believed that
children learn about themselves and their environment primarily through play.
Commonly used to mean a school or class that prepares children for first grade.

Learning Outcomes: Learning outcomes are statements that describe significant and
essential learning that learners have achieved, and can reliably demonstrate at the end
of a course or program.

Learning Styles: Learning styles are students’ approaches to learning, problem solving,
and processing information.

Manipulative Material: Any physical object (for example, clay, blocks, string, coins) that
can be handled and used to represent or model a problem situation or develop a logical
concept.

Metacognition: Awareness and understanding of one’s own thought processes. A
child’s ability to consciously and intentionally control own behaviour.

Mystery Bag: A bag full of many small objects with different textures for students to
feel the objects without looking at them, identify and name them. It acts as a great
resource for sensory development and memory build up.

Paper Mache: A malleable mixture of paper and glue, or paper, flour, and water that
becomes hard when dry.

Pedagogy: The art or science of being a teacher of children. Generally refers to
strategies or style of instruction.

Play doh: Play-doh (similar to "dough") is a modeling compound used by young children
for arts and crafts projects at home. It is composed of flour, water, salt, boric acid, and
mineral oil.
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Portfolio: A collection of various samples of a student’s work throughout the school
year that can include writing samples, examples of math problems, and results of
science experiments.

SDGs: Sustainable Development Goals

Seven stages of writing: Children go through a series of stages as they are learning to
write. From the first scribbles and drawing to using symbols to convey meaning to
writing letters and finally reach at the level of writing spellings. However, these stages
may vary from child to child.

Summative Assessment: The term “summative” refers to longitudinal analysis of the
learning and performance of students. Summative assessments tend to be formal and
comprehensive. Such assessments may be conducted at the end of the academic year
and could be compared to the results of pre-testing to determine gains and to clarify
the causal connections between educational practices and student learning. They may
be used for purposes of determining final grades, placement, and promotion.
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